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FPublisher's Nots

WARNING

This book is designed to provide information in regard to the
subject matter covered. It is sold with the understanding that the
publisher and author are not engaged in rendering psychological,
medical, or other professional services.

Rearing children is sometimes. very difficult. If expert assistance
is needed, seek the services of a rrompetent professional, Chapter

22 describes how to obtain professional help,
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INTRODUCTION

JESSICA

" always win!"

Six-year-old Jessica was out of control. When angry, she bit
her wrist till it bled, screamed and swore, hit her mother or attacked
a wall or door in a fit of rage! Jessica always insisted on having her
own way. Once at a shopping center, she refused to accompany her
parents back to their car. Instead, she forced them to chase her
through parked cars and traffic. Severe scoldings and spankings were
completely in>ffective in stopping her '"brat” behavior. Jessica was
in charge!

Early in my experience as a psychologist, | worked with Jessica
and Mrs. Stiles, her mother. Mrs. Stiles agreed to try counseling
although she was pessimistic about changing her daughter. | didn't
do therapy with Jessica. Instead, i taught Mrs. Stiles effective methods
of discipline and child management. She correctly applied these
methods and after a stormy eight weeks, Jessica's behavior changed
dramatically! She didn't become an angel, but she became
manageable.

During our counseling sessions, Mrs. Stiles was always a little
upset with me. She was annoyed because | gave professional advice
in managing Jessita when | had no children of my own. Also, she felt
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that | hadn't fully appreciated how difficult it was being Jessica's
mother.

Several months after we concluded parent counseling, Mrs.
Stiles learned that my wife was expecting our first child. What was
Mrs. Stiles' reaction upon hearing the good news? She exclaimed,
"I hope that Dr. Clark’s kid is as mean as a snakel Then ha'll know
what | had to put up withi”

Although you may not have a ''Jessica,'' chances are that you
do have a chlld who isn't always an angel, SOS{ Heip For Parents can
help you to become a more sglf-confident and effective parent. You'll
learn many new methods for tmproving your child's behavior. As a
result, your child wil! be better behaved and happier. Your life will ba
simpler and more pleasant.

This book ig your guide for handling a variety of common
behavior problems. We'll look at specific solutions to problems such
as the following:

Problems Parents Face

* Your three-year-old hits you when he doesn't get his way. You
have tried scolding and spanking but his behavior is gelting
worse.

o [t embarrasses and angers you when your ten-year-cld
daughter talks back to you whenever you ask her to do a sim-
ple chora. When you expiain to her how impolite her “back-
talk®' is, she mocks you.

s You dread Saturday mornings. Your twelve-year-cld and eight-
year-old regularly engage in Saturday morning arguing and
fighting while watching television. You repeatedly warn them
1o stop arguing and fighting. But really you have nothing
effective to back up your warnings.

+ Your five-year-old daughter has started having tantrums. She
is even having tartrums in the homes of your friends. You are
tired of her behavior and tired of making excusaes for her. You
feel halpless to Change her.

The behavioral approach to child rearing and discipline is very
useful in understanding children and helping them to change. What
is the behavioral approach? What is behavioral discipiine? The
behavioral approach staies that good and bad behavior are both
fearned. It also maintains that behavior can be "unlearned” or
changed. Behavioral discipiine offers specific methods, skills, pro-
cedures, and strategies for parents to use in getting improved behavior
from their children.

You can be optimistic about helping your child to changel Behavioral

12
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methods are extremely effective in changing all kinds of problem
behaviors. Child research studies show a 50 to 90 percent reduction
in a wide variety of problem behaviors with the use of behavioral
methods.*** Research demonstrates the effectiveness of these
methods for children in the United States and in various foreign coun-
tries including West Germany,** Japan.,* Britain,*~"* Canada,*™
Mexico,****% The Natherlands,® Belgium,* and in Scandanavian
countries.” As a parent and psychologist, | have considerable con-
fidence in these methods. In fact, | have used nearly all the behavioral
methods described in this book with my own children. These skills
are easy !o learn, and they work!

""No one told us that It would be like this!"

How To Use This Book

Read Chapters 1 through 12 before you actually begin using
these new strategies with your child. Understanding the methods, step-
by-step instructions, and examples in these chapters wilf enable you
to be successful in guiding your child to improved behavior. Also, you
will learn to avoid common pitfalls and mistakes when managing your
child.

At the end of each chapter is a section called “'Main Points To
Remember."” These are the most important ideas and instructions con-
tained in each chapter.

Small numbers are listed throughout the book. These numbers
refer to sources of information or references which are listed at the
end of the book.

13
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SOS! Help For Parents is based on my profassional practice
as a psychologist, my personal experience as a parent, and the resuits
of numerous parent-chitd research studies. Managing one’s children
isa challenging and sometimes humbling task, even for psychologists
and family counselors. My wife (an elementary teacher) and | use the
methods of discipline and child management described In this book
with our two sons. We began using these methods when they were
toddlers.

More than fifteen years after working with Mrs. Stiles and
Jassica, 1 still think about Mrs. Stiles and her **good wishes™ for my
firstborn| | have continued to study child management, not only to help
parents, but because | certainly didn't want to be cursed with ““a kid
as mean as a snake’'!




Chapter 1

Why Kids Behave And Misbehave

UNCOOPERATIVE BEHAVIOR COOPERATIVE BEHAVIOR

“Whew! . . . This is hard work."

Why do some children sail through childhood with few
noticeable behavior problems, whereas others are a constant problem
to their parents? Children, as well as adults, find these ‘'problem kids"
obnoxious and either complain about them or avoid them. It's as
though some problem kids lie awake at night plotting their next day's
misbehavior.

As a psychologist, I've had a firsthand look at the feelings of
frustration and faifure which many parents experience. Frustrated
parents are lying awake at night, desperate for some solutions.

Solutions do existl With increased knowledge of the rules and
methods for improving behavior, parents can heln their children to be
better behaved and more agreeable family members.

Both good and bad behavior are shaped by the rewards which
the child receives. Sometimes parents ‘‘accidentally” reward and
strengthen their child’s bad behavior. Three-year-old Patrick may get
to stay up well past his bedtime {a reward) if he ‘‘wears his parents
down™ with relentless complaining and crying. Your child's bad
behavior will grow stronger if you ar other people reward it. Behavior
which is not rewarded or /s punished, will grow weaker and be less

5
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likely to occur in the future.

There are three basic child rearing rules which parents should
follow. The rules /ook simple! You can easily see what all of your friends
are doing wrong with their children. However, when you try to use these
rules with your child you can appreciate how difficult it is to be consis-
tent and effective. Remember these rulesl

Three Child Rearlng Rules—
Parents' Check List

Rule #1. Reward good behavior (and do it quickly and
often).*

Rule #2. Don't "accidentally” reward bad behavior.**

Rule #3. Punish some bad behavior (but use mild
punishment only}.

RULE #1 Reward Good Behavior
{And Do it Quickly And Often)

Children learn to talk, dress themselves, share toys, and do
chores because they receive attention and other types of rewards from
their parents and other people. As parents, we should frequently and
abundantly reward the good behavior of our children.

An adult holds a job and in return receives a paycheck and
recognition from others. A paycheck and recognition are powerful
rewards for working. Most of us would stop working if we weren’t
rewarded for our effort. Rewards shape and determine the behavior
of adults and children.” Rewards are also called reinforcers.

When a child gets a reward for engaging in a particular
behavior, that behavior is strengthened or reinforced. This means that
the behavior is more likely to occur in the future. People repeat
behavior when they are rewarded. We continue going to work because
we get paid. Ii your child behaves in a way which pleases you, be sure

“When behavior is rewarded, that behavior receives “positive reinforce-
ment"” of simply “reinforcement.”

**When behavior which once was rewarded is no longer rewarded, the
term “‘extinction™ is used. Extinction is also Called nonrainforcement of

behavlor.
16
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to strengthen that behavior by frequently rewarding it. What type of
rewards should you use? Read onl

Soclal rewards are very effective in strengthening the desirable
behavior of botk children and aduits. Social rewards include smiles,
hugs, pats, kisses, words of praise, eye contact, and attention. A hug
or a kind word is easy to give. That's good because children need
lots of social rewards to strengthen their appropriate behavior.

Hugs are powerful soclal rewards for children
—and for parents as well,

Some parents are stingy with their praise and attention. They
may say that they are too busy or that their child ought to demonstrate
good behavior without being rewarded for it. Parents who are stingy
with smiles, hugs, and words of praise don't realize the powerful affect
of frequently rewarding their child’s desirable behavior, If four-year-
old Emily straightens her room or helps you with chores, you need
to tell her that you appreciate it. If you don't, she will be less likely
to help with chores in the future,

Pralse Is more effective In strengthening your child's desirable
behavior if you praise the specific behavlor rather than your child. After
your daughter cleans and straightens her room, praise her behavior
by saying, '“Your room looks great and you did such a good job clean-
ing 1t!" That statement of praise |s more effective than saying, “You
are a good glrl." Develop the habit of praising the specific behavior
or actions which you want strengthened.

Besides social rewards, there are also material rewards and ac-
tivity rewards such as a speclal dessert, a small toy, nickels and dimes,
a trip to the Dairy Queen, or getting to help mather bake a cake. For
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‘ most children, however, social rewards are much mu /e powerful than .
mat_rial rewards. In addition, social rewards are muie convenlent for
parents to use. You are the main source oi rewards for your child

Rewards Children Like

Social Activily Rewards Material
Rewards Including Privileges Rewards
Smiles Play cards with mother Ice cream
Hugs Go to park Ball
Pats Look at book with father Money
Attention Help bake cookies Book
Touching Watch a late TV movie Jump rope
Clap hands Have a friend over Bailoons
Winks Play ball with father Yo-yo
Praise Ptay a game together Flashlight
“Good job" Go out for pizza together Special
dessert
“Welf done*”’ Record

To be effective, rewards must immediately follow the child's
desirable behavior. if your daughter takes out the trash (even if that
Is her regular chore), you should thank her immedilately after the task
is done—not an hour or so later. All of us like to receive rewards for
good behavior as immediately as possible. Children often ask to
receive material rewards before rather than after they do a ¢chore or r
engage in a desirable behavior, If you sometimes use material rewards,
be sure you give them only after the desirable behavior occurs.

18 . 4
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RULE #2 Don't ‘‘Accidentally”’ Reward Bad Behavior

When a child's misbehavior is accidentally rewarded, that
misbehavior is strengthened and is more likely to occur again in the
future. Often, busy ar precccupied parents unintentionally reward their
child for engaging in behavior which is undesirable or inappropriate.
When parent. reward bad behavior, they are causing future problems
for themselves as well as for their children. This is probably one of the
most cammon child rearing mistakes which parents make.

"ACCIDENTALLY' REWARDING BAD BEHAVIOR

“But, | don't want to go lo bed! “Calm downl You can stay up
I'm not tired. . . ." another 30 minutes. | can't stand
. to hear you cry and carry on. . . ."

Your child may have learned that he can delay going to bed
at night by complaini..g, crying, and becoming ‘‘emotionally upset™
when you say it's bedtime. After his complaining and crying have
become intolerable, have you ever “‘given in”’ and let him stay up
longer? If you have given in, then you have unintentionally rewarded
him for crying and becoming emaotionally upset. Complaining, ¢rying,
and getting upset are behaviors which then are more likely to occur
in the future. These behaviors are learned and reinforced just like ap-
propriate and desirable behaviors are learned and reinforced. Don't
reward bad behavior or behavior which you don’t want.

13
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Teaching Nathan To Whine

When five-year-otd Nathan wants his mother's attention,
especially whien she is busy, he begins to whine. Mother finds
his whining so unbearable that she stops whatever she is do-
ing, scolds him for whining, and then asks what is troubling him.
Nathan has learned that when 1e really wants his mother's at-
tention, he first must whine and &ccept a mild scolding. Then
he gets his mother's attention—a powsrful reward for five-year-
old Nathan. Mother has taught Nathan to whins.

Also, children teach parents to behavs in certain ways.
Nathan has taught his mother to give him attention when he
whines. When she gives him attention, he rewards her by stop-
ping his whining. Children and parents “teach" sach cther both
appropriate and inappropriate behaviors.®™

THE STRONG-WILLED CHILD

“I'm ready to sat NOW!"

The strong-willed child can become skillful and powsrful
" in controlling her parents, siblings, and peers. She uses
"'control-by-pain."**

The strong-willed child is another example of how parents and
others can accidentally reward bad behavior and cause that benavior
to bacome a severe problem. Watching a child ¢ry and have a temper
tantrum is distressing and emotionally upsetting for most péaple, To
stop her persistent crying and tantrum behavior, parents and other
people eventually give in to her demands. Thus, the strong-willed child
learns to force others to give in to her demands by causing them emo-
tional pain and discomnfort.

A strong-willed child may achieve considerable power and

<0
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control over her parents and others. To get her way, she may engage
in endless pestering and complaining, yelling and crying, or physical
attacks on her parents, siblings, and peers. Only when others give
her what she wants will she stop causing them stress and emotional
pain.* With . oundless energy and endurance, she forces her
parents and others to reward her bad behavior. However, parents can
help the strong-willed child by using the methods and skills outlined
in this book.

RULE #3 Punish Some Bad Behavior
(But Use Mild Punishment Only)

P:ents need to use mild punishment in order to decrease or
eliminate some unacceptable or dangerous behavior.

Christy Loses Her Tricycle

Mother saw four-year-old Christy ride her new tricycle into
the streel. That was against the rule and the rule already had
been explained to Christy.

Immediately, Mother walked out to the sireet, removed
Christy from her tricycle, and harshly scolded her. Mother also
said, '‘Christy, for riding in the street — you can't ride your tri-
cycle for a week."’ The tricycle was put away. |t was seven days
betore Christy could play with it again.

Parents dislike punishing their children. They prefer to reward
good behavior. However, the correct use of mild punishment is often
essential in helping a child. You'll learn about the use of mild punish-
ment such as scolding, natural consequences, logical consequences,
time-out, and behavior penalty. However, don't use severe punish-
ment, such as grim threats or hard spankings. This often complicates
problems.

Errors To Avoid In Chiid Rearing: A Summary

Do follow the basic child rearing rules discussed previously.
Also, avoid making the following four errors. These parenting errors
can contribute to behavior problems or emotional problems in children.

Examples Of Child Rearing Errors

Error #1
Parents Fall To Reward Good Behavlor

Example—Brian, a fourth grader, walks up to his father carrying his report

card. Father, in his easy chalr, is busy reading the newspaper.
Father fails to reward his son for getting good grades in school.

<1
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Brian: "f made pretly good grades this term. Would you like to see my
report card, Dad?"

Father "*Yes, but let me finish reading the paper first . . . Would you go
and ask Mother if she paid the bills today?"’

‘‘Accidentally’’ Causing Behavior Problems—
Four Child Rearing Errors To Avold

Error #1. Parents fail to reward good behavior.
Error #2. Parents ‘‘accidentally’ punish good behavior.
Error #3. Parents "accidentally” reward bad behavior.

Error #4. Parents fall to punish bad behavior (when mild
punishment is indicated).

Error #2
Parents “‘Accldentally’’ Punlsh Good Behavior

Example—Eight-year-old Sarah wants to surprise Mother by washing the lunch
dishes. Mother unintentionally says something punishing.

Sarah: “I washed the dishes, Mother. Are you glad?"

Mother:  "It's about time you did something to help around here. Now, what
about the pans on the stove? Did you forgei about them? . . ."

Error #3
Parents ‘‘Accldentally’’ Reward Bad Behavior

Example—Six-year-0ld Stephanie and her parents are camping and have just
arrived back at camp with groceries for lunch. Mother is hot, tired,
and hungry.

Stephanie: "I want to go swimming before lunch.”
Mother:  "First we eat lunch and have a nap, then you can go swimming."
Stephanie: "'l cry if | can't go swimming!"

Mother:  “Oh Stephanie, anything but thatl Go ahead and swim first."

R2
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Error #4
Parents Fali To Punish Bad Behavior
{When Miid Punishment Is indicated)

Example—Mother and Father are sitting in the tamily room. Both observe
slaven-year-old Mark impulsively hit his younger brother on the
ear. Neither parent scolds Mark or uses any other form of mild
punishment for his aggressive behavior.

Mother: ‘' wish you would handlfe your son.”

Father: “Boys will ba boys!"

Physical Probiems May Contribute To Behavior Problems

Being hungry or overly tired can temporarily lower your child's
capacity for self-control and intensify his bad behavior, Certain medical
conditions can also increase the likelihood of behavior problems. If
you suspect that your child has a medical condition, take him to your
family physician or pediatrician for a checkup.

Even though a chronic physical condition may contribute to his
bad behavior, keep working on improving his behavior, All the fules
and methods discussed in this bock are entirely suitable for helping
children with handicaps or other physical problems. Succeeding
chapters will show you when and how to use effective methods for
helping your child to improve his behavior,

Main Foints To Remember:

1. Both good and bad behavior are strengthened when rewarded.
2, Reward your child's good behavior quickly and often.

3. Avoid rewarding ycur child’s bad behavior,

4. Use mild punishment to decrease or eliminate some bad behaviors.




Chapter 2

Clear Communication Promotes
Effective Parenting

PROBLEMS FAMILIES FACE—POOR COMMUNICATION

Mother and father must maintain clear communication
between themsslves ard agree on goals.

Parents must agree ajout which behaviors are
desirable and undesirable for their child. Otherwise,
their son or daughter may become confused aboul what
is expected of them and behave badly as a result.

Clear and frequent communication between spouses promotes
effective parenting. Likewise, clear communication between you and
your child is algo essential for helping him to improve his behavior.
Good communication requires a lot of talking and listening by ail family
members. Your child needs clear communication, discipline, and love
from you.

Parents Must Agree On Goals

You and your spouse must determine which of your child’s
behaviors are good or desirable and which are bad or undesirable.
Your basic values determine the goals and standards of behavior
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which you set for your child. Reward and strengthen your child’s good
behavior and eliminate or weaken unacceptable behavior by failing
to reward it,

PARENTS SOLVING PROBLEMS

Clear communication between mother and
father Is important.

Both Rewarding And Punishing David's Baby Talk

When four-year-old David wanted something or just
wanted attention, he often used "baby talk.” If he was thirsty,
he would paint to the kitchen faucet and say, “wa-wa". David's
moather thought his baby talk was cute and often rewarded it {get-
ting him a drink of water when he said, "wa-wa"). David's father
thought his baby talk was obnoxious, scolded him for it, and call-
ed him a '‘sissy.”

David was being rewarded and punished for using baby
talk. As the days passed, Davld became more and more amo-
tional, cried easily, and began avoiding his father,

Rewarding and punishing a child for the same behavior
is unfair and may cause emotional or bahavior problems. Both
parents need to decide which behaviors are desirable and which
are undesirable.

If you are **single-parenting’’ your child, clarify your goals and
set realistic expectations for your child's behavior by frequentiy talk-
ing with another adult who also cares for your child. Grandparents
or a babysitter may be helping to rear your child on a day-to-day basis.
If so, be sure that you and the other aduit have consistent expecta-
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tions and goals for your child.

Clear Communication Between Parent And Child

Both you and your spouse need to fointly determine the rules
which you want your chifd to follow. When possible, encourage your
child to participate when making rules or modifying them. If he helps
to set a rule, he is more likely to follow it and less likely to rusent it.
Once a rule is decided, however, you should expect him to foilow it.
He needs to know which of his behaviors you like and which ones
are unacceptable. Of course, never tell him that he is a "bad child.”
However, do tell him which behaviors you consider bad or intolerable.

The Twins Help To Set A Rule

Gregory and Adam, four-year-old 1wins, loved to
"roughhouse'" and wrestle with aach other In the house. Wres-
tling in the house was okay when they were two years old and_
when they were very small. However, they were growing rapid-
iy and the house was taking a bealing.

Mother and Father sat down with them and explained that
they were “bigger now" and that & new rule was needed. The
twins asked, “Can we wrestle In the family room if we don'i do
it anyplace else?" Their parents agreed and a new rule was born:
“No wrestling anypface in the house—except in the family room."

Whenever you establish a rule, your children should know the
rule well encugh o repeat it when asked to do so. The parents of
Gregory and Adam helped their twins to learn the rule by saying it
with them. Mother or Father could ask, "‘What is the rule about wres-
tling?'" and either Gregory or Adam would respond, *“The rufe is—no
wrestling anyplace in the house, except in the family room."

How To Give Effective Commands

“‘Please pick up your toys,”’ Is a simple request. ““Stop throw-
ing food!"’ or “Come here and hang up the coat that you threw on the
Hoor!’ are commands.

Parents of children who don't mind are often unable to give
clear, emphatic diractives or commands to their children.”” All
parents, especially parents of hard-to-handle children, must be able
to give clear, effective instructions or commands, on occasion. A parent
who uses time-out, an effective method of discipline, must be able
to tell his child, “Go to time-out immediatelyl' Leaming to give com-
mands doesn’t mean that you should start barking commands like an
army drill sergeant or that your ten-year-old is about to enter basic
training. However, If your child usually doesn't mind and even sasses
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you when you scold him for not minding, you must be able to give
clear, effective commands and to "back up”’ your commands.

When are commands given? Give your child a command when
you want him to stop a specific misbehavior and you believe that he
might disobey a simple request to stop the misbehavior. Also, give
a command when you want your child to start a particular behavior
and you believe that your child might disobey a simple request to start
the behavior.

How snould you give a command? Assurme that you comes into
the living room and find Jennifer, your ""hard-to-handle” seven-year-
old, jumping up and down on your new sofa. You should walk right
up to her, have a stern facial expression, look her in the eye, and main-
tain eye contact. Call her name and then give her a ¢lear, direct com-
mand in a firm tone of voice. Say, "'Jennifer, jumping on the furniture
is against the rule. Get off the sofal”” You have given her a clear
command.

Give clear, explicit commands rather than vague ones. Your
child is more likely fo mind if you say, ‘‘Come here and start putting
those toys on the shelfl’' He is less likely o comply with a vague state-
ment such as, “Do something with all those toys!”

Don't ask a question or make an indirect comment when you
give a command such as, “/t's not nice to jump on the sofa.”’ Don't
say to Jennifer, ““Why are you jumping on the sofa?’’ She just might
smile at you and say, “Because it's Iots of fun!”

Also, don't give your reasons for a rule while the bad behavior
is taking place. The time to explain a rule is before your child breaks
it or after the bad behavior stops. Do not say to Jennifer while she
is still bouncing up and down, ''You shouldn’t be jumping on the >ufa.
it cost a iot of money. We still owe the finance company on it. The
springs might come loose. . . .'' However, do say to Jennifer, “Get
off the sofal’

After you give your command, Jennifer will probably decide to
mind you and get off the sofa. However, let's assume that Jennifer
decides to disobey your command. She may decide to test you and
see if you have anything with which {o “back up" your command. It's
not necessary to severely punish or threaten to punish Jennifer in order
to back up your command. This might further complicate an already
difficult parent-child problem.

You have a very simple and effective backup for your command.
You have “time-out!" Later, in Section Two, we'll discuss how to use
time-out in such & confrontation—and without your getting intensely
angry. For now, remember the following simple steps for giving effec-
tive commands. Memorize and, if necessary, practice these steps.

R7




Clear Communication Promotes Effactive Parenting

Giving Effective Commands To Your Child**
Parents’ Check List

Steps To Follow:

Move close to your child.

Have a stern facial expression.

Say his or her name.

Get and maintain eye contact.

Use a firm tone of voice.

Give a direct, simple, and clear command.

“Back up” your command, if necessary.

A WELL-ADJUSTED CHILD

SR

ty .
.l."'.u‘m'

A chitld who is personally and socially well-adjusted
feels good about himself and about others. He feels
“I'M OK" and he feels "YOU'RE OK." ™

A well-adjusted child is both loved and disciplined by
his parents. He respects the rights of others and he
presses others to respect his rights.
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Chiidren Need Disclpline And Love

Discipline means teaching a child self-control and improved
behavior. Your child learns seli-respect and self-control by receiving
both love and discipline from you. We discipline our children because
we love them and we want them to become responsible, competent
adults, Being an effective parent requires love, knowledge, effort, and
time. This book will teach you basic principles of behavior and prac-
tical skills for helping your child. To actually help your child, however,
you must practice these skills and you must provide effort and time,
as well as love.

““Reasons’’ Parents Don’t Discipiine Their Kids

There are various reasons why some parents avoid disciplin-
ing their children. These parents need to be aware of why they are
hesitating to discipline and to overcome their resistance to disciplin-
ing. You can't expect your child to change her behavior if you are not
first willing to change your own behavior. The following are various
reasons why parents sometimes find it difficult to change their own
behavior.

» The Hopeless Parent. This parent feels that her child is unable to
change and will always behave badly. She has given up on her child.

“In And Out Of The Garbage Can"

It was the end of the school day and Mrs. Williams had
stopped 1o lalk about her son, Kevin, with his first grade leacher.
Whenever possible, Mrs. Williams complained about her son's
bad behavior o whoever would listen. However, she never at-
tempted to actually discipline her young son.

While Mrs. Willilams and Kevin's teacher were talking,
Kevin was down the hall playing near a large open garbage can.
Mrs. Williams said, “f can't do a thing with Kevin. He never doas
what he is supposed fo do."

As mother and teacher talked, and as they continued to
watch Kevin from a distance, Kevin crawled in and out of the
large garbage canl

Kevin's teacher said, "'Do you see what Kevin is dolng?
Ha is going in and out of that garbage can!'' Mother responded
with “Yes, he is always doing something like that, Only yester-
day, he jumped in a mud puddie and. . . ."”

Never once did Mother give Kevin a command such as
“Get out of the garbage can!"’ She never asked him to stop what
he was doing. She never actively helped Kevin to improve his
bad behavior. Mother had given up on her ;oung son.
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¢ The Nonconfronting Parent. This parent avoids confronting his
child. He really doesn't expect his child to mind and his child realizes
this. Sometimes this parent fears he will lose his child's love if he
makes any demands on him. Hearing "l hate you,"” “You're a terri-
ble father," or | wish | had a new Daddy'’ completely devastates
this parent and neutralizes his will to discipline.

* The Low Energy Parent. He or she can't seem to muster the paren-
ting energy necessary to keep up with an active or misbehaving child.
Sometimes, a mother or father is "single-parenting” a child and
holding a full-time job. Occasionally, the ‘low energy parent” is suf-
fering from a short-term or chronic depression.

“THE LOW ENERGY PARENT"

“Where did he get all of his energy? He certainly didn‘t
get it from me. ! feel tired and worn out all the time—
espacially when | watch him. . . ."”

¢+ The Gulity Parent. This parent blames herself for her child’s prob-
lems and feels especialiy guilty wherr she attempts to discipline her
child. Self-blame and quilt prevent her from teaching her son or
daughter improved behavior. She becomes permissive and passive
as a parent.

» The Angry Parent. Many parents become emotionally upset and
angry each time they discipline their child. Since they can't discipline
without being angry and upset and feeling miserable as a conse-
quence, they simply ignore their child’s misbehavior, The time-out

o f
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method, however, helps you to be compased when you correct your
child.

* The Hindered Parent. Sometimes a parent is hindered by a spouse
when attempting to discipline their child. If this happens to you, con-
tinue talking with your spouse about desirable goals for your child.
After agreeing on acceptable goals, work on getting agreement on
appropriate methods of discipfine. Sometimes relatives or friends in-
terfere with discipline. Frequently the same people who get upset
if you do discipline your child, also get upset if you don’t discipline
your child! Don't let others discourage you from being an effective
and self-confident parent.

« The Troubled Parent, Marital problems and other difficult life situa-
tions sometimes become a heavy burden for a parent. Often, this
parent lacks sufficient energy, time, and motivation to help his or
her child.

Parenting a child and *‘holding a family together" is a difficult
and challenging task. Psychologists and other professionals can help
parents to gain increased understanding of themselves and their family
and can help them to improve their parenting skills.

Maln Polnts To Remember:

1. Parents must agree about which behaviors are desirable and
undesirable.

2. Clear communication must occur between you and your child.

3. You must be able to give clear and effective commands.

=+ Your child needs your discipline as well as your love, If something
is preventing you from disciplining your child, determine what it
is and work toward correcting it.




Chapter 3

Ways Of Increasing
Good Behavior

“"That's great! You're learning to tie your
own shoes!'"

Encouragement, words of praise, and a
foving touch strengthen good behavior.

Do you remember teaching a child how to tie his shoes? You
first showed him how to do it. Then you asked him to try. When he
attempted this new task, you gave him lots of attention and encourage-
ment. He responded by working ever harder to please you.

Your encouragement, close attention, smiles, hugs, pats, and
words of approval are extrernely important to your child and strengthen
his behavior. This chapter will show you various methods of rewarding
your child in order to get good behavior from him.

Just as it's important to reward your child's good behavior, it's
also important to "“fail to reward" bad behavior. When you see behavior
which you don't want to continue, be sure that you actlvely ignore it.

23
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Use Active Ignoring

Active ignoring is briefly removing all attention from your
misbehaving child. Active ignoring is being sure that you don't acciden-
tally reward his bad behavior with attention.” This method of manag-
ing children is particuiarly effective in reducing the tantrum behavior
oftoddlers and preschoolers. If you scold or attend to your child while
he is having a tantrum, you might unintentionally reward that behavior.
Try active ignoring to weaken his behavior. If your child is in a safe
place, walk out of the room and wait until his tantrum ceases before
returning. Or, you might turn your back and pretend to be absorbed
in something else. When his bad behavicr stops, give him lots of at-
tention. Also, be sure that your child’s bad behavior doesn’t drive you
into giving him a material reward (such as cookies before dinner) or
an activity reward (such as watching a late TV inovie on a school night).

ACTIVE IGNORING

431

“I't be glad when he stops his temper tantrum. I'm get-
ting bored looking at these flowers. . . ."

Good for mother! She is using active ignoring—
withdrawing her attention and herself from her
misbehaving child.

*Active ignoring of inappropriate behavior enables you to follow Child
Rearing Rule #2, "Don't ‘accidentally’ reward bad behavior,"” described
In Chapter 1. Not rewarding a particular bad behavior is called “‘exting-
tion'' and it weakens that bad behavior.

33




Ways Of Incressing Good Behavior

Use active ignoring to weaken
these misbehaviors:

* Whining and fussing
¢ Pouting and sulking

* Loud crying intended to
"“punish’’ parents

s Loud complaining
¢ Insistent begging and demanding
» Breath holding ard mild

tantrums

How do you use active ignoring? Follow the points listed in the
table,

Use Active Ignoring
For Some Misbehaviors

Guideiines To Follow:
Briefiy remove all attention from your child.

Refuse to argue, scold or talk.

Turn your head and avoid eye contact,

Don't show anger in your manner or gestures.

Act absorbed in some other activity—or leave
the room.

Be sure your child's bad behavior doesn't get
him a material reward.

Give your child lots of attention when his bad
behavior stops.
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Active ignoring often helps to reduce misbehavior. However,
when it doesn’'t, consider using one of the other methods described
in this chapter or in succeeding chapters.

Reward Good Alternative Behavior

If the undeslrable "‘target behavior” Is whining, then the aiter-
native behavior s talking in a normal tone of volce. if your daughter
normally whines when she wants something, then you should praise
her when sha asks for something without whining. Reward the alter-
native behavior In order to strengthen It.*

Rewarding Good Alternative Behavior—
Examples For Parents

Target Behavior
To Be Decreased
(Use active ignoring
or mild punishment)

. Whining

. Toy Grabbing

. Temper tantrums when
frustrated

. Hostile teasing

. Swearing

. Hitting

Good Behavior

To Be Increased

{Use praise and
attention)

. Talking in a normal

tone of voice

. Toy sharing; toy trading

. Self-control when

frustrated

. Playing cooperatively

. Talking without

swearing

. Solving problems using

words

Assume that Christopher, your four-year-old, usually has a
temper tantrum when he doesn't get what he wants—like when he
doesn't get a cookie just before dinner. The next time you turn down
one of his requests, be sure to reward him with praise if he demon-

*Using rewards to increase good behavior which is aiternative to the
undesirable target behavior is called "reinforcement of alternative
behavior'* or *‘differential reinforcement of other behavior."”
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strates self control. Say to him, ‘Christopher, you didn't get a cookie
this ime, but you acted grown-up anyway. I'm proud of that grown-up
behavior. After we eat dinner you may have three cookles!”

What behavior has to go? What is the behavior you want? Waa
for that good behavior. Then “‘catch your child being good'’ and reward
him. 1f he doesn't seem to know how to do the desirabie behavior,
such as toy sharing or toy trading, teach It to him. Teaching the
desirable behavior is discussed next.

Help Your Child To Practice Good Behavior

Help your child to practice the behavlor that you want her to
feam. For example, if your daughter grabs toys away from another
chlld, tell her to “trade toys” instead. Then demonstrate toy trading
yourself and help her to actually practice this skiil.

Toy-Grabbing Gloria

When three-ysar-old Gloria wanted a toy from her baby
sitter, she often grabbed it. Gloria's parents didn't allow her to
keep the toy because that rewarded toy grabbing. However,
Gloria persisted.

To help his daughter change, Mr, Scott developed a two-
part program. For the first part, Gloria either received a scolding
or a time-out when she grabbed a toy.

or the second part, Mr. Scott helped Gloria learn "oy
trading.' If Glorta wanted a toy truck from her sister, she show-
ed her another toy and then offered 1o trade toys. Sometimes
Gloria oftered her baby sister four or five different toys before
she finally wanted to trade.

Mr. Scott taught Glorla the skill of toy trading by first
demonstrating this skill himself and by having her watch. He trad-
ed toys with the baby. Then Gloria practiced toy trading with
the baby and Mr. Scott watched. When Gloria was successful,
he praised her efforts. However, when Gloria grabbed a toy from
her baby sister, he scolded her or placed her in time-out.

Glorla became good at toy trading and also spent more
time sharing toys and playlng with her sister. Mr. Scott weakened
toy grabbing by using a mild punishment. He taught Gloria toy
trading o replace toy grabbing.

Use Grandma’s Rule

Help your children to do unpleasant tasks by using Grandma's
Rule.* Grandma's Rule states, ""After you do your chore, then you get

*@Grandma's Rule is also called the Premack Principte.*
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to piay.” It's easier to begin and complete an unpleasant task if we
get to have fun afterwards.

Using Grandma's Rule—
Examples For Parents

After you: then you get to:

1. compiete your math . watch television.
homework

. wash the supper . go out and play ball.
dishes

. straighten your room . play video games.
. take a nap . go swimming.
. eat your vegetables . eat dessert,

. practice the piano for . visit a friend.
twenty minutes

Don't reverse Grandma's Rule. An example of reversing Grand-
ma's Rule is to say, ‘‘You can watch teievision now if you promise to
do your math homework later tonight.” if your daughter always pro-
crastinates with her math because she hates it, she won't be motivated
to finish it by first watching television. She will continue avoiding her
math. She will also feel guilty or upset for failing to complete it. Prom-
ises to begin a task and guilt don't help children to do unpleasant
chores. Having fun afterwards is a good motivator.

Getting your child to do something extremely distasteful when
reversing Grandma's Rule is hard to do—like driving your car
somewhere backwards. Use Grandma's Rule correctly.

Set A Good Example

Parents constantly demonstrate or ‘'model’’ behavior which
their children observe. Your child learns how to behave and misbehave
by observing and imitating your behavior and the behavior of others.*
Don't unintentionally demonstrate behavior that you wouldn’t like to
see in your child.
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CHILD REARING MISTAKES WHICH PARENTS MAKE

AoR8

You are an exampfe for your childl

Modsl only behavior that is acceptable for your child
o imitate.

Your child pays particularly close attention to you when you are
frustrated with a problem or having a conflict with another person. By
watching you, she is learning how she might handle har own frusira-
tions and conflicts with others in the future.

If you use a lot of sarcasm and criticism in dealing with other
people, you're actually teaching your child to use sassy talk and com-
plaining as a way of dealing with you and other people. By watching
their parents some Kids learn that people swear if they get hurt.
Sometimes children even learn to have temper tantrums by watching
their parents lose control of their own emotions and behavior. You are
a model for your child whether you want to be or notf Be a good model/

Children also learn by watching people on television and in the
movies. Many programs show people trying to solve interpersonal
problems and conflicts by using aggression and violence. Monitor the
kind of television programs and movies your kids watch,

Be An Organized Parent

Be organized and plan ahead to be an effective parent. An-
ticipate your child's n3eds before his bad behavior forces you to meet
his needs. When you allow your child’s bad behavior to force you to
meet his needs, you unintentionally reward that bad behavior.

If you are shopping with your children, return home before they
are completely exhausted, The time to have a long telephone conver- .
sation is not just before supper when your children are hungry and
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fussing with each other. If you and your child ara spending the even-
ing visiting friends, avoid staying hours past your child's normal
bedtime.

Your children, especially if they are young, need a lot of care
and supervision. As parents, we really don't go “off duty'’ until our
children are asleep and even then we are “'on call.” A favorite time
of lthe day for busy mothers and fathers is ‘‘after the children are
asleep."

HOUSEHOLD CONFUSION

“I jsten, Julis, I'm going to heve to get off the phone.
The kids ere starting to get wird!"

Sometimes the eontire family situation becomaes
disorganized. Often, in such a situation, the misbehavior
of children rapidly intensifies. Reorganize the situation
as quickiy as you can. Being arn affective parent takes
not only love and discipline, but a lot of time and
planning.

Maln Points To Remember:

. Encourage and praise your child’s good behavior.

. Actively Ignore some misbehaviors.

. After targeting an undesirable behavior, reward the good alternative

behavior,

. Help your child to practice behavior that you want him to learn.
. Use Grandma's Rule to help your child perform unpleasant chores.
. Set a good example for your child.
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Chapter 4

What Is Time-Out?
When Do Parents Use [i?

A "typical tantrum”
Time-out is especially offective for managing

impulsive, hard-to-handle behaviors such as
tantrums.

Questions Parents Ask
s “What is time-out?”
» "“"How early can | start using time-aut with my toddler?"

* “Which of my child’s bad behaviors can be decreased
by the time-out method?"

* “Do other methods of child management work better I
certain situations? If so, what are they?"'

31
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Time-Cut Before Supper

Mary had a fong day at the office, picked up four-year-
oid Jason from day-care, and now was starling supper. Both
Mary and Jason were tired and hungry. “/ want that box of
cookies, " Jason demanded, as he peinted to the open cupboard.
Mary replied, “You may have a glass of milk and two Crackers
to hold vou over. Dianer will be ready in 30 minutes. You may
have cookles for dessert. . . ."

. She sel milk and crackers in front of Jason. He immediate-
- ly replied, "'/ don't want any dumb milk" and backhanded the
- glass of milk, sending it across the table and onto the floor.

- Resisting the urge to ""backhand" Jason, she said sternly, “Time-

out! You knocked the glass over. Go now!"' Angry and crying,
Jason got down from the table and walked slowly 10 the time-
- out place, a utility room at the end of the hall. Mary picked up
the small kitchen timer, set it for four minutes, and placed it near
the door of the utility room. She then returned to the kitchen.
After four minutes the timer rang. Jason appeared in the
kitchen, picked up the two crackers on the table, and turned on
the kitchen TV. Looking up at his mother a few minutes later,
he said, "Guess what, Mom, the Roberts got a new puppy. . . ."
Following Mary’s use of time-out, the mother-son relation-

ship quickly returned to normal. Mary kept her “cool" and also

_ auickly dealt with the demanding tantrum behavior of her son.

JASON

I don't want any dumb mikl™'

What is Time-Qut?

In basketball and football, '‘time-out’’ is a brief interruptiorn or
suspension of play for participants. As a method of discipline, "time-
out” is a brief interruption of activities for your child.
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What Is Time-Out?

Time-out means time-out from reinforcement, rewards, and at-
tention. You quickly remove your child from the reinforcing or
pleasurable situation in which his misbehavior occurs and briefly place
him in a quiet and boring area which is not reinforcing or enjoyable
at all. By placing your child in time-out, you prevent him from getting
attention or other rewards following his undesirable behavior.*

Advantages Of Using The Time-Out Method

* Time-out quickly weakens many bad behaviors.

* Time-out helps stop various misbehaviors permanently,
Improved behaviors then take their place.

¢ It's easy for parents to learn and use,

¢ Parents report feeling less angry and upset when using
this method of discipline.

* Parents are a rational and nonaggressive "'model"’ for
their kids.

¢ The parent-child relationship quickly returns to normal
following the use of time-out.

The time-out method of discipline has two goals, an immediate
one and a long-term one. The immediate goal is to bring an abrupt
stop to the problam behavior. The long-term goal of time-out is to help
your child to achieve self-discipline.

Time-Qut From Your Child’s Point Of View

Children don't like time-out because they experience a number
of immediate Josses even though these losses are brief. When plac-
ed in time-out, kids lose attention from their family. They lose power
and control and the ability to anger and upset their parents. Kids lose

*Time-out is @ method of nonreinforcement for undesirable behavior as
well as a mild punishmenl. Time-oul is an effeclive method for following
Child Rearing Rule #2, *'Don’t accidenlally reward bad behavior” and
Rule #3, ''Punish some bad behavior,"” described in Chapter 1.
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the freedom to play with toys and games and to join interesting ac-
tivities. Since the time-out method is swift and definite, kids are less
able to avoid this form of discipline. Children are usually irritated at
their parent when sent to time-out and during time-out. Ordinarily, the

chiid's annoyance rapidiy disappears after time-out is over.

“I'd Rather Get A Spanking!"’

Mr. Gordon used the time-out method tor several months
and was successtul in reducing hitting arid pushing by his five-
year-old son, Sammie. Mr. Gordon greatly decreased his use
of swats, spankings, and intense scoldings. He was interested
in his son’s feslings regarding time-out vs. more aggressive
forms of discipline.

On a quiet Saturday afternoon, Mr. Gordon casually ask-
ed, “‘Sammy, when you hit your little brother, what should Dad
do? Spank you or put you in time-out?” Sammie replied, “I'd
rather get a spanking! | want to get it over with. There is nothing
to do in time-out. f don't fike time-out!”

The time-out method is effective in correcting bad
behavior bacause kids hate being in time-out. Many children
prefer to get a spanking or a severe scoiding rather than briefly
being placed in lime-out.

Both children and adults resist changing their behavior. Kids

don’t want to stop their troublesome behaviors. However, if they con-
tinue with these problem behaviors, they receive repeated time-outs.
Consequently, they find these problem behaviors easier to give up!
Kids then explore different ways to meet their needs. When these new
behaviors are rewarded, they are strengthened and more likely to
occur in the future. Time-out weakens old problem behaviors and

encourages new acceptable behaviors to emerge.
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Your Child Between Two And Twelve

Parents successfully use the time-out method with children be-
tween two and twelve."** However, when you bagin using time-out
with your child, he skouldn’t be older than eleven. For the older child,
use other methods of child management discussed in this book.

Obsetve The Bad Behavior Yourself

Ideally, you should see or hear the bad behavior so that you
may immediately send your child to time-out. To be most effective,
place your child in time-out within 10 seconds after the bad behavior.
Immediacy of time-out is especially important if your child is between
two and four years old.

Bad behavior repeats itselfl If you just missed an opportunity
to time-out a bad behavior, be patient. Another misbehavior is likely
to occur very soon!

Which Misbehaviors Deserve Time-Qut?

Time-out is effective in helping to correct persistent mis-
bshaviors which are impulsive, aggressive, emotional or hostile. When
time-out is compared with other methods of discipline, it 1s one of the
most effective methods available for eliminating severe problem
behaviors. Recognize that time-out is not the only method of discipline
which can reduce the following rnisbehaviors.

,.(\C Tie

TiC

Category A Behaviors—
Misbehavior Which Deserves Time-Qut

Hitting

Temper tantrums

Hoslile teasing of other children; provoking others
Sassy talk or back-talk to parents and other adults
Angry screaming and scresching

Toy grabbing from another child

Toy throwing
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Misbehavior Which Deserves Time-Out
{Continued)

Destroying toys

Kicking others

Biting or threatening to bite

Hair pulling

Choking others

Spitting or threatening to spit at others

Throwing dirt, rocks or sticks at others

Mistreating or hurting pets and other animals

Obnoxious loud crying '‘intended"” to punish parents

Slapping

Pinching

Scratching

Tattling

Doing dangerous things such as riding a tricycle into the
street

Whining loudly

Hitting others with an object

Threatening by word or gesture to hit or hurt others

Cursing and swearing

Pushing others standing on a stairway

Food throwing at the dinner table

Purposefully damaging furniture or the house

Mocking or trying to humiliate parents

Loud complaining or demanding behavior, after a warning

Name calling and "'making faces’ at others

Persistently interrupting adult conversation, after a
warning

Disobeying a “command’’ to immediately stop a particular
misbehavior

In looking over this '‘shopping list” of bad behavior, do you
recognize any of your child's behavior which you wish to eliminate?
Parents who have used the time-out method have been able to reduce
or eliminate each misbehavior in Category A. Whether or not you con-
sider a behavior "bad" or ''bad enough’’ t0 deserve time-out, depends
upon your values and upon the goals which you and your spouse have
for your child.

However, timo-out is not the solution for all prcblem behavior
of children. Time-out should not be used for Category B behavior

problems.
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Category B Behaviors
Do Not Use Time-Out On These Problem Be..aviors

Pouting, sulking

trritablensess, bad mood, grumpy

Failing or forgetting to do chores

Failing to pick up clothes and toys

Not doing homework or piano practice

Overactive behavior (but do time-out aggressive or
destructive acts)

Fearfulness

Being dependsent, timid or passive

Seclusiveness, wanting to be alone

Behaviors not observed by the parent

Use other forms of child management to help with these prob-
lem behaviors. Time-out is not effective when used on Category B
behavior. Actively ignore quist pouting, soft crying, and whimpering
(Chapter 3}.

Parents often ask if they can use time-out to gst their child to
start doing something which is fairly complex such as, “Straighten your
room" or, Do your homework.”’ Time-out is effective in stopping bad
behavior. Threatening your child with time-out doesn’t encourage him
to begin a chore which is both complex and distasteful. To get your
child to do a distasteful chore, consider using Grandma's Rule (Chapter
5), token rewards (Chapter 14}, or, for the older child, a parent-child
contract (Chapter 14).

When you press your child to do a disagreeable chors, she
might sass you or have a temper tantrum. Do use time-out on this back-
talk or temper tantrurmn. Onge you stop this interfering behavior, it will
be easier to get your child to do distasteful chores. Be sure to praise
her efforts to begin and complete unpleasant tasks.

Select Only One Or Two “'Target'’ Behaviors

You and your spouse need to select one or two bad behaviors
on which to begin the time-out method. These hehaviors are called
target behaviors because your aim or goal is to change them. Use time-
out consistently and repsatedly on these target behaviors.

Don't begin using time-out on all of your child's inappropriate
or unacceptable behaviors. He might spend all day in tims-out! After
gaining success in decreasing the first target behavior, you can select
another target behavior t0 be dec¢reased.

How do you go about selecting a target behavior? Look over
the list of Category A misbehaviors and choose one of these or a
similar misbehavior. The behavior should be "countable." For
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example, be able to actually count the number of times that your chlld
sasses you or tattles on a brother or sister.

SELECT A TARGET BEHAVIOR
AND
USE TIME-OUT REPEATEDLY ON THE TARGET BEHAVIOR

o X <
e %

“Darn! Bustad agan! I've got to stop teasing my brother.
! land in time-out every time. I'm going to find something
else interesting to do besides teasing him. Maybe I'l
play my records or visit a friend. . . ."'

Time-out is effective because it stops bad behavior
{“'teasing my brother"’) and thus allows improved good
behavior ("'I'll play my records or visit a friend.”) to
emerge. Do use time-01.; repeatedly to stop the selected
target behavior. When tiie improved good behavior
emerges, reward it.

Also, be sure that the target behavior occurs frequently. You
won't be able to obtain adeguate experience in learning how to use
time-out unless the behavior occurs at least once a day.

When first beginning the time-out method you might select two
target behaviors, one minor problem behavior and one major problem
behavior. Begin using time-out with a minor target behavior such as
tattling or teasing. These are easy target behaviors to handie because
chiidren are usually not extremely emotional or angry when taltling
or teasing.

Later, after getting experience in using time-out, move on to
a major target behavior such as hitting or temper tantrums. These
misbehaviors are usually more chailenging since children are more
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emotional or angry when demonstrating these behaviors,

Use time-out repeatedly on the target behavior. When first using
time-out, use it each time the target behavior occurs. You should see
a 50 to 80 percent decrease in the target behavior within one or two
weeks,

Count How Often The Target Behavior Occurs

Before you begin using time-out, it's a good idea to actually
count and record how often the target behavior occurs. Then, after
you have been using time-out for awhile, you can see how much the
misbehavior has decreased.

Some parents place tally marks on a wall calendar, a convenient
place to keep arecord of the target behavior. For example, one mother
put & mark on the calendar each time her daughter tattied. Mother
didn't bother keeping track of ''tattles’ all day long—just the tattles
which occurrad each day from supper-time to bedtime.

A curious thing sometimes occurs if a child sees his parent
recording tally marks. Often the child’s target behavior abruptly
decreases without the parent even using time-out.*

You may think it's a nuisance o keep a record of target
behavior. However, this record will tell you how effective you have been
in reducing your child's misbehavior.

Maln Points To Remember:
1. Time-out means time-out from reinforcement, rewards, and
attention.
. Select one or two target behaviors to be decreased.
. Use time-out immediately after the target behavior occurs.
. Use time-out repeatediy on the target behavior.
. Follow the steps for using time-out which are described in Chapters
8 through 11.




Chapter 5

Major Methods For Stopping
Bad Behavior

PROBLEMS PARENTS FACE

3

!. h I--

How would you handle this situation?

Questions Parents Ask About Punishment

» “Should parents use mild punishment to change
misbehavior?"

= “What kinds of mifd punishment are effactive in stopping
misbehavior?"

s ““Can the use of punishment be emotionally harmful to
a chifd?"'

» “Why do children continue misbehavior for which they
are punished?"”
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There are five types of mild punishment which parents can use
in helping their children. One of these methods, time-out, is brief and
is especially effective in stopping persistent misbehavior which is im-
pulsive, emotional, and hard-to-handie.

Other chapters in this book describe, step by step, when and
how to usa the time-out method. However, time-out does have a limita-
tion. When you use time-out, you should use it immediately after the
bad behavior accurs. What do you do about serious misbehavior which
you discover minutes or hours later?

Four other methods of mild punishment are effective even if
you can’t apply them immediately. They are: (1) scolding and disap-
proval, (2) natural consequences, (3) logical consequences, and (4)
behavior penalty. Tiis chapter will describe how to correctly use these
methods.

To be a confident and competent parent, know and use several
methods to manage your child’s problem behaviors. You can easily
learn these effective methods! It's a lot easier to deal with a particular
misbehavior if you know several ways to handle it.

Mild punishment can stop or weaken your child’s bad behavior.
However, it can't increase good behavior when used alone. As em-
phasized in eatlier chapters, you also must frequently reward good
behavior.

Guidelines For Parents

— ¥ Points to Remember:

1. Use punishment sparingly.
Use mild punishment only.
Punish quickly after the bad behavior occurs.
Punish when you are in contro! of yourself.
Briefly state a reason for the punishment.

Avoid physical punishment.

Punishment is an unpleasant consequence or penalty which
folfows a behavior. When you use punishment, be sure to cbserve the
correct guidelines.™

The correct use of mild punishment won't emotionally harm your
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child. Often it is essential for improving her behavior. However, severe
punishment can damage her self-con¢cept and can be emotionally
harmful to her. Children who are severely punished may become ex-
tremely withdrawn or may act more aggressive and beiligerent toward
others. Mothers and fathers who severely discipline their ¢hildren fre-
quently carry a heavy burden of guilt.

PROBLEMS PARENTS FACE

"My sister told me to do it. It's not my fault. . . . Let's
just forget about punishment this time. . . ."

Being A Rationai And Nonaggressive Model

When at their wits’ end, parents often try to punish or control
their kids by making irrational threats such as, “You're grounded alf
summer for doing that!" or “'m going to pull every hair from your head
unless you . . .!" Parents who use severe or frequent spankings as
a method of discipline often don't realize that several different methods
of mifd punishment can be more effective in changing behavior.

Children imitate their parents’ behavior."*** |f you shout,
make irrational threats, or spank, you are ““modeling’ this behavior
for your daughter to imitate. She may yell, act emotional, or attempt
to ““manage’ others physically. When using time-out discipline,
parents are rational and nonaggressive role models for their children.

Your job as a parent is often stressful and upsetting. Sometimes
children intentionally try to auiger their parents. They enjoy getting at-
tention and controlling their parents by making them angry and emo-
tional. However, you can resist yielding to your anger. You can do itl
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You can avoid yelling and screaming, making grim threats, giving
harsh spankings, or using other forms of severe or ineffective punish-
ment. Examine the following methods of discipline.

DISCIPLINE MISTAKES WHICH PARENTS MAKE

"This will teach you to behavel" “This will teach.youl"

Children imitate the behavior of their parents. By using spank-
ings and threats, you teach your daughter to use aggressive
methods to '‘manage’ others.

Using Scolding And Disapproval Correctly*

The Missing Cookies

Mother just discovered that seven-year-old Michelle had
disobeyed her and ealen most ¢f the chocolate chip cookies be-
ing saved for dessert. She walked toward her daughter and in
a stern voice snid, “'Michelle, I'm very disappointed that you ate
the cookies. I was saving them for supper. Now we won'l have
enough for dessert tonight.”

L L LU L L

Michelle's mother is corractly using disapproval, a form of mild
punishment commonly used by parents. When you are scolding for
bad behavior, move close to your child, ook her in the eye, be stern,
express your feelings, and name the undesirable behavior. it's impor-
tant to have self-control and to avoid making sarcastic or belittling
remarks.

Be brief and calm when scolding your child. Some children en-
joy a lengthy tongue-lashing and watching their parent become upset.
They like getting the extra attention from their mother or father, even

o<
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if that attention is negative.

Avoid “'nattering"’ at your child when you want her to improve
her behavior. Natterirg is a combination of chattering, nagging,
scolding and complaining.”' For example, mother might have said to
Micheille, "'I'm mad that you ate all the cookies that | was saving for
dessert. Another thing, your hair is a mess again and you left all your
toys in the living room. You never appreciate what ! do for you. Fur-
thermore, . .." Nattering doesn’t help a child to improve her behavior
and it weakens the parent-child relationship. Don’t natier at your child!

PROBLEMS PARENTS FACE

Scolding back!

A scolding doesn't help some children to improve their
behavior. They merely argue or scold back.

Remember to show disapproval of your child’s benavior and
not of your child. Don't criticize her personality or character. Let her
know that you stiit respect and love her as a person. Instead of say-
ing, “'You are a mean girl for hitting your brother," say "It was mean
to hit your brother.” Don't say ''You are a naughty girl."’ Do say “'That
was a naughty thing to do."”’ When you scold, be sure to disapprove
of the behavior and not the child.

An sffective time to use disapproval is just as misbehavior is
getting started. For example, your two children may begin with playful
teasing and then rapidiy move on to hostile teasing. When you find
this happening, quickly express disapproval. You might say, ‘' really
don't like the teasing that's going on between the two of you. [ don't
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mind a little teasing, but when it continues, you two frequently g'at into
an argument. | don’t want to hear any more teasing this eveningl"

For many children, disapproval is normally sufficient when used
alone as a mild punishment. However, if your child usually becomes
angry and argues with you when you scold him, then scolding isn’t
very effective. When scolding and disapproval are not effective. con-
sider using time-out or another form of mild punishment.

Signs that scolding and disapproval
are not effective with your child:

« He usually scolds back, sasses, mocks, or argues with
you.

* He ignores you, appears inattentive, or smiles.
e Ha has a temper tantrum when scolded.

+ He seems to0 enjoy getting the extra attention from you,
even though it's negative attention.

Naturai Consequences For Bad Behavior**

PROBLEMS PARENTS FACE

“l at's see. . . . Should | use TIME-OUT or should | let
Kitty give NATURAL CONSEQUENCES?"”
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Ailowlng Natural Consequiences To Occur
For Bs<d Behavlor—

Examples For Parents

Bad Behavior Natural Consequences

1. Handling a cat roughly. 1. Getting scratched.

2. Breaking a toy on purpose. 2. Having a broken toy which is
not replaced with a new one.

3. Teasing neighborhood 3. Being avoided by neighbor-
children, hood chiidren.
4. Not doing a homework 4. Staying after school the next
assignment. day if required by the
teacher.
5. Not wearing gloves on a 5. Having cold hands.
cold day.
8. Not combing your hair. 6. Being told by other children
B that your hair is a mess.
7. Getting ready for school 7. Being late for school and
very slowly in the morning. explaining to the teacher why
you are late.
8. Pushing and shoving other 8. Getting pushed and shoved
children of the same age. back.
9. Carelessly soilling a drink. 9. Not getting a refill.

A natural consequence for not wearing gloves on a cold day
is having cold hands. Staying late after school is a natural conse-
quernice for not doing a homework assignment.

A natural consequence is an event that normally or naturally hap-
pens to a chifd following his bad behavior, unless his parents step in
to prevent the consequence. The parent allows the child to experience
the natural consequences of his own behavior unless there is some
danger to the child's safety.
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If six-year-old James teases a friend, his friend may get angry
and go home. James will be left without a playmate. Being alone is
a natural consequence of teasing one's friend. Consider the various
examples of natural consequences for bad behavior described in the
illustration, **Allowing Natural Consequences To Occur.”

Parents who use natural consequences believe that children
fearn to improve their behavior when they are allowed to experience
naturally occurring consequences for their own decisions and actions.
Since punishment is delivered by 'nature'’ and not by parents, children
are much less likely to get angry at their parents for being punished.

Loglcal Consequences For Bad Behavior**

Applylng Logical Consequences

For Bad Behavior—

Examples For Parents

1m putting your Crayons up i

Bad Behavior

. Riding a tricycle into

the street,

. Chewing gum gets stuck to

furniture, clothes, or hair.

. Swearing on the telephone.

. Mistreating or refusal to

care for one's pet.

. Refusal to brush teath

regularly.

. Brother and sister argue

and fuss all morning.

. Not ealing the main course

at supper.

. Tricycle is put up for one
. No more gum for five days.
. Cen't phone out for three

. Placing the pet in another

. No more candy or soft drinks

. Family outing to the park is

. No dessert.

CXNE WEEX*

Logical Consequences

week,

days.

home, after several warnings
and discussions.

until regular tooth brushing is
begun.

cancelled that afternoon.

-G
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Sometimes parents can't allow natural consequences {o occur
because it's dangerous to the child. For example, father can't allow
three-year-old John to experience natural consequences for riding a
tricycle into the street. However, father can apply a iogical con-
sequence—if John doesn't ride his tricycle in a safe place, then he
toses the privilege of riding his tricycle for a time. Father can quickly
remove the tricycle and not ailow John to use it for one week.

When using logical consequences to handle problem behavior,
the parent provides punishment for the bad behavior. Also, the parent
makes sure that the punishment fogically fits the nature of the
misbehavior. The punishmentis a fogical or sensible consequence con-
sidering the particular bad pehavior. When children see a clear and

reasonable refationship between their bad behavior and the punish-
ment, they are more likely to change their behavior. In addition, they
are less likely to resent the punishment.
When you apply a logical consequence, it is important to avoid
a consequence which Is too severe of lasts too long. For example,
the consequence of “No tricycle for two months!" is too harsh for a
three-year-old who rides his tricycle into the street. When angry or émo-
tionally upset by their child's misbehavior, parents frequently declare
a consequence which is too extreme. If you make this common
mistake, there is a simple solution! Merely tell your child that you made
= the consequence too severe and that you have reduced the
consequence.
The illustration, "‘Applying Logical Consequences For Bad
Behavior," gives examples of parents using this method of discipline.

Using Behavior Penalty For Bad Behavior®

If you can't think of a logical consequence for a particular
: misbehavior, then consider using behavior penalty. Behavior penalty
= is another method of punishment which is effective, but mild. The child
raceives some penalty (such as no television for two days) following

some specific bad behavior (such as lying to parents).”

The penalty consists of a l0ss of certain privileges, a fine, or
an extra chore which your child finds especially distasteful. The penally
is not “logically’’ related to the bad behavior. For example, each time
that nine-year-old Heather mistreats her puppy, she loses the privilege
of playing her stereo for the rast of that day. The temporary loss of
her stereo (the penalty) is not logically related to mistreating her pup-
py (the behavior}. in selecting an effective penalty, Heather's parents

*Behavior penalty is also called "response cost"” because a child's
undeslirable response cosls her some penalty.
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need to know what kind of penalty is most meaningful for Heather.
“No bicycle riding for two days!" is an ineffective penalty if Heather
rarely rides her bicycle anyway.

Using Behavior Penaity
For Bad Behavlor—

Examples For Parents

Katg 30N | 5ke 5L when { atte "
08 Dot bke o when I Lo

Behavior

. Tattling on other children.

. Swearing.

- Lying to parents.

. Fighting with neighborhood
children,

. Refusal to do assigned
chores.

. Persistent teasing of
fittle brother.

- Failure to clean up one's
bedroom by 5:00 p.m.

Niog don’t tke . ahan i

Penalty

. Child must immediately write

three times, "'Kids don't like
it when | tattle. "

. A 25 cent fine for each swear

word.

- No television for two days.

- No bicycle riding for a week.

. Cancel plans to spend Friday

night with a friend.

. Stereo and records are “put

up" for three days.

. No playing outdoors that

evening.

When you use behavior penalty,
the specific bad behavior occurs, For ex
say, "Heather, your father and | have ta
your puppy. In the future when you mistreat Scottie,
of your stereo for the rest of the day.”
state out loud the misbehavior an
her to remember to be kind to

08

try to state the penalty before

ample, Heather's mother might
Iked about the way you mistreat

you'lllose the use
Mother should have Heather

d the behavior penalty. This will help
Scottie.
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The illustration, *'Using Behavior Penalty For Bad Behavior,"’
gives examples of parents using this method of mild punishment.

In situations where itis not feasible to use natural consequences
or logical consequences to handle misbehavior, consider using
behavio: penalty. Avoid making the penalty too severe or too lengthy,
however.

The illustration, “Methods Of Mild Punishrent,” provides a
brief comparison of the five methods of mild punishment discussed
in this chapter. These five methods are the most effective forms of
mild punishraent used by parents. To be successful in handiing dif-
ferent types of misbehavior, you should know how to use all five
methods.

Tirme-out is extremely effective, but it should be used only with
children between the ages of two and twelve. Also, it should be ap-
plied immediately after the bad behavior occurs. Many parents admit
that the most difficult behaviors to handle frequently occur right under
their noses. Time-out is particularly helpful in stopping these persis-
tent misbehaviors.

The other methods of mild punishment may be used with
children who fall within a wide range of ages. These other methods
are also most effective if applied as quickly as possible after the
misbehavior occurs. However, these methods are still rather effective
if applied minutes or a few hours after the misbehavior is discovered.

Avoid expressing intense anger when you use punishment.
Your child should believe that she got punished because she behaved
badly and not because you got angry.

Bad Behavior Persists Sometimes

Often, children will persist in bad behavior. There are various
reasons for this. The amount of reward which the child receives for
the bad behavior may far outweigh the punishment. Nichole may tat-
tle on her brother and enjoy getting him into trouble even though
mother shows disapproval for her tattling. In this case, Nichole's
reward (getting her brother into trouble) outweighs her punishment
(receiving disapproval).

Perhaps a child has learned that he runs very little risk of ac-
tually being punished. For instance, Aaron may occasionally raid the
cookie jar, but rarely get caught. If he is caught, his parents may only
threaten to punish, but never follow through with actual punishment,

Sometimes parents demonstrate a particular behavior
thernselves—such as swearing—for which they punish their child.
Children tend to imitate their parents’ behavior even if their parents
punish them for that behavior.

As a parent, be consistent in the behaviors which you reward
and the behaviors which you punish. When you do punish, use punish-
ment which is both mild and effective.
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Methods Of Mild Punishment—Comparison For Parents

Mathod ol Effsctiveriess | Typs of How
Mild Age of of Behaviors | Oulckly
Purishman] Child Punishmant | Punished | Applled
Time-Dut | Two Extramaly Most Immediately,
through slisctive behavior, | If possible
Twalva sspacially
hard 4o-
handle
bahavlor
Seoiding | ATl Moderately | All Immediatety
and | Ages tiactive Bahavior o laler
Disapproval
Hatural 1 Al Elfective Soms immadiately
Conse- | Ages Behavlar or Iater
quances
Three Effactive Mosl Immadisiely
fhrough Behavior ot later
G gl Adelascance
"1 pulting your ¢rayons up for
ONE WEEK"
Behavior | Five Effactive Al Immaediataly
Penalty | through Behavior w ey
“Kids don'l ke it when I taltle ™' Adolescence
“Kids don't kw it whan F talthe ™
~Kids don't ke o whanl. . ©
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Main Points To Remember:

1.

Rewarding good behavior is the easiest and best way to produce
desirable behavior.

. Mild punishment helps stop bad behavior.

. Use punishment sparingly and use mild punishment onily.

. Bearational and nonaggressive model when you use punishment.
. The most effective methods of mild punishment are time-out,

scolding and disapproval, natural consequences, loglcal conse-
quences, and behavior penalty.
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Section Two

BASIC SKILLS
OF THE TIME-OUT METHOD

Time-out is a powerful method for stopping bad hehavior. In
this section, you'll learn the basic skills for correctly using time-out.
Each ""'mini-chapter” describes a separate step. If you have questions
or problems regarding a particular step when helping your child, you
can conveniently review the chapter describing that step. The chapters
have separate instructions for managing very young children who are
two to four, and for older children who are five to twelve.

Since parents ask many guestions about the correct use of time-
out, | have used [ots of examples and illustrations. The chapters sum-
marize and repeat important points. You'll find these seven mini-
chapters particularly easy to read. If you think that your chitd might
not cooperate with the time-out method, refer to Appendix B for
solutions.

Let's get started with the time-out method!

<iC
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Chapter 6

Getting Started With Time-Out

"We have our timer. Let's see whatl's
next. . .."

Getting started with the time-out method is not
difficult,

You can do it! You can help your child to improve his behavior.
Using the time-out method, you and your spouse can be more effec-
tive and self-confident parents.

This chapter outlines the time-out method and tells you the
basic steps to follow in correctly using time-out for the first time. Other
chapters of this hook will simplify each of these steps.

Immediat.Jly place your child in time-out after he demonstrates
the undesirabley target behavior—such as hitting or sassy talk. Send
him there using no more than 10 words and 10 seconds. He stays
one minute in time-out for each year of age.

Rememberl 70 words or less, 10 seconds or less in getting there,
andone minute in time-out for each year of age. By using the time-out
method, you can be consistent, fair, and effective in helping your child
to learn acceptable behavior.
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Set a timer for the same number of minutes each time that you
place your child in time-out. Always use a small portable timer. 281 4e
If you don’t have a portable timer now, put one on your shopptng list
today! The timer keeps accurate track of the time and signals your
child when he may ieave time-out. Not using a portable timer is one
of the most common mistakes parents make.

The steps of the time-out method and the number of minutes
in time-out are always the same, no matter what your child did. In ad-
dition to being effective in changing bad behavior, time-out is easy
for parents to use. In fact, unlike other methods of discipline, parents
find that time-out gets easier and easier to use.

PROBLEMS PARENTS FACE

T T T T T JOHM RO8B

“I'm not through coloring yet, DUMB-DUMB!"

Handfing sassy talk and back-talk is a com-
mon problem parents face.

The example of Cindy shows how one mother began using time-
out to greatly reduce her daughter’s persistent *‘sassy talk."

“Time-Out For Sassy Talk”

Cindy was an attractive five-year-old with blue eyes and
long blond hair. She was bright, assertive, verbal with adulls
and children, and generaily lovable.

However, Cindy had one bad habit. Cindy was sassy.
Cindy was Sassy whenever she fell like it. She usually telt iike

. being sassy whenever someone tried to make her do something
she didn't want to do. She was sassy with her parents, her
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grandparents, relatives, and with other children. Even the
babysitter complained to Cindy's parents.

Five-year-oid Cindy controlled her parents by tatking
sassy to them. She made them feel helpless and angry. And
when others were prasent, her parents felt embarrassed. When
Mr. and Mrs. Miller scolded Cindy for being sassy, she increas-
ed her sassy talk. Her behavior was getting worse.

Mr. and Mrs. Miller had heard abeut the time-out method
of discipline and decided to use this method to help their
daughter. Sassy talk was the "target’ behavior. They were in
their fourth day of using time-cut, and Cindy aifready had been
placed in time-out sight times.

Cindy's mother was busy cocking and was gelting ready
to set the table for supper. Cindy was busy coloring on the same
table. Carrying a stack of plates, mother said, '‘Please pick up
your crayons and coforing books so | can set the table.”’ Cindy
ignored her mother’s request and continued coloring. Again her
mother stated, "'Cindy, pick up your crayons and books, and do
it now!" Cindy responded, "I'm not through coforing yet, DUMB-
DUMB!" Cindy's mother immediately said, *'Time-out! That was
sassy. Time-outin the bathroom." Pouting, Cindy got down from
the table and marched off to the bathroom. Cindy's mother pick-
ed up the portable timer, set it for five minutes, and placed it
outside the bathroom door.

Five minutes later the timer rang. When Cindy came into
the kitchen, Mrs. Miller said, "'Cindy, why did you have to go
to time-out?"' Cindy replied, *'f tafked sassy to you.”' Mother
responded, 'Yes, talking sassy put you in time-out."” Mother then
continued setting the table.

Good tor Cindy's mother! She etfectively followed the
basic steps of the time-out method. After the target behavior
{sassy talk) occurred, she swiftly placed her daughter in time-
out, set the timer for five minutes and put it near the time-out
place. She didn’t spank, scold, or yell at Cindy. Instead, she
simply placed Cindy in time-out. As a consequence of her sassy
talk, Cindy experienced a number of immediate, but brief losses.
She lost the use of her crayens and her mother’s attention. She
alse fost the ability to control her mother by talking sassy to her.

In the coming weeks, and with the repeated use of time-
out, Cindy greatly decreased her sassy talk. She found improv-
ed ways of talking to her mother and to other adults.

Basic Steps For Using Time-Out
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IFime-Qut

Before you begin the time-out method, be sure to trequod, be sure to trequ
reward your child's good behavior. Also, avoid unintentionally revid unintentionally rey
ing the behavior on which you plan to use time-out. 3 ime-out.

In Chapter 4, you learned how to select a target behaviolect a target behavi
which to use time-out. Use time-out on this target behavior eachtarget behavior each
it occurs and not just when you are angry.® There should be a ' There should be a 1
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reduction in this target behavior within one or two weeks if you cor-
rectly follow the basic steps for using time-out. !

Baslc Steps For initially Using Time-Out—  <\C ”

/
Parents’ Check List K‘E_’ac‘

===

__ ¥ _ Steps To Follow:

— 1. Select one target behavior on which to use
time-out. (Chapter 4)

il SR U

*2, Count how often this target behavior occurs.
{Chapter 4)

___. 3. Pick out a boring place for time-out.
{Chapter 7)

——_ 4. Explain time-out to your child. (Chapter 8)

____ 5. Wait patiently for the target behavior to oc- »
cur. (Chapter 9)

TARGET BEHAVIOR OCCURS!

____ 6. Place your child in the time-out place and
use no more than 10 words and 10 seconds.
{Chapter 9)

—__ 7. Get the portable timer, set it to ring in
minutes, and place it within hearing distance
of your child. {Chapter 10)

—__ B. Wait for the timer to ring—remove all atten-
tion from your child while he waits for the
timer to ring. {Chapter 10)

___ *9. Ask your child, after the timer rings, why he
was sent to time-out. {Chapter 11)

*These two staps are important but not essential.
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Gstting Started With Time-QOut 61

Don't start using time-out, however, until after you have read
Chapters 7 through 11. These chapters describe each step of the time-
out method and give examples. Also, the instructions in these chapters
are tailored for the age of your child.

It's a good idea to look at Chapter 12 and Appendix B before
you use time-out for the first time. These sections discuss difficulties
which parents occasionally face when first using time-out and how
to easily handle these problems.

Maln Points To Remember:

1. Send your child to time-out using no more than 10 words and 10
seconds.

Time-out lasts ore minute for each year of age.

Always use a portable timer.

Follow the *'Basic Steps For Using Time-Out."”

Hop




Chapter 7

Picking A Boring Place
For Time-Out

“I'll bet my sister is out there having fun. . . ."'

The bathroom is a good place for time-out for
children five t¢ twelve year: Jld.

An ideal spot for time-out is a dull place or room where your
child doesn't receive any attention from you or other family members.
Your child should be able to get there quickly, preferably within 10
seconds.

What is the best place in your home for time-out? Look over
the rooms and areas in your home and select a place which is boring
for a child—a place where there is nothing interesting to see or do.

The particular place you select depends on the age of your son
or daughter. A time-out chair is best for a child between two and four
years old. A child between five and tweive should be in a separate
time-out room. Since you will use time-out again and again, try a cou-
ple of different places and see which one is most effective.

63
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Features of effective time-out places:
« Pull and boring for a child.

¢ No neopie; secluded from other family members.
(For safety, keep very young children within con-
tinual eye sight.)

e Clear of toys, games, television, stereo, books,
pets, and interesting objects.

* Satw, well-lighted, and not frightening.

* Can easily get there within 10 sesconds.

The Two- To Four-Year-Old

Jimmy And The Time-Out Chair

Three-year-old Jimmy was getting very linpatient with hic
mother. He had been quietly playing with his toy cars for almost
fitteen minutest He wanted his mother’s attention, but she was
sitting at the kitchen table drinking coffee with a neighbor.

Carrying a big toy truck to his mother he said, "'You have
to play with me.'' His mother replied, “Jimmy, when Mrs. Bar-
ton and | are finished talking, | will play with you."" ""No, play now{"
Jimmy commanded. He then raised the fruck and brought u
down on his mother's knee. “Quch! Time-out for hilting!'' she

- responded.

Immediately, she carried Jimmy to a large straight-back
chair across the room. Then she set a kitchen timer for three
minutes and placed it on the floor several feet from Jimmy's
chair. Jimmy began to ¢ry, scream, and "‘carry on."

She explained to her startled neighbor, "I've had a fo;
of trouble with Jimmy hitting me when he doesn't get his way.

) He used to hit me or try {o hit me several times a day. Then |

- started using a time-out chair for hitting. This is the first time he’s

- hit me in over two weeks. His behavior isn't porfect, but that time- :
out chair is really helping him to control his hitting."

A

If your child is between two and four, an ideal place for time- -
out is alarge, straight-back chair, It's safer than using a separate room :
] for time-out. A large chair Is dull and boring, quickly available, and
limits your child's activity and movement. In addition, it's difficult for
your child to quickly get dov/n from a large chair. Don't use a rocking
chair, a small child’s ch.ir, the sofa, or an easy chair. These are fun
places for toddlers and preschoolers to sit.

You may place the time-out chair in the room with you, in

69

"J".




Picking A Boring Place For Time-Out

the adjoining room, or in the hall. For your child's safety, you need
to keep an eye on him, but only from the corner of your eye. Don't
actually make direct eye contact with your child. You want him to feel
that you are ignoring him during his brief time-out. Don’t let him catch

you looking at him. Some parents avoid giving attention to their child
by pretending to read a magazine or newspaper.

JIMMY

ARARAMALY
' l

=
z
]
=
H

“Waah! I won't do it again! | want down! .. . "

A large straight-back chair is a good time-out
piace for toddlers and preschoolers.

Quickly lift your toddler onto the time-out chair. Next, place the
ticking timer several feet from his chair. After the timer rings, lift him
down from the chair or tell him that he may get down by himsaelf. In
Appendix B, we'll discuss what to do if you think that your child might
not stay in time-out.

Let your child sit or kneel on the chair, but not stand or jump
or touch his foet to the floor. Some children have tantrums on the chair.
Consequently, it shouldn’t be placed within kicking or hitting range
of the wall or near dangerous or valuable objects.

Parents sometimes place the time-out chair in a corner of the
room, turn it to the wall, and make their child face the wall. You may

place the chair in a cornes. However, don’t demand that your toddler
or preschooler face the wall or corner. Requiring that your child face
the wall is overly harsh. Also, it would take constant effort on your
part to make him face only one direction, Making him face the wall
unintentionally gives him a lot of your attention. Let your child face
whatever direction he wants to face. However, do require that
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he either sit or kneel on the chair.

Your daughter shouldn't take any toys, dolls, or pets to time-
out and shouldn’t be able to see the television set from her chair. Tell
a brother or sister not to pester or talk to her. Warn them that if they
do, then they will be sent to a separate chair for time-out!

MISTAKES WHICH PARENTS MAKE WITH TIME-QUT

“Time-out isn't so bad after ailf . . ."

How many time-out mistakes can you find?

Your child will probably call out to you from her chair, asking
for attention and reassurance. She may even say that you are a *‘bad
Mama'" or threaten to *‘run away from home."’ Actively ignore her and
don't answer or make eye contact with her. Answering or looking at
her are forms of attention and reduce the effectiveness of time-out.
Resist feeling quilty or miserable while she is sitting on the chair. After
all, time-out lasts only two to four minutes and will soon be over!

Some parents place their preschooler directly on the floor in
the corner of a quiet room or in a semi-deserted hallway rather than
using a time-out chair. A particular spot on the floor can be a good
place for time-out if your child has learned to stay in one place.
However, point to the exact spot where he is supposed to sit.

The Five- To Tweive-Year-Old

Children who are between five and twelve should be placed
in a separate room for time-out. It's safer to leave an older child alone
in a time-out room than a preschooler who needs close monitoring.

Your home has several good time-out places such as a
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Picking A Boring Place For Time-Out

bathroom, laundry roum, your bedroom, or a deserted utilitv room or
hallway. Usually, the bathroom is the best place for time-out. This might
sometimes cause an inconvenience to the rest of the family. Having

A TIME-QUT SPOT ON THE FLOOR

"'That timer must be broken. | don't think it's ever go-
ingtoring. . .."

A spol on the floor can be an etfective time-out place
for very young children.

TIME-OUT IN HIS PARENTS' BEDROOM

I A

“Now why did Dad send me in here? Just because |
had a temper tantrum? .. ."

(2
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a problem child, however, can cause an even bigger inconvenience
to family members! At first, your child might seem to enjoy playing
in the water or making paper airplanes out of facial tissue while in
the bathroom. However, he will soon get tired of this. While waiting
in time-out, a child frequentiy says that he needs to use the bathroom.
Needing to use the bathroom isn't a problem for your child i he is
already there! The bathroom is an excellent time-out place.

Before you first begin using time-out, be sure to prepare the
time-out room. Besides being dull and free of interasting obfects, it
should also be made safe. Any objects which might be dangerous,
such as glass, sharp objects, medications or poisonous cleaning
chemicals, should be removed from the room. After your chiid settles
down and adjusts to time-out, you might return most of the objects
to the room. Place the timer several feet outside the door so that your
child can hear it while it is ticking and when it rings.

Don’'t Use Your Chiid’s Bedroom
MISTAKES WHICH PARENTS MAKE WITH TIME-OUT

S ))‘-;‘n‘-n.
30 (EA
S ot (G
- A

)
5

"“She actually seems to enjoy time-out in her
bedroom! . . ."

Your chiid's bedroom may seem to be the most ‘‘convenient”
place for time-out. However, the effectiveness of the time-out method
will be severely reduced if you use your child's bedroom. A time-out
place should be dull and boring with nothing interesting to do or see.
A child's room usually has toys, games, a radio, stereo, or books. It's
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Picking A Boring Place For Time-Qut

not dull and boring. Be effective when you use time-out. Resist the
ternptation to use your child's room as a time-out place.***

After going to the time-out room, your child can do whatever
he wanis as long as he doesn’'t make a mess or destroy things. He
can sit, stand, or walk around the room. If he makes a mess, like scat-
tering objects around the room or spilling water on the floor, he must
clean it up, If he damages something, he must help pay for it. Effec-
tive methods for easily handling occasional rebellious time-out
behavior are discussed in Appendix B.

Don’t Use A Frightening Time-Out Place
MISTAKES WHICH PARENTS MAKE WITH TIME-QUT

""Time-out with Dageon the Dragon! . . ."

"Dagaon The Dragon!"'

Saevara! years ago | counselad Mr. and Mrs. Meyers re-
garding ways they could help Bennie, their five-year-old son.
Bennie was energetic and difficult 10 handle. He often grabhed
toys away from his little sister or hit her.

Woe decided to use time-out for hitting and toy grabbing.
Mr. and Mrs. Mayers were supposed to discuss this method be-
tween themselves but not use it until we had another appoint-
ment to discuss the correct steps. Howevar, when we met the
following week, | was shocked to learn thal they had tried to
frightan Bennie with time-out.

They told Bennle that if he hit his little sister or grabbed
toys away from her, he would have to go to the basement for
time-out. They further explained that & dragon named Dageon
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lived in their basement! Bennie became ‘‘hysterical,” promis-
ed to be good, and plsaded with his parents not to send him
to the basement.

Sensing Bennie’s intense fear, Mr. and Mrs. Meyers stop-
ped threatening to put Bennie in the basement. They also toid
him that there was no dragon there.

Time-out should never be scary. A frightening place for time-
out is likely to cause emotional problems in a child. The purpose of
- time-out is not to frighten a child, but to bore him.

Main Points To Remember: .
1. A time-out place needs to be dull, boring, easily accessible, and

safe.

Use a large straight-back chair for children between two and four.

Use a separate time-out room for children between five and twelve.

Never use your child’s bedroom as a time-out place. Time-out won't

work if you do.

Eal A
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Chapter 8

Explaining Time-Out
To Your Child

“"And when this timer rings you can come
out. ..."”

Mom and Dad explaining time-out.

You and your spouse have selected a target behavior to be
decreased and have a boring place for time-out. Your next steps are
to explain time-out and to wait for the target behavior to occur.**

Introduce time-out when both you and your child are relaxed.
Also, be sure that both you and your spouse join together in describ-
ing time-out. Your child needs to know that you both expect him to
follow the rules in going to time-out and staying there until the timer
rings.

Tell your child that both of you love him, but that his behavior
of is causing problems for him and the family. He
may quietly listen or he may want to argue when you tell him about
time-out. Don't argue with him and don't debate whether or not you
and your spouse have the right to put him in time-out.

n
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The Two- To Four-Year-Old

If your child is between two and four, it's best to demonstrate
and practice time-out in addition to explaining it.

Helping Melissa To Stop Biting

Melissa is three years old. When she gets angry with other
children she both threatens to bite and actually bites. Mom, Dad,
and Melissa are all sitting at the kilchen table.

Mother: *‘Melissa, your Daddy and | both love you. We also want
to help you. Remember yeslerday when you got mad
at James? You acted like you were going to bite him.
Biting is ageinst the rule."

Melissa: “"Can | have & Coke?"

Dad: 'Yes, in @ couple of minutes. But right now we want
{o talk about biting and how to help you stop biting. If
you bite or pretend to bite, you must sit on a chair. And
you can’t get down tilf this timer rings. When this timer
tings you may get off the cheir."”

Melissa: '“Cen ! have a Coke now?"’

Mother: ''In a minute. Let me show you what heppens when you
bite. (Mother picks up Melissa and sets heron alarge
chair in tha corner of the kitchen_) When Mommie puts
you here, you have to stay here. You can sit or kneel
on the chair, but you can't stand up. And you can’t get
down or you wilf be in big trouble! You have lo sit here
until the timer rings. (Father rings the timer.) Did you
hear the timer ring? That means you may get down now.
{(Mother lifts Melissa from the chair and places her on
the floor.) That is time-out.”

Melissa: ''Are yoir going lo get me e Coke now?"

Mother: "'Yes, ! will get you a Coke. But you remember—when
you bite or pretend o bite someone, Mommie or Dad-
dy will set you on e chair. You will heve to stay there
untif the timer rings."'’

Obviously, Melissa wasn’t paying very close attention to her
parents’ explanation and demonstration of time-out. Melissa’s parents
will explain and demonstrate time-out two more times before actually
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Initially Explaining Time-Out To Your Child

using it. They could demonstrate time-out by using one of Melissa’s
dolls or stuffed animals.* Melissa will learn more about time-out,
however, by actually experiencing it after she bites or threatens to bite.

The Five- Te Twelve-Year-Old

The parents of an older child aiso need to introduce time-out
to their child. Look at the following example of parents explaining time-
Out.

Telling Tim About Time-Out

Ten-year-oid Tim has been hitting and threatening to hit
his younger brother and other children when he gets angry with
them. Other children ara beginning to reject Tim becausa of his
hitting and aggressivenass. Dad, Mom, and Tim are sitting
around a small table.

Dad: "Your Mom and | want to talk with you ebout the prob-
lem you've baen having with hitting your brother and
othear kids when you get mad. We both love you, end
wa want to help you with this problem. Hitting is caus-
ing problams for you, your brother, end the whole
family."

"Bobby starts it most of the time! | just hit him back
when he hits ma or calls ma names."”

""Yes, somatimes Bobby hits you and calls you nemas.
Even though he is only five years old, he stil needs to
behave himself. We are going to have e talk with him,
{oo. But now lat's tatk about you and time-out."

“"Evary tima you hit or threaten to hit someone, your
Mom or | will sey time-out! That means that you must
go to the bathroom immediately and stay there for 10
minutas. We will set this timer for 10 minutes. When you
haar it ring, you may come out. You can't come out till
it rings. If you don't go to time-out immediately or if you
make a fot of noise in time-out, then you get extra
minutas edded on the timer. If you make a mess in time-
out, then you get axtra minutas on the timer end you
have to clean up the mass before you come out.”

"“"Who invented tima-out anyway? What happens if f
don’t go to tima-out? Whet happens if | leava time-out
when | get ready?”

Mothar: “'Your Ded end | expect you to go to time-out and stay
thera tifl the timer rings. If you don't go, then no tela-
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vision and no bicycle for the rest of the day, until you

go to time-out. Then you have to stay in time-out for 10

minutes plus one extra minute for every minute you

delay going. You might have to stay as long as 15

minutes if you don't go right away or if you leave time-

- out bafore the fimer rings. When your Dad and I tell you
to go to time-out you must go! Your job is lo go and
stay there till the timer rings. Tim, do you have any ques-
tions about time-out?"

Tim: “Time-out is for little kids. It sounds silly. It sounds mean!
Just spank me when | hit! And spank Bobby toc. Will
—= Bobby have to go to time-out?"

3

Dad: "t you hit each other, then you both have to go to time-
out in separate places. Time-out will help you to stop
hitting."’'

Mother: "We love you and Bobby. We expect both of you to mind
us. And when we tell you to go to time-out, you must
go immediately.”

— When you tell your child about time-out, don't expect him or
her to be enthusiastic about the plan. The next step for Tim's parents
is to wait for the target behavior (hitting or threatening to hit) to occur.
— - When first beginning the time-out method, parents often wonder
- if their child will cooperate by going tc time-out and by staying there
until the timer rings. An uncooperative response to time-out usually
isn't much of a problem. Appendix B, howeéver, tells you what to do
it you think your child might “rebel against time-out.”

. Main Points To Remember:

— 1. Motiher and father both need to describe time-out to their child.

2. Tell your ~hild that both of you love her and that you want to help
her with a particular behavior problem.

3. Don't be surprised if your child acts annoyed or indifferent when
you explain time-out.

4. Demonstrate time-out several times if your child is between two
and four years old.

i
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Chapter 9

Quickly Getting Your Child
To Time-Out

iy

~OHN
RoaB

"f don't want to go to time-out! I won't do it
— againd . | "

Quickly earry your toddler to time-out.

This chapter wili teach you the exact steps to follow in placing
your child in time-out. it's important to get there quickly! Getting to
time-out swiftly will reduce her resistance and will increase the effec-
tiveness of this method of discipline. You want your child to see an
immediate connection between her bad behavior and the distasteful
experience of time-out,

By now, you have selected a boring place for time-out, explain- -
ed lime-out, and waited for the target behavior to occur. After your
son or daughter displays the undesirable target behavior which you
want to reduce, follow the basic steps described in the iflustration,
"Four Steps For Using Time-Out."
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Four Steps For Using Time-Out
After The
Target Behavior Occurs (

@ e

o

3
il

. Send or place your child in time-out and use no more
than 10 words and 10 seconds.

. Get the portable timer, set it to ring in minutes,
and place it within hearing distance of your child.
(Chapter 10)

. Wait for the timer to ring-—don’t give your child any at-
tention while he waits. (Chapter 10)

. Ask your child, after the timer rings, why he was sent
to time-out. (Chapter 1)

Follow the basic steps with all children between two and twelve.
You may need to practice and gain experience before automatically
following the steps. Many parents nhave a natural tendency to scold
their child before placing her in time-out. However, this is a mistake.
Scolding, arguing, and talking to a child before placing her in time-
out encourage her to argue, become emotionally upset, and delay get-
ting to time-out.

Many children try to avoid time-out by attempting to manipulate
their parents. Children will protest, negotiate, blame another child, ask
forgiveness, act indifferent, cry, plead, have a tantrum, or do something
else to discourage you from sending them to time-out. Ignore all
remarks and displays of emotion by your child. Remain calm and im-
mediately place her in time-out, If she wants to talk with you, she may
do so after tima-out. Be easy on yourself and your child; send her to
time-out quickly. Use no more than 10 words and 10 seconds in doing
so. You'll find that time-out gets easier and easier when you use it
correctly!

The Two- To Four-Year-Old

“*For Spitting You Get Time-Out!"

Three-year-old Amanda was developing a bad habil ot
spitting or threatening to spit when angry with other ¢kildren,
Struggling with her sisler over a 10y¥, Amanda again introducad
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her sffective weapon—spitting.

Mother immediately said, **For spitting you get time-outl”
Quickly, Mother picked up Amanda from behind, walked across
the room with her, and set her on a large siraight-back chair.
Amanda said, “f don't want to go to time-out!* I won't do it
again! . . .”” Unimpresssd with her daughter's promise to stop
spitting, Mother made no reply and simply lsft Amanda sitting
on the tima-out chair.

Good for Amanda's mother! She correctly followed the basic
steps for placing her daughter in time-out. Carry two- and three-year-
old children to the time-out chair. They are too young to quickly get
there on their own. Some toddlers kick when carried to time-out, so
be sure to carry them from behind. You can physically guide the four-
year-old as she walks to a time-out chair. Never try to comfort or be
affectionate with a child while you are taking her to time-out. Be stern
or matter-of-fact and tell her, in 10 words or less, why she is being
placed in time-out.

5
The Five- To Twelve-Year-Old

QOlder children are sent to time-out and must travel there on their
own. Develop the habit of giving effective commands when sending
your child to time-out. When his bad behavior occurs, walk near him,
maintain a stern facial expression, and establish eye contact. Give
a direct command 1o go to time-out and point in the direction of time-
out. (Study the illustration of “Mother Handling Back-Talk."') Place the
timer outside the door of the time-out room after your child arrives
there.

Say only two things when placing your child in time-out.®
First, 1abel the misbehavior which your child demonstrated or state
the rule he broke. Say, ‘“That was back-talk|'' or “Hitting Is against
the rulel'' Second, command your child to go to time-out. Say, “Go
to time-out!*' or “Go to time-out, immediately!'* Say nothing else. Now
might be a good time to review the section in Chapter 2 on ‘‘How To
Give Effective Commands."

Most children between the ages of five and twelve learn to obey
a clear command to go to time-out. If you think that your child may
refuse to go, study Appendix B—"1f Your Child Rebels Agalnst Time-
Out."" Appendix B will tell you how to handle any problems.

”~
']
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MOTHER HANDLING BACK-TALK
1. BACK-TALK 2. TIME-QUT SIGN

[ don’t have to make my bed or “Time-out for back-talk!"
clean my room. Why do | have to do
it? You aren’t doing anything!"

3. POINTING TO TIME-OUT

Use gestures to swifily and et-
fectively send the older child to time-
out. Point in the direction of the time-
out place while locking your chlld
directly in the eye.

To signal the beginning of
time out, some parents use a "'T"
harnd signal, {he same time-out sign
v/hich is used in football.*

Be sure to limit yourself 1o no
more than 70 words and 10 seconds
in sending your child to time-out.
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Quickly Gstting Your Chifd To Time-Out

The basic steps for using the time-out method are always the
same regardless of what your child did to deserve time-out. To become
effective at using time-out, follow the basic rules described in this book
and gain experience by actually using this method. .

When beginning the time-out method, it will be helpful to occe-
sionally review various chapters of this book. Also, it will be helpful
to discuss your time-out experiences and your child’s reactions with
your spouse or with another person who is interested in your child.

Mszin Points To Remember:

1. Place your child in ime-out quickly—using no more than 10 words
and 10 seconds.

2. Carry toddlers and preschoolers to the time-out chair.

3. Send the older child to the time-out place.
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The Timer And Waiting
In Time-Out

“IMPATIENTLY"" WAITING FOR THE TIMER TO RING

"Waaakh!. .. wantdown! ... You're not my best friend!
.. . Bad, mean Daddy! . . . | want my Mommie! . ..
Doesn't anyone love me? . . . I don't like time-oui . . .
Waaah!"' Al

It's upsstting to see your child angry and emotional.
What she says while in time-out may surprise or even
shock you. Be sure that you and your spouse give sach
other lots of emotional support at these "'difficult times."
After time-out is over, give her all the atlention she
wants,

After placing your child in time-out, set the timer for
minutes, and place It within hearing distance of your child. She musl
wait until she hears the timer ring before leaving time-out. Don't give
her any attention while the timer Is ticking.

81
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Deciding The Length Of Time-Out

Your child's age will dotermine how long she spends in time-
out. In Chapter 6 you learned that children are to spend one minute
in time-out for sach year of age. If your child is two years old, always
set the timer for two minutes each time that you place her in time-out,
i she is twelve years old, set the timer for twelve minutes. Don't place
your child in time-out for fonger than one minute for each year of age!

Some parents who use both long and short periods of time-out
find that the shorter periods of time-out become less effective. Do not
use longer periods of time-out sometimes and shorter periods at other
times. Parents often make the mistake of letting their anger toward
their child’s bad behavior determine how long their child will spend
in time-out. Don't do this! Always use one minute for each year of age
when placing your child in time-out. Only if your child rebels against
tima-out, shouid she spend more minutes in time-out than usual.
Handling your child’'s possible resistance to time-out is discussed in
Appendix B.
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Where To Place The Timer

Place the timer out of reach, but within hearing distance of your
child—about five to ten feet from the time-out place. The floor is a good
spot for a timer. Your child will learn to listen for the timer to signal
him when time-out is over. He will learn to depend on the timer rather
than on your telling him when he may leave time-out, It's all right but
not necessary that yr ur child see the face of the timer. However, he
should be abla to hear it ticking and when it rings. Of coursse, never
le¢ a child handle or play with a timer while he is in time-out.

Toddlers and preschoolers, when they are not in time-out, often
enjoy playing with a timer. Sometimes they put their dolls and toy
animals on a time-out chair, next to a ticking timer, Allow them to prac-
tice thelr time-out skills because someday they, too, will be parentsl

Why A Portable Timer Is Necessary

A timer helps & parent to be consistent, organized, and fair in
using the time-oul method of discipline. Place the portable timer
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near your child after placing him in time-out. Do not use the timer on
your kitchen stove. You will always need to bring the timer to the time-
out place. Your child must be able to actually hear the timer ring. The
timer determines when the child gets out of time-out and not the parent.
A portable timer helps to remove the time-out power struggie between
parent and child. Always use & portable timer.™>'*%

DISCIPLINE MISTAKES PARENTS MAKE—
NOT USING A PORTABLE TIMER
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“Mom, can | come out now? . . . Js the time up yet?. ..
Your child will frequentiy call out to you if you don’t use

a portable timer. Failing to use a portable timer is a
common mistake.

More reasons for using a portable timer:
Timers can’t be pestered and manipulated into ringing early.

Atimer doesn't forget to release a child from time-out. Parents
sometimes do forget about a child in time-out.

The child himsself learns to take responsibility for leaving time-
out at the proper time.

A ticking timer is a sign o other famlly members that a child
Is In time-out. Anyone giving attention to a chlld In time-out
also runs the risk of being placed In tims-oul,

When a imer [s used, chlldren stop asking parants when they
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may come out of time-aut. Parents gel more peace and time
to themselves while their child is waiting for the timer to ring.
Timers are ‘‘parent savers.”%

WAITING [N TIME-OUT
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“f AM MAD! Mom shouldn't have sent me here. | didn’t hit my
little sister that hard. | hate time-out. I could try to force Mom and
Dad to let me out of here. . . . | could scream as loud as | can—
they hate that. . . . | could kick the door. . . . | could run water
all over the floor. . . . or maybe I'fl wait my 10 minutes and then
walch television, . . .”

What The Parent Does During Time-Out

Pemember that your main objective after placing your child in
time-out is to avoid giving her any attention. Most parents need to re-
main in the same room when their two- or three-year-old is in time-
out, After placing your toddler or preschooler on the time-out chair,
“"command"” her to stay there and say nothing else. Turn your head
away from her and avoid eye contact. If a preschooler has a tantrum
on the time-out chair, some parents pretend to look at a newspaper
or magazine in order to avoid giving their child any attention. Your
critd will recognize that you are ignoring him when he is in time-out.

If your child is between five and twelve years old, she will be
in a separate room for time-out, and you will have some time by
yourself. Think about the steps you used in placing your child in time-
out. Did you follow the basic rules and steps? if your spouse or another
person who cares for your child is present, this might be a good time
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to discuss your child's behavior and your skill in using the time-out
method. However, your child shouldn't hear such a discussion,
because it might be annoying to her and encourage her to rebe! against
time-out.

The parents of ten-year-old Justin asked him why he often
screamed and became so emotional while in time-out. He replied, “‘/t
feels good to fet it alf ouf . . . and | want you to feel as mad as [ feefl"’
Time-out was effective with Justin, but his parents sometimes had to
give each other lots of emotional support during his time-outs!

When using time-out or any method of discipline, many parents
begin to feel guilty, inadequate as parents, sorry for their child, or fear
losing their child's love. Recognize that these feelings are natural for
a parent and that all of us have doubts about our competence as
parents. However, don't let these feelings prevent you from helping
your child to improve his behavior. When you begin to seriously doubt
yourself and feel significantly upset after disciplining your child, turn
to Chapter 2 and read the section ‘‘Reasons Parents Don't Discipline
Their Kids."

If your child rebe!s against the time-out method, then you need
to study Chapter 12, "Common Mistakes Parents Make With Time-
Out,” and Appendix B, "If Your Child Rebels Against Time-Out."
These two sections of SOS/ will help you effectively handle your child's

possible uncooperative response to the time-out method.

After the timer rings and time-out is over, what should you do
or say to your child? Read on. The next chapter discusses this final
time-out step,

Main Points To Remember:

1. The length of time-out is one minuta for each year of age.

2. Always use a portable timer. Don't use the timer on your kitchen
stove,

3. Place the timer out of reach but within hearing distance of your
child.

4. Ignore your child until the timer rincs.




Chapter 11

Talking With Your Child—
After Time-Out

AFTER TIME-OUT
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“ had to go fo time-out bacause | hurt our
puppy. . .. Can | go outside and play now?"’

This ¢hapter describas what you are to say l¢ your child after
time-out is over. The chapter also discusses the appropriate time to
decide if additional punishment besides time-out is needed.

The Final Step In Using Time-Out

A Talk With Thomas—After Time-Out

Mother was reading her book when the timer near the
bathroom rang. Seven-year-old Thomas had been in time-out
for mistreating his puppy. With timer in hand, Thomas walks up
to his mother. Let's listen to their brief talk.




88 S08! Help For Parents

Mother: *'Helio Thomas. Tell me, why did you have to go to time-
out?"

Thomas: ‘! had to go to time-out because [ hurt our
puppy. . .. Can I go out and play now? | want to ride
my bike down to Mike's house."

Mother: *“Yes, hurling the puppy was why you went to time-out.
If you want to go to Mike's house, that's fine. Be back
in about an hour though."

Thomas: ''Okay, see you in about an hour. Good-bye."'

Mother correctly handled this brief '‘after time-out”
discussion.

Afler your child hears the timer ring and leaves time-out, he
should come to you. He must tell you what he did or the rule he broke
that caused him fo be sent to time-out. Some parents also have their
child bring the timer as well.

If he tells you the correct reason why he was placed in time-
out, acknowledge what he says with something like, *'Yes,
was why you had to go to time-out.” That is all you
should say. Normally, you shouldn't scold, make him say he is sorry,
or have him promise to be good. He is free to go and usually neither
of you will continue to be irritated.

If he doesn’t remember why he was placed in time-out or gives
you an incorrect reason, then you tell him why he was sent to time-
out. After telling him the reason, say to him, ""Okay, { am going to ask
you again. Tell me, why did you have to go to time-out?” Continue
this discussion until he can verbalize why you sent him to time-out.
When this "'after time-out™ discussion is over, your child is free to go.

If your child is two or three years old, use the following plan
when the timer rings. Say to him, ""The timer rang, you may ¢et down
now!” Tell him, in a couple of words, the reason why he was placed
in time-out. Ask Jim to repeat the reason. Then lift him from the chair
and place him on the floor. Tell him he may go and play.

If your child is four years old, he will quickly iearn to get off the
chair by himself after hearing the timer ring. He also should lell you
why he was placed in tirne-out.

In the "after time-out” discussion, parents sometimes learn that
their child was actually "innocent” and didn't deserve to be put in
time-out. When this happens to you, be sure to quickly apologize.

If your child remains annoyed after leaving time-out, ignore her
annoyance. She has a right to her feelings. If she wants to talk about
whether or not sha should have been sent to time-out, listen to her.
Avoid arguing wilh her, however.
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Deciding if Additlonal Discipline Is Needed

Time-out immediately separates you and your child and gives
both of you an opportunity to calm down. When used alone, time-out
is normally enough punishment for bad behavior. You can avoid yell-
ing, scolding, making ineffective threats and getting upset. You have
used one of the most effective methods for stopping bad behavior
which you could possibly use.

You may think that time-out is not sufficient punishment for a
particular bad behavior. Perhaps another method of discipline should
be used also. You should consider an additional method of discipline
only after you have an opportunity to calm down. The time to make
this decision is whife your child is in time-out. Never announce an ad-
ditional punishment before placing your child in tims-out.

You may decide to use scolding, a natural or logical conse-
quence, or hehavior penalty in addition to time-out. These effective
methods of mild discipline are discussed in Chapter 5, Usually, after
your child is in time-out and you have a chance to ‘‘cool off,” you'll
decide that time-out used alone is sufficient. However, the correct time
to decide if you need to use additional discipline is after placing your
child in time-out.

Maln Points To Remember:

1. After your child leaves time-out, he should tell you why he was sent
to time-out,

2. When time-out is used alone, it is usually sufficient discipline for
bad behavior.

3. The correct time to decide if additional discipline is needed is whife
your child is in time-out.




Chapter 12

Common Mistakes Parents
Make With Time-Out
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“Are you sorry for whal you did? . . . Are you going to
behave yourself when you come out? . . ."

Talking and arguing with a child after placing him in
time-out is & common mistake which paranis make.

The time-out method is easy to use, but it's also easy to make
misiakes."** This chapter describes nine common mistakes which
parents often make when using time-out. These mistakes reduce the
effectiveness of time-out in changing the child's misbehavior. Be sure
that you aren't making any of these mistakes.

Mistake #1 Talfking or arguing with a child after placing him in
time-out.

Correct Way— Ignore the child during time-out.
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Mistake #2 Talking or arguing with a child before placing him
in time-out.

Correct Way—  Use no more than 10 words and 10 seconds in quick-
ly getting your child to time-out.

Mistake #3 Using a small child’s chair, rocking chair, or couch
as a time-out place for toddlers and preschoolers.

Correct Way— Use a large straight-back chair as a time-out place
for toddiers and praschoolers.

Mistake #4 Using the child’s bedroom or an interesting place
for time-out with older children.

Correct Way— Use the bathroom or another boring place for time-

out with older children.

TIME-QUT MISTAKES PARENTS MAKE
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“Dad forgot to use a timer."
Mistake #5 Keeping track o the lime yourself or using a timer ‘
on the kitchen stove. !

Correct Way— Always use a portable timer—and place it out of
reach, but within hearing of the child.
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Mistake #6 Making a child apologize or promise to be good after
he leaves time-out.

Correct Way—  After leaving time-out, a child shouid tell her parent
the misbehavior which caused her to be sent to time-
out. If the child doesn’t remember, then the parent
tells her what she did.

TIME-OUT MISTAKES PARENTS MAKE—
MERELY THREATENING TO USE TIME-OUT
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"I've told you ten times to stay off the coffee table. If
you get on the coffee table once more, you go to time-
out! . .."

Be sure to actually use time-out instead of threatening
to use it. Merely threatening to use time-oul is a com-
mon mistake.

Mistake #7 Threatening to use time-out instead of using it.

Correct Way— Actually use time-out each time the target behavior
appears. Don't just threaten to use it.
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Mistake #8 Trying to shame or frighten a child with time-out.
Correct Way— Use time-out to bore a child and not to shame or
frighten him.

Mistake #9 Using very long, very short, or different periods of
time for time-out.

Correct Way—  Time-out lasts one minute for each year of age.

Main Points To Remember:

1. Used currectly, the time-out method is effective and easy to use.

2. Used incorrectly, the time-out method is less effective and difficuit
to use.

3. Be sure that you are not making one of the nine common time-out
mistakes.
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FURTHER APPLICATIONS OF
YOUR PARENTING SKILLS

This section examines more methods for managing problem
behavior. You'll learn how to use points, tokens, and parent-child con-
tracts to Improve a varlety of behaviors. Steps for timing-out two
children and for placing toys In time-out are discussed.

We'll study skills for managing bad behavior “away from
home," handling aggressive and dangerous behavior, and using
“reflective listening.” Reflective listening helps children to express
their feelings and emotlons.

The final chapter Iooks at more childhood problems such as
hyperactivity and resisting chores. (Is there any end to problems?) The
chapter also teaches additional parenting skills such as “racing the
timer'’ and using a "'resting chair."

Let’s look at these effective ways for helping childreni




Chapter 13

Managing Bad Behavior
Away From Home

“Put it back! .. ."
"NO! | WANT 1T

A child's obnoxious, demanding behavior in public
places is embarrassing and difficult to handle.

When you and your child are away from home does his bad
behavior ever embarrass you? Are you able to handle his ioud com-
plaining or persistent demands while visiting friends or shopping
together? Do you ever think to yourself, “I'll never take him anywhere
again!"' )

There is hope for you and your child! You can correct your
child's embarrassing behavior in public. Use the methods described
in this chapter and be more effective and confident when you and your
child visit friends and relatives, shop, and go other places together.

To be an effective parent, you need to be a '‘well armed
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parent’'—equipped with a variety of sound discipline skills. Parents
- whiose only discipline skill is ""'nagging and scolding" will do a /ot of
that on trips away from home with their child!

Begin with the parenting skills that you have already learned.
Particularly important skills and methods include—frequently prais-
ing and commenting on good behavior and failing to reward bad
behavior. Consider occasionally using logical ¢onsequences and
behavior penalty, and sometimes employing time-out or variations of
time-out, Glance back over the previous chapters to review some of
these parenting skills.

A POCKET-SIZE TIMER

A pocket-size timer is convanient when visiting
friends or traveling.

Visiting The Homes Of Friends And Relatives

Prepare your child for visits away from home. Ask her to take
along several small toys or books to read. Be sure that she has
something interesting to do while you're talking with adults. Before
leaving home, explain to your child the behavior which you expect. Tell
her the exact misbehavior {such as back-talk or angry screaming and
screaching) which will result in time-out or in a particular behavior
penalty (for example, no television later). If she bshaves well, praise
that behavior immediately or while you are returning home.

Use immediate time-out or ““delayed time-out’ to help manage
misbehavior when you and your child are visiting. Before you use time-
out away from home, you should be comfortable and consistent when
using it in your own home and when guests are present.™ |n addi-
tion, your child should be cooperating with the time-out method, rather
than rebelling against it.

When away from homs, most parents choose to give their
chitdren one warning before sending them to time-out or telling them
that they have “chalked up" a time-out. Just like you do at home, use
one minute of time-out for each year of your child's age. Consider
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getting a pocket-size timer fo; trips away from home.

After you arrive at the home of relatives or friends notice any
dull, boring places that you might use for time-out! Almost any place
which is free of people and interesting activities will do.

PROBLEMS PARENTS FACE—OTHERS
INTERFERE WITH DISCIPLINE

LU L L BRI AT I

“SAVE ME, GRANDMA! Momma is going to put me in
time-outf . . .”

Some relatives or friends may interfere when you at-
tempt to discipline your child in their presence. Ask your
spouse for emotional support and help in coping with
thase well-meaning relatives or friends.

Some parents successfully use the backseat of their car as a
time-out place when they are away from home, especially if their child
is usually noisy while in time-out.*™* After placing your child in the
backseat, you sit in the front seat or stand outside the car. Be sure
to ignore her and make surg that she deasn't have any toys while in
time-out.

It possible, use an immediate time-out rather than a delayed
time-out. Immediate time-outs are more effective in reducing bad
behavior. When you can’t send your child to time-out right away, then
use delayed time-out.**** A child should go to delayed time-out
diractly after returning home. Be sure that she goes to time-out Im-
mediately. Delayed time-out should only be used with children who are
four and oider.

AN
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Katie Almost Chatks Up A Delayed Time-Out

Seven-year-old Katie and her parents are visiling friends.
It's after 10:00 p.m. and father again tells Katie that it's time to
go home. Katie announces that she is not ready toleave yet and
she backs up her announcement with whining, tears, and angry

crying!

Father: ""Katie, ten minutes ago | told you it's time to go
home. Go put your shoes and coat on now!"

Katie: “No, | don't want to go! | want to play some more!
You never lat me play when ! want tof You always
make me go homel" (whining turns into loud
crying).

Father: “| am going to give you one warning. Stop crying
and get your shoes and coat on right now—or it's
time-out when you get homel"'

“Aff right! You don't have to be so mean."' (Katie
stops crying and puts on her shoes and coal.} “Can
we come back next week? | want to play some
more. "’

“We had a good time tonight, Yes, maybe all of us
can get together next wesk."

Father was effectiva in handling Katie's tantrum and
refusal 1o relurn home. He warned her once and told her that
if she didn't mind him, he would give her a delayed time-out.

Stores, Shopping Malls, And Restaurants

When getting ready for a shopping trip, be specific when tell-
ing your child how you want her to behave. When shopping, consider
her age. Be reasonable about the length of time that you expect her
to “'tag along’* without becoming tired, whining, and misbehaving.

If your child isn't tired, but simply acts like a "pest’’ while you
are in a grocery store, shopping mall, or family restaurant, consider
using a variation of time-out. In grocery stores, a good time-out place
is usually in a corner or side aisle. Point to a safe spot on the floor
for your child to sit. Turn your back, pratend '‘to look at groceries,"
and don't give her any attention. If she is very young, stand near her.
If she is older, stand further away. But for safety’s sake, always keep
your child in sight.

At shopping malls, benches make excellent time-out places.
Have your child sit on a bench. If your child is oider, pick another bench
for yourself. You'll both get a break from each other and an opportunity
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to rest! For time-out in restaurants, such as McDonald's, the older child
can briefly sit alone at a separate table.

Most children who are in a public place will sit quietly while in
time-out. However, if your child is crying loudly, select a time-out place
outside the stcre, such as taking her to the backseat of your car. Or
you may choose delayed time-out as an alternative.

'Be Quiet Or You Can't Flay
With Your Superman Suit!"”

Twice each week my five-year-cld son, Eric, accompanied
my wife 1o the doctor’s office where she got her allergy shots.
Eric spent his time making noise and running in the waiting area.
My wife spent her time trying to quiet him.

Finaily my wife said, “’Eric, you are very nocisy when we
are at the doctor's office, Most of the pecple there are sick and
waiting {0 see the doctor. In the future, each time that you run
and are noisy, you won’t be allowed to play with your Superman
suitforthe rest of the day.”” Eric lost the privilege of playing with
his Superman suit only one t‘me. His favorile activity was play-
ing with his Superman suit, After receiving this penalty, he im-
mediately settled down. My wife rarely had difficulty with unruly
behavior during their future visits o the doctor's office.

My wife was effective in reducing our son's bad behavior
while they were away from home. She used the method of
behavior penalty—in this case withdrawing a favorite aclivity or
privilege.

When your child behaves badly in public, be sure that you don't
accide ntally reward and, consequeriiy, strengthen that bad behavior.
An example of rewarding bad behavior is allowing your daughter to
keep the candy bar she grabbed while standing in the check-out line.
To quickly return home because your child has a temper tantrum is
another Instance of rewarding bad behavior. However, remember that
young children tire easily. Don't make the shopping trip too fong.

Reward your child if she behaves whlle you are shopping. Give
her praise or let her get a piece of gum from the gum dispenser as
you feave the grocery store, but only if she has been good. Before leav-
ing the department store, Iet her look at something that she had wanted
to see, such as the animals in the pet department o7 the dolls in the
toy department.

in The Car

A miserable experience for parents is to ride in a car with a
backseat of noisy, fighting children. Help prevent bad behavior by
carefully organizing the car as well as the trip. Be sure that everyone
(you, tool) wears a seat belt. Wearing seat belts reduces behavior
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problems. Seat beits prevent children from crowding too close together
and invading each other's “space." The trip is not only more pleas-
ant, but safer for everyone. On long trips, one parent might sit in the
backseat to keep the children from “roughhousing” or annoying each
other. Ask your children to select toys, boc«s, or a game to take in
the car.

Before leaving on a car trip, you can often anticipate the
likelihood of misbehavior occurring. 1f you suspect problems, tell your
children in advance that a particutar consequence wiil occur if they
mishbehave in the car. Also, tell them that they will get only one warn-
ing before receiving a consequence. An appropriate consequence
could be a delayed time-out or a mild behavior penaity such as stop-
ping the car for several minutes until the misbehavior ends. Puliing
the car off the road for five or ten minutes is more effective if you are
traveling somewhere appealing to children—such as the beach or a
park. '

When a child gets a de/ayed time-out, she must go to time-out
as soon as possible, usually as soon as you return home. However,
on a lnng car trip, she should do her time-out as soon as you stop
at a rest area along the highway. She briefly stays in the car for her
time-out after the rest of the family leave the car. A parent should stay
near the car. :

Outdoor Play Activities

Atthe park, zoo, swimming pool, and on camping trips, it's easy
to use immediate time-out to manage your child's misbehavior. Point
to a safe pface for your chlld to sit—on a park bench, on a large rock,
by a tree, at the corner of the playground, or in the backseat of your
car.® Immediate time-out is easy to use and it's effective when
parents follow through with it.

One mother was amazed because immediate time-out worked
so well in controlling the *'brat behavior” of her nine-year-old son while
they were at the swimming pool. After receiving two immediate time-
outs, he stopped splashing and dunking younger children. His behavior
toward the other children improved and his mother's relationship with
the other mothers greatly improved! Previously, she had tried scolding
and yelling, but these methods were completely ineffective. In fact,
he made faces at her when she scolded him. She considered taking
him home if he misbehaved (a logical consequence), but this would
punish her too! Time-out was a mild consequence, but it was com-
pletely effective in eliminating her son's misbehavior.

If your child misbehaves near your house or apartment, it isn’t
necessary to have him come indoors for time-out. Have him sit some
specific place such as the front steps. Place the timer within hearing
distance. After the timer rings, he should return it to you.
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Main Points To Remember:

1. Effective parents equip themselves with a variety of sound dlsc:phne
skills and don't rely solely on scolding and nagging.

2. Be sure to frequently reward your child’s good behavior with at-
tention and praise. Do this at home and away from home.

3. in the home of friends, use time-out as you do In your own home.

4

. In public piaces, consider using immediate time-out, delayed time-
out, or behavior penally.




Chapter 14

Using Points, Tokens,
And Contracts

*{ ot’s Seo, You get one paint for straightening your room
and one point for clearing the teble efter supper. I'm real-
Iy proud thet you esmed these pointsf . . .”

Children enjoy working for points. When Susan gels
enough points, she will sxchange them for a small dofl.

A Point-Reward Program Helps Susan

Seven-year-old Susan had several problem behaviors
which bothered her parents. She often left ¢lothes, toys, and
books scattered about her room. Mr. and Mrs. Madison tried let-
ting her "live in the clutter”’ {a natural consequence) but that
didn't bother Susan a bit, She sesmed to enjoy the mess.

When asked to help with simple chores, Susan often com-
plained, said that she was “‘loo iired,” or whined that “Chores
eren't any fun." Her parents trled nagging and scolding.
However, Susen continued resisting their requests.
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Aithough frustrated, Susan's parents began a special
reward program and within two weeks Susan’s behavior great-
ly improved. How did Mr. and Mrs. Madison help their daughter
to change? They used a point-reward program! Read on 10 see
how they developed this program.

Material rewards (a small toy) and activity rewards (going to the
park) help motlvate children to improve their behavior. Provide a way
for your child to earn tokens, points, or check marks in order to pur-
chase rewards. After earning a number of points or tokens, your child
can exchange them for a particular reward that she wants.

Earning "'tokens' motivates adults as welt as children. If you
have a job outside your home, you earn "tokens” (In the form of
paychecks and money) which you exchange for material rewards (a
plzza, new shoes) and activity rewards (going to the movies or on vaca-
tion). To help your child develop a new behavior or habit, you
sometimes need to offer her more than praise and attention. Once
her new behavior Is well established, you can *'phase out' and even-
tually discontinue this special incentive program.

Parents can use foken rewards with children who are four or
five years old. Point-rewards are effective with children six to twelve.
Parent-child contracts, another type of special incentive plan, are us-
ed with children from seven or eight through adolescence. Let's look
closer at tihese special programs.

Offering Point-Rewards

Follow six steps in putting together an effective
point-reward program for your child:

1. Select a target behavior.

2. Make a point-reward calendar.

3. Write a ‘menu of rewards.”

4. Kaep track of the points earned and spent.
5. Adjust the reward program.

6. Discontinue the program.

1. Select onie or more target behaviors that you want im-
proved. You must ba able to pinpoint and actually count the behzavior
that you want increased such as clearing the table after mealsi.

Describe the target behavior in positive rather than negative
terms. For example, Mr. and Mrs. Madison asked Susan to "have a
clean bedroom' rather than to "'stop having a messy bedroom.” They
also listed several other behaviors such as emptying the trash, regular-
iy brushing her teeth, etc.

2. Make a ‘'point-reward calendar,”” Write down the target
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behaviors on this calendar. Also, write down the time when you will
check to see if the behavior has occurred or not. Next to each target
be avior, list one or more points that your child might earn for that
behavior.

Susan’'s Point-Reward Calendar
For Improving Several Behavlors

POINTS EARNED

List of Good Behaviors (and possibie points)

Clean bedroom, check at 6:06 pm (2 points)

Clear dinner table (each meal, 1 point)

Empty trash by 6:00 pm (1 point)

Brush teeth (each meal, T point)

Be home on time after s=hoo! (2 points)

Tantrum-free day (2 points)

TOTAL POINTS EARNED "
i
" 1

This calendar provides a record of several behaviors for one week. Post
a new calendar each week.

At the end of each day, total the number of points your child has earned.
Draw marks through points on the bottem line when your child spends
those points.

Examine the point-reward calendar which Mr. and Mrs. Madison
made for Susan. They designed a calendar for recording several
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behaviors at one time. However, it’s usually easier for parents to learn
how to use a point-reward program by first focusing on only one prob-
lem behavior. Study the '‘Point-Reward Calendar For Improving One
Behavior."

After you prepare a calendar, post it in a conspicuous place.
Most parents tape it to the refrigerator door or place it on a bulletin
board.

3. Write down a “‘menu of rewards'’ and post it near the
point-reward calendar.” A “menu of rewards” is a list of small
material rewards and activity rewards (privileges) which your child
desiraes. Ask her what she would like to work for. Susan said that she
wanted to work for a comic book, a particular doll, 1trip to McDonald’s,
etc.

Point-Reward Calender
For Improving One Behavior

POINTS EARNED

Good Behavior (and possible points): Room /s neat.

This means bed is made and alfl clothes, toys, and books
are put in their proper places. Check at 7:30 a.m. (1 point).
Check at 6:00 p.m. (1 point).

s M WIT

First Week 0 i i i

Second Week i i

Third Week

This calendar records one behavior for severa/ weeks. Al the end of the
third weeit. post a new calendar.

When your chiid spends a point, draw a red mark or slash through that
point. Points without slash marks are polnis not yet spent. Encourage
your child to spend her points rather than save them.

After you and your child list possible rewards, then you decide
how many points each reward will '‘cost.” You don't want the rewards
to be too easy or too hard to earn because your daughter might lose
enthusiasm for the program. After you gain experience using a menu
of rewards, it will be easier to dstermine the appropriate ¢ost for hew
rewards. It's best to begin a point-reward program using small rewards
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which don't cost your child very much (and don't cost you very much!)
so that she has the oppottunity to frequently earn rewards.

Sample “‘Menu Of Rewards™

Menu of Rewards

Reward

Comic book
Trip to McDonald's

Soft drink from refrigerator
Package of sugarless gum
Make popcomn

Trip t¢ nark

fce cream bar from freezer
Play cards with mother
Trip to get pizza

Smail doll {less than $7.00)

Dad piays ping-pong with me

Staying up till 8:30 r . on school night

Cost in
Points

-t
LAV B -

B Om b Ny W W o A

G
S O

This "menu” lists various material rewards and activi-
ty rowards.™ It also lists how many points {or tokans)
your child must pay for sach reward. Post this menu
next to the polnt-reward calendar.

4. Keep track of the points as your child earns and spends
them. When your child earns a point, record it on the calendar with
enthusiasm, Give lots of praise for her good behavlor and the points

she earns.

Encourage her to spend her points rather than save them so
that she will enjoy the program more. After she spends a point and
receives a reward, place a slash mark through that point.

When your child has earned enough points {o select a reward,
let her purchase the reward as soon as possible, If she Is as young
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as six or seven, be particularly quick to help her exchange points for
a reward.

5. Make adjustments within the program so that It works
better. Keep the old calendars after posting new ones. By looking at
these old calendars, both of you ¢can see how much progress she has
made in improving her behavior.

The calendars tell you how well your program is working. To
improve the program, make ctearer definitions of what she must do
to earn points and add new rewards to the menu. Be sure that you
give her these rewards only if she earns them. if she gets rewards
without working for them, why should she work?

Some parents use fines for bad behavior—they take away points
that their child has earmned. However, children get discouraged with
the program if they lose points after earning them. Combine other
methods of discipline for bad behavior, such as logical consequences
or time-out, with the point-reward program for good behavior. For ex-
ample, Susan's parents placed her in time-out when she had a tan-
trum. When she had a tantrum-free day, she earned two points, Her
tantrums rapidly decreased.

6. Phase out the program. Don't keep 2 point-reward program
indefinitely, just until your child’s behavior improves. Tell your child
that the point-rewards helped her to make improvements in her
behavior and that you are proud of these improvements. Continue to
praise her improved behavior and discontinue the point-reward pro-
gram. There are several ways that parents can phase out the
program.* Omit giving points when she fails to ask for them. In-
crease the amount of time between earning the points and exchang-
ing them for rewards. Consider having a party for her since she has
‘'graduated” from the program.* Take her and the family to a
special place to eat that she has chosen.

Giving Token Rewards

A clear plastic container is a good place for
young children to keep thelr tokens.
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Most four- and. five-year-olds prefer to earn tokens rather than
points because they can touch and hold tokens and carry them around. -
Use poker chips, marbles, ptay money, or other small objects as
tokens. Don't let your child handle or play with any tokens unless she
has earned them. She will need a container, perhaps a plastic jar or
cup, for her tokens. i she is four or five, encourage her to keep the

“token container in a special place so she won't lose her tokens.

You need to select a target behavior and make up a menu of
rewards. Give your child tokens rather than points for her good
behavior. For preschoolers, draw or cut out pictures of rewards (a toy,
an ice cream bar) for the menu of rewards. Next to the picture of each
raward, draw another picture showing the number of tokens she must

pay for that reward.

When the target behavior occurs, give your child a token. When
she has earned enough tokens, she can purchase a reward. A token-
reward program is simple to operate once it's set up and after your
child learns that she can exchange tokens for “goodies.”

Tokens And Ice Cream Bars

Four-year-old Ann rarely answered or came when her
mother called her. Mother decided lo use a token-reward pro-
gram and lo give Ann & loken each lime that Ann came when
called. Ann said that she wanied lo work just for ice cream bars
in the freezer. Mother said thal each ice cream bar would cosl
five tokens.

Ann earned one or two ice cream bars a day for a week.
Mother then Slowly discontinued the token-reward program.
However, Ann's improved behavior of coming when called
continued.

Writing Parent-Child Contracts™"*"
"He's Lonely By Himself"”

*He's fonely out there all by himself, " gight-year-old Paul
pleaded. "He gets cold in the garage. See, he always (ries to
make a nest to keep warm. | want him in my room.”

Mrs. Carr had been listening to these sarne insistent,
monotonous statements from Paul for the past iwo weeks. She
was tired of hearing Paul say that he wanted his gerbil in his
room. She fell sorry because Paul and his gerbil were separaled.
However, she knew that she would also get tired of cleaning up
after the gerbil if Paul moved it inside the house.

Paul's father suggested that the three of them write up
an agreement spelling out Paul's responsibilities for keeping the
gerbil's cage clean. Mr. Carr said that the contracl should also
stale the consequences if Paut didn’t keep his part of the
bargain. If Paul didn't regularly ¢lean the cage, then the gerbil
would be returned to the garage.
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A contract was written, dated, and signed by all three
family members. The Carr family discovered a naw way for
handling tamily disagreements—parent-child contracts.

PARENT-CHILD CONTRACTS—
SOMETIMES AN EFFECTIVE SOLUTION

“I'll do it. I'l ciean his cage every week, And
you and Mom will let me keep him in my room,
Let's alf sign the contract now! . . ."

A parent-child contract is a written agreement between parent
and child, All parties join together in identifying a problem, discuss-
ing and negotiating a solution, clarifying responsibilities, signing the
agreement, and following through with the agreement.

Contracts are used with children as young as seven or eight,
These problem solving tools are especially useful to families with
adolescents.

Think of a problem that your family has. Consider "negotiating”
a parent-child contract to resolve it,

Follow four steps In writing and using a contract:
1. Identify a problem.
2. Negotiate a solution with your child.
3. Write down the agreement.
4, Sign the contract and follow it.

1. Identlfy a problem. Contracts usually focus on resolving
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a single problem concerning a family, such as Paul keeping a gerbil
in his room. Contracts are successfully used to encourage children
to come home promptly after school and to set a time for doing
homework each day. Negotiate a contract with your child before he
gets a niew pet. It's important to negotiate a contract before he receives
a potentially hazardous object such as & BB gun, archery equipment,
or a chemistry set. The contract should state that he will temporarily
lose the object if he becomes careless with it.

Completed Parent-Child Contract

CONTRACT

], Paul , agree to: _(1) Clean my gerbil's cage
each Saturb’ay. (2) Vacuum around the cage each
__ Saturday.

We, Mother and Father, agree to; Affow Paul to keep
the gerbil in his bedroom. If cage and surrounding

area aren't cleaned each Saturday, then gerbil goes
back to the garage.

Date contract begins: 5/13/8-

Date contract ends: Contrac! conlinues as fong as
gerbil is in Paul's room.

Date contract signed: 5/13/8-
Agreed to by: Paul
(Child's signatura}
Mother
(Mother)
Father
(Fathar)

Contracts help families by clarifying agreements and responsibilities. |t Paul
doesn't clean his gerbil's cage each week as agreed, then the gerbil must
be returned 10 the garage.
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Contracts have been used with adolescents to encourage
regular attendance at schoc! 214 to set a deadline for returning home
after dates. Before your son or daughter beging using the family car,
negotiate and sign a contract stating his or her responsibilities.

See Chapter 20 for examples of how a written agreement be-
tween child, teacher, and parent can improve a child's school pro-
gress or adjustment at school,

2. Negotiate a solution with your child. Try to jointly agree
on a solution rather than forcing one on him. The older your child,
the more real power or authority you should let him have In helping
to figure out a solution. Don't impose a contract on an adolescent.
If you do, he may rebel and intensify family conflict.

Be sure that your spouse stays involved throughout the negotia-
tions. Sometimes, busy husbands try to shift negotiating respon-
sibilities to their wives. Or a harried wife may dump the responsibility
on her husband when he arrives home. Choose a time when evaryone
is relatively calm. Be patient, positive, and stay focused on the actual
behavior or actions which you want to occur,

Before my family subscribed to cable television, we all spent
cornsiderable time discussing potential problems and solutions. My wife
and | were concerned that our boys would watch too much television
or watch programs oriented toward sex and violence. After several
weeks of negotiations, the four of us signed a contract. That contract
helped prevent a |ot of family disagreements.

3. Write down the negotlated agreement. The contract should
state what you agree to do and what your child agrees to do. State
the consequences if the parties don't comply with the agreament. In-
clude a date when the contract ends or is to be renegotiated.

The contract should be fair to all. Everyone should be gaining
something as well as giving up something. it states what each person
is to do and what he is to receive in return. Consider the contract which
Mr. and Mrs. Carr negotiated with their son, Paul.

4. Sign the contract, post It, and foilow through with your
responsibllities. After everyone signs the contract, post it on a bulletin
board or put it where everyone can find it. If your child says that a
posted contract embarrasses him in front of his friends, keep the con-
tract in a special foider.

If your child doesn't fulfill his responsibilities, then follow the
consequences which are written into the contract. Most families who
use contracts say that they're great tools for preventing and solving
problems,

Main Points To Remember:
1. Point-rewards and tokens motivate children to improve a wide varie-
ty of problem behaviors.
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2. Children select tangible rewards and privileges from a r:anu of
rewards, after earning points or tokens.

3. Parent-child contracts help solve family problems, especially
disagreements between parents and olde: children.




Chapter 15

Timing-Out Two Children

Fighls between brothers and sisters are common prob-
lems which parents face.

When fwo children misbehave, it isn't always necessary
to know who started the problem or who is mostly at
fault. Just send both children to tima-out, in separale
time-out places,

In this chapter, you'll learn why timing-out two children is an
oftective method for handling problems between children, The chapter
also discusses when and how to use ‘‘time-out for two."* This
method is generally most effective when used with children who are
at least three or four years old.

Reducing Conflict Between Children

Time-Out For Two

Ten-year-old Andrew and nine-year-old Angela were
“making faces’' and calling each other names. Since father

117
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believed that Andrew had started the conftict, father placed onty
Andrew in time-out.

Andrew was now returning from time-out &nd father
overheard another argument beginning between Andrew and his
sister.

Angela: "You had fo go to time-out, Andrew! Ha,ha,hai Dad is
on my side and he put you In time-out!”’

Andrew: “"Shut up! You know that you started calling me names
first, Do you want to get a fat lip?"'

Angela: “Hal Just try it! You are a big baby and you are aiways
starting fights around here end Mom and Dad know itl"'

At this moment father walks up, annoyed with both
children.

Father: "Time-out for fightingl Angela, you in the bathroom!
Andrew—the back bedroom! Golf”

Good for father! He is recognizing that it takes two to fight.
Also, he is beginning 1o realize that “time-out for two™" often is
more effective than punishing only one child or personally solv-
ing persistent problems between his children.

Name calling, using threatening gestures, loud arguing, hostile
teasing, and hitting are common behavior problems which parents
face. By acting as a judge or referee, parents sometimes take too much
responsibliity for solving problems befween their children. Too fre-
quently, parents intervene and attempt to determine which child started
the disagreement in order to biame and scold the guilty child. Conse-
quently, the chiidren become overly dependent on parents to settle
problems rather than resolving their own problems. And the possibili-
ty always exists that the parent may “judge’ incorrectly.

Many chlldren delight in getting a brother or sister Into trouble.
A '‘clever” chlid may begin an argument but maXe it appear as if the
other child started the conflict. Sometimes, a younger child who ap-
pears helpless or “innocent' actually provokes an older child into
harassing him. When children have disagreements and arguments,
it's frequently difficult to say who started the conflict.

Children love getting attentlon from thelr parents. Your children
may be learning to get conslderable attention from you by constantly
arguing and fussing with each other. Of course you dislike hearing
and seeing conflict between your children. However, if you step in and
handle the disagreement yourseif, you may be ““accldentally reward-
ing one or both of your children for continuously arguing.
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What should you do as a parent? When two children are argu-
ing and fighting with each other, consider sending both children to
time-out. There are three advantages for timing-out both children. First,
you don't have to take sides or determine which child is ““mostly at
fault.”” Second, you don't accidentally reward them with lots of atten-
tion while you settle their arguments. Third, both children are
discouraged from continuing their canflicts because both receive the
same boring and unpleasant experience of tims-out.

When And How To Use ‘‘Time-Out For Two"

Time-out for two is effective for handling problems between
children as discussed above. Another appropriate time to use time-
out for two is when your children get into trouble together, even though
they may be gelting along fine with each other. Let's assume that,
despite several scoldings, your children continue chasing each other
through the house, playing tag, and slamming doors. This would be
a suitable time o place both children in time-out.

Look over the list of “Misbehaviors Which Deserve Time-Out”
in Chapter 4, "‘What Is Time-Out? When Do Parents Use 117" Time-
out for two would be fitting for almost all of these behaviors if both
children are involved in these misbehaviors together.

Prior to using time-out for two, you should be experienced in
timing-out each of the children individually. Before actually placing
two children in time-out, wait for the moment when both children are
misbehaving. Then immediately tell both of them to go to time-out,
but to different time-out places. Be sure that no one (akes any l0ys
to time-out and that they can't see each other from their separate time-
out places. Place the timer where each child can hear it ring. (Of
course, more than two children may be timed-out if each has ex-
perienced time-out on previous occasions.)

How long should the children be in time-out if they are, for ex-
ample, six and ten years old? Set the timer for elght minutes since
their average age is @ight.

Be sure o glve your children attention and special privileges
when they behave and get along with each other. One mother of two
young children, after experiencing a pleasant morning at home, said,
“You two are playing so well with each other this morning. Let's go
to the park this afternoon! it’s easy to go places together when you
get afong so welll” .

4

Main Polnts To Remember:
1. Since it takes two to fight, consider using time-out for two.
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. Timing-out two children has some distinct advdntages over other
. Follow the same steps for timing-out two or more children as timing-

. When your children are behaving themselves and getting along

S0S! Hslp For Parents

methods of handling persistent problems between children.
out one child. Sand them to separate time-cut places.

with each other, be sure to reward them with |ots of attention and
praise.



Chapter 16

Timing-Out A Toy
Instead Of The Child

PROBLEMS PARENTS FACE TIMING-OUT A TOY-~
AN EFFECTIVE SOLUTION

“It's minef"
“NO!IT'S MINEL

Toys often ct use problems between
children. So.uetimes children hit
others with toys, damage furniture
with toys, or refuse to share toys.

“We batter share next time. If we
don't share, nobody will get to play
with it again. Dad will put our toy back
in ime-out. . .."

In the future, Jeffrey and Lisa will be less likely lo fight
over a toy. They wilt be more likely to share It.

This chapter describes a usefu! variaticn of time-out called
“timing-out a toy instead of the child.”* You will learn the correct

*When a toy or another object is placed in "time-out," the child briefly
loses the privilege of playing with that object." This time-out procedurs,
which follows a child's misbehavior with an object, might also be called a
logical consequence or behavior penalty. These two methods of
discipline are discussed In Chapter 5,
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steps for easily using this effective method of discipline. Other skills
discussed in this chapter include using a timer to take turns and plac-
ing personal befongings in a “Sunday Box"' if they are {eft scattered
about the house,

Timing-Out The Robot /nstead Of The Childran

Last night fatf.er enjoyed bringing home a toy robot for
five-year-old Jeffrey and six-year-old Llsa. This morning he reluc-
tantly spent most of his time declding “who had the toy flrst,"
insisting that both children take turns, and scolding them for
arguing with each other.

in order to stop the nearly continuous squabbling, father
finally decided to put the toy robot In time-out. He placed the
robot on top of the refrigerator, set the portable timer for ten
minutes, and put the ticking timer next to the robot. He then turn-
8d 1o his children and sald, “After the timer rings, ! will get the
robot down for you. However, if you two continue having prob-
lems sharing the toy, then it will go back into time-out!”

The robot didn't have to go back Into time-out that morn-
ing because Jeffrey and Lisa learned to share thalr new toy rather
than having it put in time-out. They each learnsd that they would
fose the fun of playing with their new toy if they continued fighting
over It,

Timing-Out Toys And Stopping Misbehavlor

Chiidren spend an enormous amount of time playing with toys
and other objects. Toys provide a way for children to socialize with
other children and with theii parents.® You can help children to learn
increased self-control and how to share, when they play with toys and
with each other.

Consider "timing-out a toy" instead of using some other method
of discipline. There are at least three situations when you might choose
to use this new method of discipline—(1) Your child misbehaves while
playing with a toy {such as damaging furniture with a toy); (2) Two
children misbehave and thelr misbehavior involves a toy (playing catch
with an expensive toy not intended to be thrown); and (3) Two children
argue and fuss over a toy rather than sharing it.

When your child invites a friend over to play and the
misbehavior of the two children involves a toy, you might consider
timing-out the toy. The parents of the other child couldn’t object to
your placing a toy in time-out—although they might be puzzled by this
procedurel Timlng-out a toy is an ideal method of discipline for use
by adults who are responsible for several children at ane time, such
as preschool teachers and day-care workers.
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You may be wonde.ing, “'Why should parents time-out a toy
instead of their child?" You don't want children spending too much
time in time-out. A child vho is in time-out loses the opportunity to
learn new things and to try new behavior which might be rewarding
or enjoyable. Also, when you use discipiine you shouid use the mildest
possibie form which s still effective in changing behavior. Timing-out
a toy is a milder punishment than timing-out the child. Timing-out a
toy gives you an effective alternative to timing-out your child and an
additional way to “back up" your warnings.

When two children repeatedly fuss over a toy, don't be overly
concerned with finding out which child is at fault or which child should
be blamed for the argument. Avold taking sides. Simply place the toy
or abject in time-out. That way neither child will be rewarded for argu-
ing ar«d fussing. Also, after the two ‘‘corabatants’ lose their toy to time-
out, they will be more highly motivated in the future to work out their
own problems.

Steps For Timing-Out Toys

What steps do you take when timing-out a toy or another ob-
ject? When your child misbehaves with a toy, quickly remove the toy
and place it in time-out. Use no more thah ten words and ten seconds
before placing the toy in time-out. After timing-out the toy, tell ycur
child why it had to go to time-out. Then ask him to state aloud why
the object was placed in time-out, Be brief and avoid scolding.

Don't require your child to place a toy in time-out himself. You
can do it much quicker and aiso avoid a possible power struggle.
Always use a portable timer. It will signal your child when he may
resume playing with a toy. The reasons for using a portable timer when
timing-out toys are essentially the same as for timing-out children.
Review ""“More Reasons For Using A Portable Timer” in Chaper 10.

For children who are two or three years oid, place the toy out
of the child's reach or where it can be easily observed by you. Next,
get the portable timer and set it for a short period of time, usually two
to five minutes, Place the ticking timer next to the toy so that your
child sees the toy and timer together. Then briefly tell him why the
toy went to time-out, For example say, “You hit the coffee tabie with
your toy. That is why [ put your toy in time-out.”’ Next, tell him that
the toy can leave time-out as soon as the timer rings. When the timer
rings, again briefly tell him why the toy had to go to time-out and then
hand it to him. Normally, you shouldn't ask him to apologize for his
bad behavior or make him promise to be good in the future.

For children who are four and older, it’s usually not necessary
to place the toy out of the child's reach. Simply say, “‘Time-out for (give
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Timing-Out Toys And Other Objects:
A Solutlon To Persistent Problems—
Examples For Parents

Problam Behavior

. Two sisters, ten and thirteen
years old, continue squab-
bling with each other about
which television program to
watch. They repeatedly com-
plain to mother and want
her to solve their problem.

. Four-year-old Alan repeatedly
rides his Big Wheel vehicle
too near the street after being
told not to do so by father.

. Six-year-old Andrea plays
"'catch” with her pet hamster.

. Daniel and his friend, both
four years old, knock over
each other’s btocks and
threaten to throw them at
each other.

. Erin repeatedly complains that
her brother won't take turns
with their new video game.

. The stereo in the living room
is "vibrating’' the apartment
again.

A Solution*

. Mother turns off the tele-

vision, sets a limer for ten
minutes, and places the timer
on the television set. (She
should repeat the procedure
if necessary.)

. Father puts the Big Wheel in

a time-gut place inside the
garage for twenty minutes.

. The hamster is placed back in

its cage and can't come out
for the rest of the day.

. Daniel's mother sets a timer

for ten minutes and ptaces it
next 1o the pile of building
bloc.s. Mother also explains
time-out to Daniel’s surprised
friend,

. Father tums off the video

game and sets the timer for
ten minutes. (He may need to
repeat this a couple of times.)

. The stereo is turned off, and

the portable timer is set for
fitteen minutes and placed on
the stereo.

*Parents, of course, must decide which behavior problems are serious
enough to warrant a mild punishment such as timing-out a toy. There are
ways of handling the above problems other than using time-oul.
However, timing-out a toy is quick, effective, and easy for parents to use.
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name of object)! Don’t touch it!"’ Get the timer, set it for ten to fifteen
minutes, and place the timer next to the toy. Then tell your child why
you placed the toy in time-out. Tell him that he may retrieve the toy
from time-out after he hears the timer ring. No one touches a ticking
timer or an object in time-out, If they do, then they get to go to time-
out themsselves! Even impulsive children quickly learn to control
themselves and to wait for the timer to ring before removing a toy from
time-out,

More ldeas For Parents

Help your children to practice taking turns by using a timer.
Timers keep accurate track of the time and are fair to each child.

For example, if two children have trouble sharing a new video
game, sit down with them and have them practice the desirable
behavior (taking turns). Have each child set the timer for five minutes
and play the video game until the timer rings. Then, the child playing
the game immediately must give up the game and hand it to the other
child. The other child sets the timer for five minutes and beqins his turn.

Continue helping them {o practice setting the timer and taking
turns until you are sure both children know the procedure. However,
if they choose to continue squabbling over the video game rather than
sharing it, then place the video game in time-out. This will motivate
each of themn to cooperate,

It's often difficult to get children to pick up their toys, shoes,
clothes, records, and other objects which they leave on the floor and
scattered about the house, Use & 'Sunday Box" for out-of-place per-
sonal belongings.****'

Place a cardboard box, marked “Sunday Box," in the living
room or in any other room which you want cleared of clutter, Set a
timer for ten minutes and place it next to the box, Then announce 0
your family that you are putting all out-of-place belongings in the box
when the timer rings. The objects are kept there until Sunday, when
you release them to their owners. Give no further warning and do not
scold. After the timer rings, pick up all out-f-place objects, place them
in the box, and place the box in a closet. No one touches the objects
or the Sunday Box until Sunday. After l0sing their toys and other ob-
jects several times, children will pick up their own belongings and you
won't have to scold and nag.

When you see two toddlers or preschoolers arguing and fuss-
ing over a toy, consider using distraction. Draw their attention or
redirect their interest to & new toy or activity. One or both children
will usually give up the old toy or activity and try the new activity. Gon-
sequently, they have another opportunity to play cooperatively or apart
from each other, Most young children can be easily distracted.

When your child plays well with others, reward him with your
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praise, approval, and attention. Young children need encouragement,
and they love words of praise for their good behavior.

Main Points To Remember:

1. When your children’s misbehavior involves a toy, consider remov-
ing the toy and placing the toy in time-out.

2. Timing-out toys and other objects gives the parent an effective alter-
native to timing-out the child.

3. Help your children practice setting the timer and taking turns with
a toy or activity.

4. Consider using a Sunday Box for out-of-place belongings.




Chapter 17

Handling Aggressive And
Dangerous Behavior

“*Help! Help!"

Dangerous behavior must be handled im-
mediately. After stopping the behavior, use
several methods of effective discipline.

“I Was Just Going To Scare Him With It

Early one Saturday morning, while straightening my
garage, | heard two desperate cries, ““Help! Halp!" My five-year-
old son, Eric, was holding a bat and chasing Cory, our six-year-
old neighbor. Cory was obviously terrified and “'runnihg for his
life.” Considering the situation, Cory’s emotional state and
behavior were appropriatel

Running out the garage door, | shouted, “Stop swinging
that bat! No hitting!"' | grabbed the bat, saying, “Don’t ever chase 3
anyone with a bat!" Next, | gave Eric several sharp swats on
his boltom and said, “Time-out! Go sit on those porch steps,
NOWI" Eric watked off to time-out, holding his bottom with both
hands.
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i turned to check on Cory, but he had disappeared, ap-
parently running off to “safety.” Nexl, 1 looked at the bat and
was somewhat relieved to find that it was a hollow plastic bat
used for hitting plastic balls.

After Eric's time-out was over, we had the following talk:

Father; *‘Fric, never try to hit someone with a bat or with any
object! It's dangerous and will hurt someone badly."

Eric: | wasn't really going to hit Cory with the bat. | was just
going to scare him with it!"'

Father: ‘‘Naver use an object for hitting or scaring someone!
Eric, tell me again. What did you do that was
dangerous?"’

Eric: ' chased Cory with a bat. He wouldn't take turns hit-
ting the ball."”

Father: *'Chasing Cory with a bat was dangerous and wrong.
Toll ma, what can you do next time if Cory won't take
turns, and you get mad? What can you do that is safe?

You telf ma."’
Eric: “Well, | could telf him that | won't play with him if he
doesn't take turns. . . . I could tell his mother on him

... 1 could come and telf you that he won 't take turns.”’

Father: *Those are good, safe things to do if someone won't
take turns. | am really proud that you thought of these
safer ways of behaving in the future.”

Eric and | continued discussing his behavior and feelings.
f also put the bat up for one week, a mild logical conseguence
for threatening someons with it.

There are many motives for aggressive behavior. A child may
try to hurt ancther person because he is angry and upset, because
he wants to get his way, or because he wants to control the other per-
son. As parents, however, we must stop behavior which threatens or
hurts others.

A child might also endanger himself by disobeying important
safety rules or by taking serious risks. For example, a child might ride
his tricycle into a busy street, play with matches, or go too near
dangerous machinery or equipment.

Parched On The Overpass

Nine-year-old Brandi and her father walked through a
large cily park. Brandi was being especially difficult to
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handle that afternoon and ran ahead of her father, nearly get-
ting lost several times. Father was repeatedly nagging and
shouting, and Brandi was repeatedly ‘‘dolng her own thing.”

As they approached the edge of the park, Brandi darted
ahead and disappeared along the cuiving sidewalk. Father finally
caught up with her. He found her perched on the edge of a tall
pedestrian overpass, casually looking down on four {anes of traf-
fic moving below herl

Father tried to remain caim, told Brandito get down slow-
ly, and then he scolded her. Ha also gave her a ning-minute time-
out under a large tree back in the park. For tha rest of their walk,
Brandi had to stay within ten faet of him or ¢ 1@ got another im-
mediate time-out. Brandi quickly became manageabie.

Managing Aggressive And Dangerous Behavior®=+"

A parent has fwo goals for managing aggressive and dangerous
behavior. The first goal Is to Immediately stop the misbehavior in order
to protect the safety of the child or others. The second goal is to ef-
fectively handle the misbehavior so that it won't occur again in the
future. In order to meet these two goals, keep in mind the following
basic steps.

A. Stop the behavior, deliver a brief scolding, and name the
unacceptable behavlor. Parents sometimes need to immediately step
in and restrain thelr child when he is behaving aggressively or
dangerously. There is a time for talk and there is a time for actionl
Actquickly when the safety of your child or other children is in question.

. After stopping the dangerous behavior, deliver a brief, harsh
: scolding and name the particular misizehavior. Avoid entering into an
argument or long discussion before sending him to time-out. In a loud,

firm voice, say, “No/ You are never fo. . . (name the aggressive or
dangerous action)!"* 1 emphatically and explicitly toid Eric, “‘Don’t
ever chase anyone with a batl"

If the child's actions are serious, | favor giving a couple of swift
swats on the bottom with an open hand for chifdren six and younger.
Swats should be give for misbehavior which is physlcally dangerous.
If you oppose ever spanking your child, as do some parents, then you'll
be skipping this stap. :

B. Place your child In time-out immediately. When correct-
ing aggressive or dangerous behavior, there is a time to talk and there
is a time to use time-out. Quickly send your child to time-out after stop-
ping his dangerous behavior. Don't skip this important step and do
use a timerl

You may be wondering, ‘Wil an aggressive child cooperate by
going to time-out?” The answer s, “"YES!" Appendix B tells how to
get a rebellious child to cooperate with the time-out method of discipline.
if both of your children are involved in serious misbehavior and
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if both are ‘guilty’' to some extent, consider using *'time-out for two."
Timing-out two children is discussed in Chapter 15.

While your child is in time-out, prepare yourself for the *‘after
time-out” discussion. Mentally rehearse what you are going to say.
Think about why your child may have behaved dangerously or
impulsively.

C. Talk to him about his aggresslvea or dangerous behavlor.
After time-out is over, tell your child again what he did that was ag-
gressive or dangerous. Tell him why his behavior was unacceptable.
Then ask him to tell you, in his own words, what he did that was
dangerous. At this point, you are not asking him to apologize or pro-
mise not to da it again. You are merely asking him to describe what
he did. In the discussior. with my son, | said, “Erlc, tell me again. What
did you do that was dangerous?"’

After he describes his aggressive or dangerous behavior, ask
him to describe several alternative ways of safely behaving in the
future. When talking with Eric, | said, “‘Tell me, what can you do next
time if Cory won’t take turns and you get mad? What can you do that
is safe?”

After your child tells you about alternative, safer ways of behav-
ing, give him your praise. Help him discover alternative ways to cope
with difficult people and solve problems in the future, Five-year-old
Eric told me of several things he might do the next time that Cory refus-
edto take turns— “f could tell him that | won’t play with him if he doesn't
take turns . . . . | could tell his mother on him . . . . | could come and
tell you that he won't take tums.”

if your child can't seem to think of any alternative, safer ways
of behaving, then you should help him to determine some alternatives.
If he angrily “‘clams up'’ and refuses to talk to you, wait until later to
talk, or consider sending him to time-out once more, but only once
more. Following this second time-out, again attempt to discuss alter-
native, safer ways of behaving.

D. Follow through with a mild logical consequence or
behavior penalty. Logical consequences and behavior penalties are
described in Chapter 5. If your child is small and acts physically ag-
gressive toward the neighborhood bully, he will probably receive a
natural consequence, such as a black eye or other bruisesl

If your son or daughter uses a toy or object when behaving in
a dangerous or aggressive way, consider also placing the toy or ob-
ject in time-out for an extended period of time. Eric lost the use of
his bat for one week.

Twelve-year-old Mary enjoyed frightening younger children by
tiding her bicycle.at high speed and then swerving to miss them. She
permanently stopped this dangerous behavior after her mother lock-
ed up her bicycle for two weeks.

After Brandi's father found her perched on the overpass, he
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made her stay within ten feet of him for the rest of their walk that after-
noon. This brief restriction was a logical consegquence for her prior
dangerous behavior,

Basic Steps For Handling Aggresslve
Or Dangerous Behavior—
Parents’ Check List

Immediate Steps

To Follow: e

B e )

Stop the behavior.

Deliver a brief scolding and name the unac-
ceptable behavior.

Deliver three swats to his bottom (if he is six
or younger).

Place him in time-out immediately.

After Time-Out Is Qver:

Ask him to say what he did that was ag-
gressive or dangerous.

Help him describe one or two other ways of
behaving safely or nonaggressively in the
future. Reward him with your praise after he
tells you about these other ways of safely
behaving.

Follow through with a mild logical conse-
quence or behavior penalty. (See Chapter 5)

Use reflective listening if your child is in the
mood to talk. (Chapter 18)

*You may decide that this stap is unnecessary, especially if your child’s
mishehavior isn't serlous or if you oppose the use of "“swats."
**This step may be unnecessary also, depending on the seriousness
of your child's bahavior.
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E. Use reflectlve listening If your chiid is in the mood to talk.
The next chapter shows how to use “'reflective listening'* so that you
can help your child to express her feelings. Children who understand
their feelings, and know how to express their anger and frustration
with words, have greater control over their aggressive, impulsive
behavior,

More Help For The Aggressive Child*"

Aggressive children maintain a high rate of verbally and
physically aggressive behavior toward family members, other children,
aduits (including teachers), and property, These children are quick
to hit, push, kick, bite, spit, tease, torment, have a tantrum, throw
things, and cry. Many children occasionally engage in some of these
behaviors, but the aggressive child frequently engages in many of
these behaviors,

Although his aggression is an almost ‘‘automatic*’ response to
stress and frustration, it also has a purpose, His aggression forces
or coerces others to give him what he wants. When others resist giv-
ing in to his demands or attempt to punish his aggressive behavior,
the aggressive child usually responds by becoming increasingly
beliigerent and "'out uf-control,"

Aggression can lead to grave consequences. Another family
counselor and | worked with nine-year-old Steven and his family.
Steven's parents and the court sought help for him after he impuisively
picked up a pipe and, in a fit of anger, struck and killed another child.
Don't postpone trying to correct a child’'s aggressive pattern of
hehavior,

The aggressive child is usually noncompfiant. That is, he
doesn't comply with requ«:'ts from his parents and other adults—he
doesn’t mind and obey as well as other children. He "‘learns that a
temper tantrum is an effective means of training parents to stop ask-
ing him to do things he doesn't want to do."*

It's difficult to help the aggressive child—or even like him. He
can keep a family or an entire classroom in angry turmoil, The ag-
gressive child is usually a boy, but girls can also develop this pattern
of behavior. Parents and teachers who try to help the aggressive child
often have a lot of difficulty dealing with their own feclings of anger
and frustration toward the child.

Many parents with an angry, out-of-controi child secretly hope
that a hidden inner cause for their child's aggressive behavior can
be found. They also want to believe that they can send their child to
a professional who will discover an “inner problem'* and fix their child's
personality and behavior by using a new, powerful method of therapy.
Parents at the other extreme feel helpless and believe that nothing
can be done to help their s¢n or daughter,

The truth is that the aggressive child can be helped and some-
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times dramatically changed. However, helping the aggressive child
requires much from parents. It requires hard work, patience, *‘follow-
through,” caring and the systematic applicatic~ of the behavioral
methods described in this book. Professional hely is often necessary
as well. Chapter 22 discusses when and how to get professional help.

PROBLEMS PARENTS FACE

“All I did was ask her to take out the trash. | guess that
she doesn't want to do it!"”’

The aggressive child often has temper tantrums when
told to do things that she doesn't want to do.

When the aggressive child acts aggressively and dangerously
toward others, consistentiy follow the "'Basic Steps For Handling Ag-
gressive Or Dangerous Behavior'' described earlier. Every time that
he makes verbal threats, simply use.a time-out or another method of
mild punishment such as a logical counsequence or behavior penalty.

Be sure to reward the aggressive child with attention and praise
when he behaves nonaggressively and when he minds. Also, consider
beginning a point-reward program to help him improve his behavior,
as described in Chapter 14. Allow him to earn points for each half-
day that is free of aggressive behavior, After earning points, he trades
them for material and activity rewards.

Many children who are aggressive at home are also aggressive
at schooi. Coordinate your efforts to reduce your child’s aggressive
behavior with the ef‘orts of his teacher. Study Chapter 19 to learn how
to work effectively with your child’s teacher. Reducing aggression re-
quires a coordinated ''attack’’!

1 N
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| recommend reading a short book called Famifllas™ by Gerald
Patterson. You will learn more applications of behavioral methods to
help aggressive and noncompliant children.

Children often increase aggressive behavior by being expos-
ed to "'models” who act verbally or physically aggressive. As men-
tioned in earlier chapters, be sure that you and your spouse are good
models. Also help your child to avoid excessive exposure to aggressive
peers and television programs.

Main Points To Remember:

1. Use the “Basic Steps For Handiing Aggressive or Dangerous
Behavior'" whenever you see that behavior occur.

2. You can help the aggressive child to improve his pattern of behavior
by using the methods of child management described in SOS!




Chapter 18

Helping Your Chiid To
Express Feelings

“They said that you couldn't play with them
. becausse you are a girl? . . . | can see why you
feel hurt and angry. . . ."

“‘No Girls Affowed!"'

Relaxing in his easy chalt, father jumped when ten-yeat-
old Stacy stammed the front door and sniered the room. Wear-
ing a basebatl cap, glove, and an angry scowl, she said, "‘Next
time f & going to use my bat on those boys!"

Father: "What happened, Stacy? Tell me about it."

Stacy: ‘' went out to play ball and those mean boys wouldn't
ist me prayl"”

Father: “They wouldn't let you play?"

Stacy: “Nol They said, ‘No girls alfowed’ and then they all
: laughed at mel"”
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"They said that you couldn’t play with them because
you are a girl? . . . | can see why you feel hurt and
angry . ..."

Stacy: "Yes, they made me mad! And they hurt my feelings,
too. ! thought that they were my friends."”

Father gave Stacy emotional support by being concern-
ed, listening, and reflecting her feslings. He helped her to realize
that she was feeling more than just anger. She was also fesling
hurt and rejected,

We like to protect our children from disappointments, frustra-
tions, and conflicts with other people. However, we can't constantly
keep them under our ‘‘protective wing.' What we can do is help them
to understand and cope with their feelings from unpleasant ex-
periences. By using reflective listening, we encourage our children to
axpress and share feelings with us. Reffective iistening Is briefly sum-
marizing and restating to your child both her feelings and the situation
causing those feelings.*

By sharing unpleasant feelings with you, your child wiil be less
hurt or burdened by them. She'll also gain increased control over her
emotions and behavior, and will make better choices in meeting the
challenges of daily living. Communication with your child will improve
and you'll have a closer relationship.

How early should parents begin reflective listening? Three-year-
olds aren't too young to benefit if parents are brief and use simple
words, Boys need help in expressing feelings as much as girls. Boys
and girls who are “in touch with their own feelings' become better
adjusted men and women.

Basic Skills Of Reflective Listening™+

Use the communication skill of reflective listening to help your
child to learn t2 express her feelings. Follow five guidelines when your
child begins to share her feelings with you:

1. Accapt and respect all of your child’s feelings. Do this
by listening quistly and attentively and being nonjudgmental. Of course
you neadn't accept all of her actions or behaviors, just her feelings.
She can tell you how angry she is at her brother, but she isn't permit-
ted to show aggression by teasing or hitting him.

2. Show her that you are listening to what she says.” Your
close attention rewards her for expressing her ideas and feelings to
you. Stop what you are doing, turn toward her, maintain eye contact,

*Reflactive listening Is also called '‘active listening."”
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and listen carefully. Also, show har your attention by nodding your
head and by an occasional, "Um hur . .. yes ... Mmm .. B ."

3. Tell your chiid what you hear her saying &nd what you
think she is feeling. Occasionaily summarize, restate, or rephrase
the core of what she tells you—both her feelings and the situation which
caused her feelings. It's not enough to only listen and understand.
You must also reflect back to her, with words, what she is saying, think-
ing, and feeling. This is reffective listening—a skill which takes prac-
tice. Try not to repeat your daughter's exact words. Use similar words
that capture the same meaning and feeling. Say to your disappointed
three-year-old, “You feel bad (the feeling) because you couldn‘t go
to the store with Daddy this time (the situation).”

Your child may say things which you find terribly upsetting or
threatening. For example, she may say, *‘No one at school fikes me!"
Brace yourself and don’t be swept away by a flood of concern or guilt
as you listen and reflect what she says. Be a helpful parent and en-
courage her to express whatever she feels, She needs your help. By
being an effective sounding board and mirror for your child, you are
helping her to cope with her faelings and to make better choices and
plans for herself.

Children often exaggerate both their negative feelings and the
distasteful situation behind those feelings. Help your child understand
and clarify her feelings and her description of the situation by using
reflective listening. However, don‘t tell her that she is exaggerating
because this will make her less willing to share other feelings with you.

4. Give her feelings a name. After listening carefully to what
she says and watching her facial expressions, make an '‘educated
guess'’ and tentatively label her feelings. For example, say to your
nine-year-old, "You seem to be feeling disappointed (a feeling) or
perhaps a little resentful (another feeling) because of the way your
teacher traated you (the situation).” If you are incorrect with your first
guess, then try again. Be respectful, calm, and maintain a slow pace
in what you say. Encourage her to tell you if your guess is wrong and
to help you correct your guess.

The list ‘'Names For Unpleasant Feelings'’ gives labels for com-
mon negative feelings that confront children and adults. If your child
is young, be sure to use simple words when you label her feelings.

5. Otfer advice, suggesticns, reassurance, or alternative
ways of looking at things, only AFTER you help your child to ex-
amine how she feels. Advice, suggestions, and reassurancs, if given
first, will hamper your child's effort to express her feelings.

How do you begin learning the skill of reflective listening? The
technique for reflecting positive feelings is the same as for reflecting
negative feelings. Most parents find it easier and more pleasant to
practice the skill of reflective listening by beginning with their child’s
positive feelings.
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Names For Unpleasant Feelings

angry, mad unhappy, miserable
rasentful, want to get even messed over, unfair
irritable, grumpy unfoved, neglected
scared, afrald discouraged
disappointed, let down embarrassed
lfonely, left out hurt

without a friend, rejecled tired

worthless, no good bored

stupid, dumb confused

upsel, tense frustrated

worriad, anxious inferior

insecure

The next time that your child tells you something and seems
to have positive feelings (such as feeling excited, relieved, eager,
proud, or happy) reflect these feelings. Also, reflect her description
of the situation or event which caused the feelings. For example, say,
"*You searn to feel refieved (the feeling) because your plano recital was
cancelfed (the situation).” Or say, “Getting invited to Mike's party, (the
situation) has sure made you feel excited and happy (the feeling)."’
Practice the skill of reflective listening in order to learn it.

"l Feel Like I Don't Have A Friend Anymore'’

When my oldest son, Eric, was four, | found him crying
by our swing set in the back yard. Tears were streaming down
through the dirt covering his face. Sobbing, he said, *f hate Ken-
nethi He threw dirt in my facel” | tried to r.flect his feelings by
saying, '‘You're mad at Kenneth for throv.ing dirt and also he
hurt your feelings." He replied, "'Yes, ! feel like { don't Fave a
friend anymors!"

We walked to the house and | helped wash off the dirt.
More important, | helped him cope with an insult from a friena
by simply reflacting his feelings of anger and hurt, Later that
afternoon, | watched Eric and Kenneth happily playing together.

Reflective Listening And Problems Parents Face

Several problems may arise when your child expresses feelings
to you. You can manage each of these problems!

Problem A—Your child expresses unpleasant feelings
toward you. She may say, “'You won't et me go to the movies Friday
night and I'm mad at youl"' Allow her to express negative feelings
toward you, but don’t permit her to verbally "‘abuse’’ you. Don't allow
her to call you names, swear at you, threaten or have a screaming
tantrum. Tell her that she may express her feslings, but that you won't
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tolerate verbal abuse. If she continues with name calling or scream-
ing, consider leaving the room or using mild punishment.

Children must learn to express their feelings without being ag-
gressive, obnoxious, and verbally abusive. Also, when you express
your feelings toward your child, be sure that you "'follow the rules”
too, and don’t verbally abuse him or her. Be a good modell

Probiem B—You help your child to talk about her teelings.
However, she continues feeling miserable or voices irrational
plans. Even after you have listened carefully, given her useful sug-
gestions, and mentioned the possible consequences of her actions,
twelve-year-old Laura may still be unreasonable. She may walk away
saying, "My English teacher is mean and unfair and | hate her! But
I'm going to show her. She'll be sorry. I'm going to keep whispering
in class and ’m going to hand my report in late!” Often we can't directly
change our child’s irrational feelings and plans. Laura may have to
learn to improve her behavior through natural consequences—the
"“School of Hard Knocks.'' That is, she may continue having to stay
late after school for whispering in class and she may get an “F on
that late report.

Probiem C—Your child is critical of your attempts at reflec-
tive listening. Consider the following discussion between mother and
ten-year-old Bradiey.

Bradley: "I'm mad at Chad's parents. They won't iat him do
anything. They're always afraid he'lf get hurt. They treat
him like a baby."'

Molher: ""You are saying that you are annoyed at his parents
because they baby him?"

Bradley: "'That's what | said! There you go again, repeating what
I say!"

Mother: "'Well, Bradley, | am interested in your thoughts about
Chad and his parents."

Bradley: “O.K. One way that they baby him is not letting him go
withmeto...."

If your child remarks on your reflective listening, simply "'keep
your cool’” and tell him that you are concerned about his feelings and
thoughts. Don't let your child's reactions toward your reflective listen-
ing skills keep you from being a helpful parent.*

*Read The Parents Handbook: STEP,' an interesting book by Don
Dinkmeyer and Gary McKay, which describes more methods for helping
children to expréss feelings.
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Main Points To Remember:
1. Reflective fistening is summarizing and restating to your child, both
his feelings and the situation causing those feelings.
2. Uss reflective listening to actively help your child understand and
cope with his feelings.
3. Reflective listening also helps children gain increased control over
~ their emotions and behavior.
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Chapter 19

- More Problem Behaviors—
Questions And Solutions
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“"Always in motion! Is this normal for a six-year- -
old?"

In this chapter, we'll look at a variety of common childhood prob-
lems such as hyperactivity, specific learning disability, bedwetting,
daytime enuresis, resisting chores, and bedtime problems. You'll learn
more methods and skills for helping your child, including '‘racing the
timer," grounding, and the ‘‘resting chair.” Also, you'll discover addi-
tional ways of using point-rewards. Let's look at questions parents fre-
quently ask.

Q: "My six-year-old son, Jeremy, is very active, always In moiion,
and doesn't pay attention when | tell him things. His first grade
teacher says that he Is ‘hyperactive.' How can I tell if Jeremy Is
hyperactive and, if so, what can [ do to help him?"
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A hyperactive child is persistently overactive, inattentive, and im-
pulsive when compared with other children of the same age.
Many hyperactive children experience schoo! leaming problems,
have difficulty in getting along with peers, and are aggressive.
Hyperactivity is about ten times more common in boys than in
girls.*” Parents and teachers usually report feeling frustrated
and worn-out as they iry to keep up with hyperactive children.

PROBLEMS PSYCHOLOGISTS FACE—
WHEN TESTING HYPERACTIVE CHILDREN

""Why is he messing up my things? Who Is in charge
here anyway?"'

To determine if Jeremy is hyperactive, have him examined by

a pediatrician and also evaluated by a psychologist. The psychologist
probably will want o talk with Jeremy’s teacher as well. Be consis-
tent in applying the methods of child management described in this
book. It’s particutarly important to give him lots of praise for completing
an activity or chore. Your pediatrician and psychologist will give you
additional recommendations if they feel that Jeremy needs special
help.

Q:

"My six-year-old daughter dawdles when straightening her room,
dressing for school, and going to bed. Is there any way that | can
help her to speed up?"'

To speed up your daughtes's slow behavior, try an effective
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method called ‘“‘racing the t.:~er.”"* Set a Kitchen timer for a
short period of time and reward her if she completes a task before
the timer rings. For example, the next time that you announce
it's bedtime, set a timer for 30 or 40 minutes. Tell her that she
gets a bedtime story and a point on the point-reward calendar
if she beats the timer. To beat the timer, she must finish her bed-
time snack, put on her pajamas, brush her teeth, and be in bed
when the timer rings.

Don’t nag her to hurry and don't scold her if she losss
the race. However, when she beats the timer, give her praise,
a point on the calendar, and a bedtime story!

“‘Are there more ways that timers may be used to help children?”’

There are at least five ways that timers can help improve
behavior.* Parents can time-out one child, two or more
children, or toys that are involved in misbehavior. A timer can
help children take turns when they want to play with the same
toy, such as a video game. Also, as discussed previously,
children can *race the timer’ in order to speed up slow behavior.
Timers are "'parent savers'' because they are easy to use, ef-
fective in changing behavior, and save “'wear and tear’' on
parents. Timers are also ''child savers'’ because they save
children from fistening to nagging and lecturing by parents.*®

“Occasionally, our twelve-year-old daughter gets in a bad mood,
is grumpy. grouchy, complains about everything, criticizes her
younger sister, and says annoying things to the rest of the fami-
ly. Do you believe in sending a child to het room for this unpleas-
ant behavior?'

Yes, but first try reflective listening to determine what may be
bothering her. I've described the skill of reflective listening in
Chapter 18. Perhaps nothing specific is troubling your daughter;
being grouchy with her family may be a “bad habit.” Tell her
that you understand that she feels "grumpy.”’ She has a right
to her tgelings, but she shouldn’t subject the family to abusive
behavior. Don 't call it ime-out, but send her to her room. Tell her
that sine may come out when she can stop grumbling, complain-
ing, and criticizing ner sister. Don't tell her how long to stay In
her room; she decides when to come out. Fatigue sometimes
causes grumpiness. If your deughter is grouchy because she is
tired, then she might decide to take a short nap before rejoining

the family.
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"My seven- and ten-year-old children avoid helping my husband
and me when we wash the car, rake leaves, or do dishes. They
often say that they fesel sick or tired or that they don’t want to help.
Are there any more methods which encouarage Ghildren to help
parents with work?”

A 'resting chair’’ encourages children to help parents with
chores! This is the plan. Everyons who begins a chore works
until it is completed—all the leaves are raked. |f someone claims
to fee! sick or too tired to help the tamily, then that person must
sit on the resting chair. The resting chair doesn't have to be an
actual chair. If you are working outdoors, a spot under a par-
tisular tree will do fine. Be sure that the place is dull, boring, and
free of interesting objects, but near another family member who
is working. The person who is working serves as a goad "'model”
for the child who is resting!

A truly tired child—or adult—welcomes the opportunity 0
rest. However, children who pretend to be tired soon get bored
merely sitting in the resting chair and watching others. Most
children will decide to leave the resting chair and help others
with chores because they prefer some kind of activity to inactivi-
ty. Don't scold your child for sitting on the resting chair rather
than working. Be sure that he doesn't get attention, play with
toys, or leave the chair except to help others finish the job. A
resting chair is boring, and boredom helps motivate children to
work! After your children help with chores be sure to tell them
that you appreciate thair hard work.

“My nine-year-oid son, Brandon, still wets the bed at night. I've
heard that an alarm for bedwetting can help children to have dry
nights. Could such an alarm help my son?"

Yes| Bedwetting alarms can help children six and oider to attain
dry nights. Most children stop nighttime enuresis—wsetting the
bed—by the age of five or six. {f they don't, they might need
special help from their parents.

First, take Brandon to your pediatrician to be sure that a
medical problem isn't causing his bedwetting. Next, begin a
special program to help Brandon. Follow these steps:

1. Use a "point-reward calendar for improving one
behavior,” as described In Chapter 14. The desired targst
behavior is dry nights, and Brandon should get a point for each
night that he doesn’t wet the bed. When he accumulates enough
points, he selects a reward from a "‘menu of rewards.""

Also, give him a lot of praise for each dry night. Never
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scold or shame him for wetting the bed! Undoubtedly, he already
feels embarrassed or humiliated because of his problem.

2. Whenever Brandon discovers that he wet the bed, ha
is to immediately shower or bathe and then place his wet sheets
in the washer. This is a mild logical consequence for wetting his
bed. Younger children need help from a parent in stripping a bed
and drawing bath water. Steps one and two are often sufficient
to help many children to completely stop wetting the bed within
one or two months. However, if Brandon persists in bedwetting,
continue with these two steps and begin step three.

3. Order a bedwetling alarm from a mail-order catalog
store such as Sears. The child sleeps on a special pad which
senses moisture and activates a battery powered alarm. Since

_ it takes only two seconds for the alarm to sound, Brandon will

- aet instant feedback that he wet the bed. He will learn to correct

a: his bedwetting by '‘conditioning."” He may need to use the alarm
for a couple of months before he overcomes the problem.

An alarm is extremely effective in helping children and
adolescents to stop wetting the bed.” However, if you purchase
an alarm, also continue following steps one and two. After at-
taining dry nights, your child may return to bedwetting. Don't
despairl Simply follow the steps again. Most children don't return
to bedwetting after a second time through the program.

if you correctly follow all three steps and your son or
daughter persists in bedwetting, consider reading A Parent's
Guide To Bedwstting Controf by Nathan Azrin and Victoria
Besalsl.* Also, you may wish to consult your pediatrician, a
psychologist, or another behavioral specialist for additional help.

Q: ‘“What help do you recommend for children who wet on
themselves during the day, after they become toifet trained?"

A: A child who is five or older and toilet trained may slip back into
occasional daytime enuresis. Try the following program:
Each day that your child is dry, give her three points on
the point-reward calendar. If her problem is more frequent than
once a day, then divide the day into morning, afternoon, and y €
evening. Give her a point for each part of the day that she is ac- -
cident free. She can earn up to three points a day!
Encourage her to exchange her points for an item on the
reward menu as soon as she earns enough points. Also, at the
end of each day compliment her if she hasn’t had any accidents
that day.
Never scold her for having an accident. Instead, have her
immediately bathe, put on fresh clothes, and rinse out the
soiled clothes herself.
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"My neighbors tell me that they restrict or ‘ground’ their thirteen-
year-old son for two or three weeks when he breaks rules. What
is grounding, and do you recommend it as a method of discipline?
{ am thinking about using it with my teenage daughter.”

“Grounding” is briefly restricting a child or adolescent to her
home as a consequence for bad behavior. She isn't permitted
to visit friends or to go places without her parents as she nor-
mally does. When used correctly, grounding can helip
preadolescents and teenagers to improve their behavior.

If you use grounding, be sure that you follow two rules.®
Tell your child in advance what misbehavior will cause grounding.
Also, aiways keep the duration of grounding short—usually not
more than a weekend or one week. Grounding a teenager for
a period of two or three weeks is overly severe and is not an ef-
factive method for improving behavior.

“My nine-year-old daughter, April, earns poor marks in school.
Her teacher says that she may have a ‘specific learning disabili-
ty.' What is a ‘specific fearning disability’ and what should | do
next in order to help my daughter?"

A specific learning disability means that a child's skilt in reading,
writing, or arithmetic is significantly below her age and intellec-
tual capacity.’ Your daughter should be evaluated by a pediatri-
cian and an eye doctor. It's also essential that a psychologist
talk to you and your daughter and obtain measures of her in-
tellect:al capacity and educational skills. Be sure to follow the
recommendations of the pediatrician and psychologist. A book
by Osmon, described in Chapter 21, gives parents suggestions
for helping children with learning disabilities.*

Main Points To Remember:

1. This chapter gives parents recommendations for common
childhood problems such as hyperactivity, going to bed on time,
resisting chores, bedwetting, daytime enuresis, and specific learn-
ing disability.

. Effective methods described in this chapter for helping children
improve their behavior are racing the timer, sending a child to her
room (not to time-out), the resting chair, grounding, and point-
rewards.

. Contact a pediatrician, psychologist or family counselor for more
heip if the child management methods that you're using aren't ef-
fective in helping your child.
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Section Four

MORE RESOURCES FOR HELPING
YOUR CHILD

You're not alone in the challenges of being a parent and
assisting your son or daughter. Read this section and learn about
various resources for parents,

Teachers spend many hours each week helping children. The
next chapter tells how to work more effectively with your chlld’s
teacher. You'll also learn about joining parent education classes and
about additional parenting books. The last chapter tells when and how
to get professional help for your child or family.

Let's look at resources for parents!




Chapter 20

Teachers And Parents
As Partners

PROBLEMS TEACHERS FACE

No one said that handling children is easy.

In-this chapter, you'll learn how to help improve your child's
classroom work and personal adjustment by working effectively with
his teacher. You'll also tearn about methods which teachers use to
manage children.

Working With Your Child’s Teacher

Build a positive relationship with your child’s teacher and
demonstrate an interest in your child's school experiences by visiting
the classroom. Quickly respond to notes from the teacher and school.
Be the first to sign up to bring snacks and drinks for your son or
daughter's class. Your child will appreciate the additional
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attention and interest in her classroom.

If you have time, consider volunteering to help the teacher. After
first discussing it with your son or daughter, donate some of your time
to your child's class. You might rearrange bulletin boards, organize
bookshelves or complete records.

Talk to your chlid about school. Children often bring their papers
and completed projects home. Spend some time locking at your child's
work. The best way for you to increase his good work is to reward
it with aftention and praisa. Some parents even post their child's school
papers on the refrigerator door for the whote family to admire]

Don't say negative things about the teacher in your child's
presence. You want your child to respect the teacher. Also, remember
that children frequently repeat things to their teacher that they hear
at homel

Plan ahead if you want a productive parent-teacher conference.
A parent-teacher conference is a face-to-face meeting between you
and your child’s teacher. As partners, you plan the best way t0 meet
your child's educational and personal! needs. What do you talk about
at a conference? You might discuss your child's study habits, need
for remedial work, or how to help her get along better with other
children.

Most schoois contact parents and schedule at least one or two
conferences a year. However, you have the right to ask for additional
conferences if your child needs special help. Don't be passive and
wait for the teacher to contact you if your child is having difficulties.
Don't assume if you hear nothing from the teacher that everything is
fine, especially If your child has had school problems in the past.

Consider the following guidelines when contacting your child's
teacher for a conference.™

1. Ask the teacher, at least a day In advance, to schedule
a time to discuss your child's progress and adjustment. Don't just
"‘drop in’* on the teacher and expect to have a productive conference.
To talk to the teacher about a probiem or to schedule a conference,
call the school and ask that the teacher return your call.

2. Make a list of things that you want to teif the teacher
about your child and make a lIst of questions that you have about
your child’s progress. Ask about your child’s strongest and weakest
subject areas and about any adjustment or behavior problems. If your
spouse can't attend the conference, ask him or her for Ideas when
preparing your llst.

3. Don't bring your child to the conference uniess the
teacher specifically requasts that you bring her. Also, leave her
brothers and sisters at home so that you and the teacher can devote
full attention to discussling your child.

4. During the conference, decide on specific pians to heip
your chiid. Ask the teacher for suggestions and recommendations and
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honestly give these ideas a try. Agree on what the teacher is to do
at schoo! and what you are to do at home to help your child. Take
notes concerning these future plans. Encourage the teacher to con-
tact you if your child begins having problems at school.

5. Be pieasant and nurture a positive working partnership
between you and your child’s teacher. Tell the teacher that you ap-
preciate the help that he or she is giving your child. If you feel that
the teacher is doing a good job, let the teacher know it. Reward the
teacher’s "good behavior'!

Avoid getting upset and angry at the teacher and the school.
Look for solutions to your child’s problems, but avoid making the
teacher fesl responsible for those problems. Recognize that the teacher
has at least 20 other children in the classroom. Understand the goals
that the teacher and the school have for aff children.

6. Following your meeting with the teacher, share the
results of the conference with your spouse and ask tor help In
following through with any suggeations and recommendations.
After the conference, tell your child atout his strengths, problem areas
needing improvement, and any plan of action decided upon by you
and the teacher,

7. Keep in close touch with your child’s teacher. Don't be
afraid to ask for additional conferences. Teachers enjoy working with
concerned parents who are strongly interested in their children.
Teachers shouldn't mind additional conferences as long as you aren’t
blaming them for your child's problems.

If you child's teacher agrees, use a parent-feacher-chifd record
form to improve your child's schoo! work or behavior problems. Each
day, the child takes the record form between home and school. The
teacher indicates on the form whether or not a particular target
behavior has occurred at school. When the child takes the record
home, the parent can see if the target behavior occurred that day.
The chitd then gains or loses a privilege at home that same afternoon
or evening.

For example, seven-year-old John completed his morning seat-
work only 62 percent of the time during a two-week period. He had
the ability to do better, but he spent his time daydreaming and bother-
ing children sitting near him. His teacher asked him and his parents
to attend a joint conference where it was agreed to use the record
form to help him.

Each day that John completed all of his morning seatwork, he
earned the privilege of watching television at home between 3:00 p.m.
and 5:00 p.m. that afternoon. If he failed to complete his seatwork or
if he forgot the record form, then he couldn’t watch television during
those hours. John improved and instead of completing his seatwork
only 62 percent of the time, he completed it 94 percent of the timel
See the "“Parent-Teacher-Child Record Form' used to help John.
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Parent-Teacher-Chlld Record -Form—
Record Of John's Target Behavlor

Record of ____John's  Target Behavior
(child's name)

Week of: __May 7th to 1ith

Target behavior: __All morning

seatwork completed; yes orno | No | No | Yes | Yes | Yes
(teacher records each day)

Teacher’s initials:
(teacher Signs each day) cc,cclee|ce|ce

Child's initials: ' ; . :
(child signs each day) fo |ib b |jp b

Parent's initials: MB | MB|MB|MB rVIB

(parent Signs each evening)

Plan: _If John completes all morning seatwork, he gets

to watch television at home between 3:00 p.m. am{ 5:00 p.m.
If seatwork is not completed or if John fails to brin } this form
horne, then no television between 3:00 p.m. and 5:00 p.m.

Each day that John completes his seatwork at school, he gets the privilege
of walching television at home that afterncor. Tor a copy of a “Parent-Teacher-
Child Record Form" gee the teai-out sheets at the end of this book.

Some record forms state that a privilege will be lost if a par-
ticular undesired target behavior such as fighting or teasing other
children occurs. A record form provides the child, teacher, and parent
with daily feedback regarding the progress of the target behavior. The
record keeps everyone involved and coordinated in trying to improve
the problem behavior. Since the record form requires extra time from
the teacher, tell her that you appreciate her additional help.

150




Toachers And Parenls As Partners 153

When your child is upset about other children, ths teacher, or
classwork, use reffective fistening to help him to express his feelings
and thoughts. Reflective listening skills are discussed in the preceding
chapter.

if your child has continuing difficulty with her school work, you
might consider obtaining a psychological evaluation of her educational
skills, intellectual abilities, and level of motivation. The school might
provide this evaluation. If not, you'll need tc contact a psychologist
yomljrs)elf. (See Chapter 22 which tells when and how to get professional
help.

Teachers Managing Behavior

Read this section if you are interested in methods teachers may
use in managing children.

PROBLEMS TEACHERS FACE

PRE-SCHOOL
s REG! N

RSab

“My little Scott is a BITER. He bites EVERYONE. | hope
that you can do something with him!"'

Teachers must deal with a wide range of behavior
problems,

Teachers state that the most difficult and stressful part of their
job is "“managing behavior." Unfortunately, few colleges and univer-
sities require a special ccurse which teaches specific methods and
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techniques of classroom discipline and behavior management.”

Nearly ail of the behavior management methods described in
SOS! Help For Parents are used by teachers in the classroom. Some
teachers effectively use a wide variety of discinline methods. Other
teachers are less effective, use a narrower range of methods, and
misuse some methods.

Effective teachers know that rewarding good behavior is the
best way to improve behavior. They use activity and material rewards
as well as social rewards such as praise and attention.

"Three Cheers For The Token Jar!"

Mrs. Pierce wanted an effective way to help her second
graders to improve their problem behavior. Alicia was often out
of her seat, roaming about the classroom. Robert couldn’t see
the chalkboard or his seatwork unless he wore his glasses.

- However, he usually left them at home. Adam couldn't keep his
hands to himself and he often pushed and hit others. Lori rare-
ly completed her seatwork and spent most of her time daydream-
ing or trying to talk to other ¢hildren.

One morning Mrs. Pierce brought some poker chips and
a clear plastic jar to school. The jar had a black line on it. Holding
the jar and poker chips up high for her class to see, she announc-
ed, "Each of you may earn tokens and put them in the token jar.
You can earn tokens by behaving in ways that help you or help
our class. When the fokens come up to this black line, you all
get to share a treat!"

Alicia earned tokens by staying in her seat. When he
remembered to wear his glasses to school, Robert got a token
for the jar. The teacher gave Adam a token when he went one
hour without hitting or pushing. The teacher “‘caught'’ other
children being good and rewarded them with tokens too. When
= earning a token, the children also received approving smiles from
their classmatas.

The students were excited Friday afternoon because the
tokens were almost touching the black line. All the students
chesred when Alicia earned two tokens for turing in her seat-
work. When she dropped her tokens in the jar, the accummulated
tokens came up to the black line. Mrs. Pierce then gave each
child a small candy bar. She also announced that the class could
earn another reward—extra recess time for everyone—by fili-
ing the jar again.

Since all children may earn tokens and ali share in the
eventual reward, the children give each other a lot of

AN

*A helpful book on managing behavior, written especially for teachers, is
Teaching/Discipline: A Positive Approach For Educational Development by
Charles Madsen and Clifford Madsen.**
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encouragement for demonstrating positive behavior. A token jar
is an effective way o increase a variety of desirable behaviors
without any record keaping.

Teachers also use scoiding and disapproval as well as active
ignoring to reduce problem behavior. Bshavior penaity, natural con-
sequences, and fogical consequences, described in Chapter 5, are
other effective discipline methods.

Trading A Dry Shirt For A Wet One

- Shane splashed water in the school rest room and
drenched Joshua's shirt! Shane also laughed and poked fun at
Joshua and his wet shirt,

When both boys returaed 1o their fourth grade classroom,
the teacher made them trade shirts. Shane got to “wear” the
problem he caused—the wel shirtl To deal with the problem
behavior, the teacher used a logical consequence—Shane’s
punishment {it his crime?

Some preschool and elementary teachers effectively use time-
out for handling persistent problem behavior.* Your ¢hild may refer
to the “*quiet chair,” the “lonesome chair," or simply the “‘chair’ when

- telling you about time-out.

“Todd Put Patti In Time-Out Today!"'

Aithough only two and a half years old, my son Todd was
“gxperienced" in the time-oul method. My wife and | used time-
out fo manage his misbehavior at homs, and his day-care center
also employed time-out,

Lale cne afterncon when my wife picked up Todd, she
asked one of the day-care workers how Todd's day had gone.
The worker responded, “Guess what happened! Todd put Pafti
in time-out today!"' She further explained, ‘I came into the
playroom and found Patti, who is also two, quietly sitting on the
time-out chair with Todd standing nearby. | asked what happen-
ed. Todd said that he made Patti get on the chair because she
was ‘bad’ and threw blocks!”

At the young age of two, Todd had already becoms an
"old hand" with the time-out method!

Three versions of time-out may be used to help improve the
behavior of school children."*

*If you are a teacher and want a brief description of tirne-out to give to
parents, see the sheet “'information For Parents,'’ included at the end of
this book.
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"NON-EXCLUSION" TIME-QUT

“All | did was HIT Jonathan once!’’

1. Non-exclusion time-out. The child isn't excluded from the
group. She is seated alone at a particular place or on a special chair.
She can still observe group activities, but she can’t participate. Other
children are told not to tease or taik to a child who is in time-out. If
they do, then they run the risk of being sent to time-out alsol

"ISOLATION" TIME-OUT

“I wish | had a book to look at or something
to play withi"
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2. Isolation time-out. If your child is in isolation time-out, he
is briefly isolated from the group and a!l activities. He can't see or talk
to the others. A good place for isolation time-out is on a large chair
placed behind a file cabinst, screen, or bookcase. Isolation time-out
frequently is more effective than non-exclusion time-out in changing
behavior. Since two children often misbehave at the same tims, two
separate time-out places are nesded in a classroom.

3. Separate room time-out. The child is removed from other
children and interesting activities and is briefly placed in a separate
room. She isn't required to sit any particular place and is free to move
about the room. The room should be boring, well-lighted, safe, and
not scary. Separate room time-out shouldn't be used with preschoolers
since, for safety's sake, they should always be monitored by adults.

Main Points To Remember:
. Kesp in close touch with the teacher to improve your child's
bshavior at school.
. Demonstrate an interest in your child's school experiences by
visiting the classroom and by talking to him about school.
. The behavior management methods described in SOS! are used
by teachers as well as parents.




Chapter 21

Useful Classes And
Books For Parents

"Wow! I'm going to try this idea!"”

You'll want to continue learning additional parenting skills. This
chapter tells how to join a parent education class or organize a parent
study group. We'll also look at additional books which teach more
parenting skills.

Joining Parent Education Classes—What To Expect

Parenl education classes are offered in most communities. The
classes provide increased knowledge and skills in child management.
Usually six to twelve parents and a group leader meet for five fo ten
sessions, with each session iasting one or two hours.

Leaders of parent education classes teach by using tapes or
lims and by directing the group discussion. The group members iearn
principles of behavior and parenting strategies which are important
in assisting a/f children, not just children with emotional or behavioral
problems. These classes are not therapy sessions and the group
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leader won't attempt to diagnose or treat the problems of individual
children.

Some parents who participate in parent education classes may
have children who are experiencing significant emotionai or behavioral
problems. However, parent education classes usually deal with the
normal challenges of rearing children faced by most parents.

Class leaders may follow the behavioral approach or they may
use another ofientation such as P.E.T.» or STEP." You'll find that
behavloral parent education classes are particularly consistent with
508!

How do you find out about parent education classes in your
community? These classes may be offered at child guidance clinics,
adult education centers, mental health clinics, schools, churches,
synagogues, community centers, and child development and
psychology departments of universities. You may need to call several
of these organizations in order to learn about the next classes sched-
uled in your community.

Forming Parent Study Groups

Some parents form small informal study groups and discuss
common problems of rearing chiidren.* Discussions often center
around a particular topic or child management book such as SOS/ Help
For Parents. Parents whose children are about the same age form a
group. They have weekly meetings at each other's homes or at some
piace in the community. Toddlers can play whiie parents talk. However,
normally it's moro relaxing for parents to meet while their ¢children are
at preschool or elementary school.

To begin a parent study group, all you need are three or four
parents who are interested in meeting together. You might consider
organizing such a group yourselfi In order for meetings to continue,
a group member should agree to act as a coordinator or discussion
leader for each succeeding meeting. Don't let one parent dominate
the group discussion. Avoid discussing a son of daughter in front of
that child or in the presence of other children.

Other Books Written For Parents
These books may be ordered from your local bookstore or the
publisher.
Parenting Books With A Behavioral Approach

Allen, J. (1984). What Do | Do When? San Luis Obispo, Calif.: Impact

Publishers.
The author presents methods for managing over 50 common

child-rearing problems.
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Eimers, R. & Aitchison, R. (1977). Effective Parents/Responsible
Children. New York: McGraw-Hill Book Co.
The authors present specific skills for childrearing. Separate sec-
tions tell how parents can help slow learners, wnthdrawn children,
and hyperactive children.

Patterson, G. (1975). Families: Applications of Social Learning to Family
Life. Champaign, Ill.: Research Press.
Basic principles of behavior are discussed. The author presents
ways parents can help children who have a variety of problems.
This parenting book is often recommended by behavioral family
therapists.

Patterson, G. (in press). Parents and Adolescents Living Together.
Eugene, Oregon: Castalia Publishing Co.
The author presents effective methods that parents of teenagers
can employ in order to improve family life.

Parenting Books Without A Behavioral Approach

Dinkmeyer, D. & McKay, G. (1976). The Parent's Handbook: Systematic

Training for Effective Parenting. Circle Pines, Minn.: American
Guidance Service.
This cartoon illustrated book presents the childrearing principles
of the late Rudolf Dreikurs. The book emphasizes the use of
natural and logical consequences; utilizes a family council ap-
proach to solving problems; and teaches parents how to hslp
their children to express feelings. It is frequently used in parent
education classes. A Spanish edition is available.

Dinkmeyer, D. & McKay, G. (1983). The Parent's Guide: STEP/Tsen:
Systematic Training for Effective Parenting of Teens. Circle Pines,
Minn.: American Guidance Service.

The orientation of this illustrated book is the same as the above
book by Drs. Dinkmeyer and McKay. However, the book is for
parents of teenagers.

Dreikurs, R. & Soltz, V. (1964). Ch:!dren The Challenge. New York:
Hawthorne.
The orientation of this book is similar to the orientation of the
books by Drs. Dinkmeyer and McKay described above.
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Fabe’, A. & Mazlish, E. (1980). How To Talk So Kids Will Listen & Listen
So Kids Will Talk. New York: Avon.
This illustrated book teaches effective communication skills
to parents. The authors’ orientation toward childrearing is in-
fluenced by the psychologist Haim Ginott, whose books are
also listed below.

Ginott, H. (1985). Between Parent and Child. New York: Avon.
The author tells parents how to'communicate with children
and how to build mutual respect between parent and child.

Ginnott, H. (1971). Between Parent and Teenager. New York: Avon.
This book has the same orientation as the above book, but
is intended for parents of teenagers.

Gordon, ™ (1970). P.E.T.: Parent Effectiveness Training. New York:
Plume.
This approach to childrearing stresses communication skills
for parents.

Osmon, B. (1979). Learning Disabilities: A Family Affair. New York: Ran-
dom House.
This book gives realistic suggestions for helping children
who are of normal intelligence but who have a learning
disability.

Main Polnts To Remember:

1. Consider taking a parent education class.

2. “hink about organizing a parent study group.

3. Learn additional parenting skills by reading one of the previously
mentioned books.




Chapter 22

When And How To Get
Professional Help

Office Of
DR. B.F. sﬁsw

“Can family counseling help us with our little
Tiffany?”’

Raising children from infancy through adolescencs is a long
and sometimes difficult journey. Prob'ems can arise and interfere with
your family’s well-being and happinass. If difficulties persist in spite
of your efforts to resolve them, avoid giving in to hopelessness, guilt,
deprassion, or anger. Contact a counselor or therapist for professional
help. Consider the following questions and suggestions when think-
ing about counseling for your child or family.

"When should | get professional help for my child?”’

As a parent, it's your responsibility to help your child and family
to understand and solve problems. Consider getting professional
help if your child is persistently unhappy or has significant
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difficulty in adjusting to school, peers, or other family members.
Professional help may also be needed if your child is causing
you or other family members a lot of distress. You may feel that
your usual methods of managing your child aren’t working or that
your child’s behavior is beyond control. If your child becomes
violent when disciplined or won't cooperate with the time-out
method, then you and your child may need some direct help from
a professional counselor.

“How do | learn about professional counseling services in my
area?"

It often requires a lot of effort to learn about competent
counselors and appropriate helping agencies in your communi-
ty. Most pediatricians and family physicians know about local
family therapists and counselors. Ask your physician to recom-
mend the names of at least two counselors. Some physicians
may prematurely reassure worried parents with, “Your child is
just going through a stage’ or, “He 'l outgrow all those problems. "
Consider what your physician says, but also discuss the indica-
‘tions and benefits of counseling with one of the counselors.

When contacting your pediatrician or physician, you may
wish to discuss the possibility of a complete physical examina-
tion for your child before counseling begins. If your pediatrician
suggests drugs to help control your child's behavior, you might
consider getting a second opinion from another pediatrician.

Other sources of information about counselors or ap-
propriate agencies include school principals and counselors,
teachers, the clergy, and friends. Most telephone crisis lines and
community mental health centers are also valuable sources of
information about available counseling services. Telephone
directories list psychiatrists, psychologists, marriage and tamily
counselors, and clinical social workers.

If your child has a learning problem at school, he should
be seen by a qualified psychologist for an evaluation which in-
cludes psychological testing. Most school systems provide a
psychological evaluation with recommendations it a child is ex-
periencing leaming or behavior problems at school. However,
the thoroughness of psychological evaluations provided by
schools is quite variable. Also, schools don't provide parent-child
counseling services.

Professionals who offer therapy and counseling to children
and adults, include psychiatrists (M.D.), psychologists (Ph.D.,
Psy.D., M.A., or M.S.), marriage and family counselors (Ph.D.,
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M.A., or M.8.}, and clinical social workers (M.S.W.). They usual-
ly belong to one or more of the following organizations.

American Association for Marriage and Family Therapy (AAMFT)
1717 K Street, N.W., Suite 407
Washington, D.C. 20026

American Family Therapy Association (AFTA)
2550 M Street, N.W., Suite 275
Washington, D.C, 20037

American Psychiatric Association (APA)
1700 18th Street, N.W.
Washington, D.C. 20009

American Psychological Association {APA)
1200 17th Street, N.W,
Washington, D.C. 20036

Association for Advancement of Behavior Therapy (AABT)
15 West 36th Street
New York, NY 10018

Association for Behavior Analysis (ABA)
Department of Psychology

Western Michigan University
Kalamazoo, Ml 49008

National Association of Social Workers (NASW)
7981 Eastern Avenue
Sitver Spring, MD 20910

National Register of Health Service Providers in Psychology

1200 Seventheenth Street, N.W,

Washington, D.C. 20036
{Psychologists who apply for and meet specified stan-
dards of training and experience are listed in this national
register.)

Q: ““What do | ask the family counselor during our first contact?"

A: After obtaining the names of a couple of counsslors or counsel-
ing agencies, you will need to telephone a counsslor or agency.
If the counselor is in private-independent practice, make & list
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of questions, and ask to spsak directly with the counselor.”
Briefly, tell the counselor the nature of your child's difficulties.
Ask if he helps children with such difficulties. If not, ask whom
te would recommend to help you and your child. Ingquire about
the training, experience, and certification he has for working with
children and families. Ask about the cost of each visit, how many
visits will probably be necessary, and over what period of time.
When first beginning therapy and counseling, weekly visits are
important.

You will be given an appointment to meet with an “intake
worker" if you contact a mental health agency for professional
services, After mesting with you and your child, the intake worker
will discuss your child's difficulties with other professional staff
members. The agency will decide which professional is available
and qualified to help you and your child. Then the agency will
set a second appointment for you to meet with your counselor.

“How do I tell my child that we are going to see a family
counselor?"

Use direct, simple language when telling youi Lhild that the family
or the two of you are going 1o meet with a counsslor. Be positive
and tell your child that the counselor will help to solve problems.
For exampls, you might say, ''Everyone in our family has been
arguing a lot the last few months. We have an appointment with
& counselor who will help us to understand our problems and to
get along better. "

If your child has been receiving low grades in school, you
might say, “We’re going to meet with a psychologist. She’ll give
you some tests, talk to you, and talk to me also. She'll offer us
some jdeas about how to help you with your school work and
grades. We have an appointment Wednesday afternoon.™

“‘What should | expect when we begin counseling?"”’

The first couple of sessions will focus on evaluation and assess-
ment. The counselor will help evaluate and clarify the problems
confronting you and your family. Since your spouse is a central
part of the family, he or she should also become involved in
counseling. In addition to talking with you about your child's dif-
ficulties, the counsslor will ask about the expectations and goals
that you have as a parent. You'll fill out brief questionnaires and
keep records of your child's behavior. The counselor will talk with
your child and observe you and your child together.
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After evaluating the problems troubling you and your child,
the counselor will help you to solve these difficulties. Depending
upon the problems to be resolved, counselors may use one or
more possible approaches.

Four approaches to helping children and parents:

* The counselor does therapy directly with the chifd. Most
parents probably expect this treatment method,
although this approach by itself is limited in its
effectiveness.

¢ The counselor teaches parents new methods for help-
ing and managing their child. You also may be asked
to read parenting materials, perhaps SOS!

¢ The counselor helps parents to understand and resofve
their personal problems. Sucuh problems often include
depression, life crises, or marital difficulties.

¢ The counselor meets with the entire family in counsel-
ing sessions. Some problems are best treated by work-
ing with the whole family, at one time.

Be willing to modify your expectations for counseling and
be flexible in working with your counselor. However, always ask
your counselor any guestions that you may have about counsel-
ing. With your permission, the counselor may contact your
child’s teacher and recommend additional ways that the school
can help your child.

"“How do [ pay for professional services?"

Counseling costs money, but so do health care, education,
transportation, family entertainment, going out to eat, and vaca-
tions, Counseling can help to reduce your child's behavioral and
emotional problems and to increase his personal competence
and social skills. It can improve the quality of famlly life.

Counselors in private-independent practice usually have
a set fee for each counseling session. Community mental health
agencles, however, usually charge on a sliding scale based on
family income. To determine If your medical insurance might
cover all or part of your expenses, check with your insurance
company and tatk with the counselor. If a public school system
is providing psychological testing and evaluation, there won't be
a charge. Your taxes pay for these services!
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Main Points To Remember:

1. Family and behavior problems sometimes become ditficult for
parents to handle.

2. Counselors can help families to resolve problems.

3. Consider getting professional halp if your usual methods of manag-
ing your ¢hild or handiing family problems aren’t working.
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Appendix A

Index Of Problem Behzviors With
Appropriate Management Methods

PROBLEMS PARENTS FACE

“Do you want it? Hee, hes, hea!"

Doas this remind you of your Kids?

To use this index, look up a particular problem behavior which
your :hild is demonstrating. Study various methods and strategies that
you might use to help your child. The list, however, isn't intended to
ba used without first reading this book, which describes the basic prin-
ciples and methods for improving behavior.

Aggression—physically aggressive actions including choking, biting,
hair pulling, hitting, kicking, pinching, pushing, scratching, slap-
ping, and spitting.

Time-out, 67-61
Scolding and disapproval, 44-46
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Logical consequence, 48-49

Behavior penalty, 49-51

Time-out for two, 117-120

Timing-out toys and objects, 121-126

For serious aggressive behavior, 127-134
Children expressing feelings, 135-140
Rewarding the aiternative behavior, 26-27
Working with the teacher, 133, 149-153
(Also see hyperactivity, 141-142)

Attention-seeking misbehavior

Accidentally revsarding the misbehavior, 9-11
Active ignoring, 24-26

Rewarding the a'ternative behavior, 26-27
Giving clear commands, 17-19

Time-out, 57-61

Behavior penalty, 49-51

Automobile travel and misbehavior

See 101-102

Being an organized parent, 29-30
Rewarding the alternative behavior, 26-27
Behavior penalty, 49-51

Delayed time-out, 98-100, 102

Timing-out toys and objects, 121-126
See at a motel, 187-188

Away-from-home misbehavior in homes of friends and relatives

See 98-100

Rewarding the alternative behavior, 26-27
Behavior penalty, 49-51

Immediate time-out, 99

Delayed time-out, 98-100, 102

Away-from-home misbehavior in stores and when shopping

See 100-101
Being an organized parent, 29-30
Rewarding the alternative behavior, 26-27
Accidentally rewarding the misbehavior, 9-11
Logical conseguence, 48-49
Behavior penalty, 49-51
Immediate time-out, 99
Delayed time-out, 99-100, 102
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Away-from-home misbehavior in outdoor play activities
See 102
Rewarding the alternative behavior, 26-27
Logical consequence, 48-49
Immediate time-out, 99
Behavior penalty, 49-51
Time-out for two, 117-120
Timing-out toys and objects, 121-126
For serious aggressive and dangerous behavior, 126-134

Baby-talk and immature language
Accidentally rewarding the misbehavior, 9-11
Parents agreeing on goals, 15-16
Rewarding the alternative behavior, 26-27
Practicing the good behavior, 27
Active ignoring, 24-26

Back-talk, sassy talk
Scolding and disapproval, 44-46
Giving clear commands, 17-19
Time-out, 57-61
Rewarding the alternative behavior, 26-27
Practicing the good behavior, 27
Behavior penalty, 49-51

Bedtime problems
Racing the timer, 142-143
Accidentally rewarding the misbehavior, 9-11
Rewarding the alternative behavior, 26-27
Point-rewards and tokens, 105-111

Bedwstting, enuresis
See 144-145
Points for dry nights, 105-110
Rewarding the alternative behavior, 26-27
Daytime enuresis, 145

Chores—avoidance of tasks
Rewarding the good behavior, 5-8, 23
Grandma's Rule, 27-28
Point-rewards, tokens and contracts, 105-115
Racing the timer, 142-143
The Resting Chair, 144

Communicatior problems between parent and child
See clear communication, 15
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Children expressing feelings, 135-140
Giving clear commands, 17-19

Negotiating parent-child contracts, 111-114
See after time-out discussion, 87-89
Parent education classes, 159-160

Communication problems between parents
See clear communication, 15-19
Getting professional heip, 1¢£3-168

Complaining—persistent, obnoxious complaining, begging, or
demanding behavior
Rewarding the alternative behavior, 26-27
Scolding and disapproval, 44-46
Accidentally rewarding the misbehavior, 9-11
Active ignoring, 24-26
Giving clear commands, 17-19
Time-out, 57-61
Logical consequence, 48-49
Behavior penalty, 49-51

Dangerous behavior
See strategy for handling dangerous behavior, 127-134
Logical consequence, 48-49
Behavior penalty, 49-561
Time-out, 57-61
Timing-out toys and objects, 121-126
Scolding and disapproval, 44-46
Rewarding the alternative behavior, 26-27
See after time-out discussion, 87-89

Daydreaming
Children e::pressing feelings, 135-140

Dependency—overdependency as a problem
Rewarding the alternative behavior, 26-27
Accidentally rewarding the behavior, 9-11
Parents agreeing on goals, 15-17
Practicing the good behavior, 27
Point-rewards and tokens, 105-111
Children expressing feelings, 135-140
Parent education classes, 159-160

Damaging toys and objects, carelessly and intentionally

Scolding and disapproval, 44-46
Natural consequence, 46-48

170




index Of Probfem Behaviors With Appropriate Management Methods

Timing-out toys and objects, 121-126
Logical consequence, 48-49

Behavior penalty, 49-51

Time-out, 57-61

Giving clear commands, 17-19
Rewarding the alternative behavior, 26-27
For serious aggressive behavior, 127-134
Children expressing feelings, 135-140

Dressing problems, dressing without help and dressing more quickly
Rewarding the good behavior, 5-8, 23
Practicing the good behavior, 27
Tokens, 105-106, 110-111
Grandma’'s Rule, 27-28
Racing the timer, 142-143

Fears, phobias, anxiety, shyness, and withdrawn behavior
Children expressing feelings, 135-140
Working with the teacher, 149-153
Rewarding the alternative behavior, 26-27
Accidentally rewarding the undesired behavior, 9-11
Getting professional help, 163-168 |
Parent education classes, 159-160

Homework resistance
Working with the teacher, 149-153
Point-reward program, 105-110
Grandma's Rule, 27-28

Hyperactivity—short attention span and continuous overactivity
See 141-142
Getting professional help, 163-168
Working with the teacher, 149-153

MR

interrupting—persistently interrupting adults after a warning
Tolerance by parents

Rewarding alternative behavior, 26-27

Giving clear commands, 17-19

Accidentally rewarding the misbehavior, 9-11

Time-out, 57-61

Learning disability, reading problems, and the slow learner
See 146

Working with the teacher, 149-153
Getting professional help, 163-168
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Messiness and sloppiness
Practicing the good behavior, 27
Rewarding the good behavior, 5-8, 23
Rewarding the alternative behavior, 26-27
Point-rewards, tokens, and contracts, 105-115
- Grandma's Rulse, 27-28
Sunday box, 125
Behavior penalty, 49-51
Natural consequence, 46-48

Mocking parents, intentionally embarrassing and humiliating parents
Giving clear commands, 17-19
Time-out, 57-61
Behavior penalty, 49-51

Name calling, making faces at others
Giving clear commands, 17-19
Time-out, 57-61
Time-out for two, 117-120
Behavior penalty, 49-51

Not minding—noncompliance to simple requests

Giving clear commands, 17-19

Time-out, 57-61

Rewarding the alternative behavior, 26-27

Point-rewards, tokens, and contracts, 105-115

Logical consequence, 48-49

Behavior penalty, 49-51

See child compliance program for young children,
Appendix C

Pets Mistreated
Scolding and disapproval, 44-46
Rewarding the alternative behavior, 26-27
Time-out, 57-61
Timing-out the pet, 121-126
Logical consequence, 48-49
Behavior penalty, 49-51

Pouting
Active ignoring, 24-26
Accidentally rewarding the misbehavior, 9-11
Rewarding the alternative behavior, 26-27

Rule-breaking, resisting rules of parents
Clear communication and comrmands, 15-19
Time-out, 57-61
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Rewarding the alternative behavior, 26-27

Point-rewards, tokens, and contracts, 105-115

Logical consequence, 48-49

Behavior penalty, 49-51

See child compliance program for young children,
Appendix C

Screaming and screeching when angry
Time-out, 57-61
Rewarding the alternative behavior, 26-27

Self-esteem and self-concept difficulties
See children need discipline and love, 19-20
Children expressing feelings, 135-140
Parent education classes, 159-160
Getting professional help, 163-168

Sharing toys
Practicing the good behavior, 27
Timing-out toys and objects, 121-126
Time-out for two, 117-120
Practicing taking turns using a timer, 125

Sibling conflict—arguing and fussing between brothers and sisters
Scolding and disapproval, 44-46
Rewarding the alternative behavior, 26-27
Time-out for two, 117-120
Timing-out toys and objects, 121-126
Logical consequence, 48-49
Behavior penaity, 49-51

Spitting at others
Time-out, 57-61
Behavior penalty, 49-51
Rewarding the alternative behavior, 26-27
See 76-77

Swearing and cursing
Setting a good example, 28-29
Rewarding the alternative behavior, 26-27
Time-out, 57-61
Behavior penalty, 49-51
Logical consequence, 48-49

Tantrums
Active ignoring, 24-26
Rewarding the alternative behavior, 26-27
Time-out, 57-61
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Point-rewards and tokens, 105-111
For tantrums away from home, 97-103
For tantrums during time-out:
See handling rebellious behavior during time-out,
Appendix B
See getting your child to time-out, 75-79
See waiting in time-out, 81-85
See mistakes using time-out, 91-94

Tattling
Accidentally rewarding the misbehavior, 9-11
Scolding and disapproval, 44-46
Behavior penalty, 49-51

Teasing—intentionally provoking others
Scolding and disapproval, 44-46
Rewarding the alternative behavior, 26-27
Time-out, 57-61
Logical consequence, 48-49
Behavior penalty, 49-51
Time-out for two, 117-120

Teeth brushing
Rewarding the good behavior, 5-8, 23
Point-rewards and tokens, 105-111
Grandma's Rule, 27-28

Television and arguing between children
Timing-out the object, 121-126

Threats to hurt others or damage property
Scolding and disapproval, 44-46
Time-out, 57-61
Behavior penalty, 49-51
For serious aggressive behavior, 127-134
Rewarding the alternative behavior, 26-27

Truancy

Children expressing feelings, 135-140
Working with the teacher, 149-153
Negotiating a parent-child contract, 111-114
Rewarding the alternative behavior, 26-27
Behavior penalty, 49-51

Getting professional help, 163-168

Whining
Practicing the good behavior, 27
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Accidentally rewarding the misbehavior, 9-11
Time-out, 57-61

Point-rewards and tokens, 105-111

Active ignoring, 24-26

Rewarding the alternative behavior, 26-27




Appendix B

If Your Child Rebels Against Time-Out

“I'm getting out of here!”

"Escaping” from time-out may be a problem when you
first begin using the lime-out method, This problem can
be handled, however,.

]

Read this section if you are concerned about your child possibly
rebelling against time-out, /f she resists time-out, sefect and follow & :
plan which is suited both to her age and to her particular type of
rebelfious behavior.

Should your child resist time-out, you can manage this problem!
Most children don't rebel beyond the first couple of weeks if their
parents use time-out correctly.

Your child may be clearly angry and upset when placed in time-
out. Remember, she has several purposes for displaying anger and
raballious behavior. She wants to get your attention, punish you for
placing her in time-out, and try to force you to stop using time-out.
Resist your child's attempts to discourage you from being an
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effective parent!

You have two major goals for using time-out. Your immediate
goal is to abruptly stop your child's undesirable target behavior. Your
long-term goal is to help your child to develop greater self-discipline
and self-control. Time-out is effective in helping to achieve these goals.

Parents love their children and naturally become upset when
their children are unhappy. Consequently, you and your spouse need
to give help and emotional support to each other if your child becomes
unhappy and hard-to-handle after being placed in time-out,

Parents should take specific steps to manage their child's
resistance to time-out. lf your child is between two and four years old,
select a plan from the first half of this appendix to handle his rebellious
behavior. If he is between five and twelve, select a plan from the /ast
halff of this appendix.

Ways Children Might Rebel Against Time-Out
And What Parents Can Do

The Two- To Four-Year-Old
Rebellion #1 Delaying or refusing to go to time-out.

Your Plan— Quickly carry toddlers and preschoolers to the time-
out chair, even those who don't resist going to time-
out. Most four-year-olds will eventually learn to walk
to time-out on their own.

Rebellion #2 Making noise in time-out. The child may call out to
his parents, cry, or have a tantrum on the time-out
chair,

Your Plan A— Ignore the child. Turn away and avoid eye contact
while he is in time-out. Noise-making in time-out will
usually decrease by itself if the parents consistently
ignore it.

If the child is three or four years old, tell him that if
he continues making noise you'll add minutes on the
timer. If he is noisy when the timer rings, set the timer
for one or two extra minutes.*

Comments— Noise-making is usually the only type of rebellious
behavior which may continue for several weeks or
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longer.*” Children try to force their parents to stop
using time-out by making noise in time-out.

Rebellion #3 ‘'Escaping’ from the time-out chair. The child steps
down from the large straight-back chair and runs off.

Your Flan A— Retrieve the child and place him back on the chair.
Stand next to the ¢hair and harshly command him to
stay on the chair. Say, “Don’t you dare get off that
chair!”" If he continues trying to escape, consider the
following alternative plans.

Place your hand firmly on his leg or shoulder and look
away from him. Command him to stay on the chair.
Say nothing else.

Stand behind the time-out chair and firmly hold your
child on the chair. Teli him that he will be released
when he stops trying to get away. Say nothing else.
Before beginning this method, you must be deter-
mined to win this power struggle.

Firmly hold the child in your lap and sit in the chair
yourself. Tell your child that you will start the timer
after he stops trying to get away. You must be deter-
mined to win before beginning this method.

This plan involves spanking the child if he leaves the
time-out chair. The plan should not be used by parents
who have trouble controlling their anger while
disciplining a child.

If the child leaves the chair, bring him back and
say, “If you get off the chair again, | will spank you."
The next time he |leaves return him to the chair and
give “two (and only two) spanks on the child’s bot-
tom with an open hand.” Then tell him, "If you get
off the chalr again, [ will spank you again.” If he leaves
again, return him to the chair and give only two spanks
on the child's bottom with an open hand. Repeat this
procedure only once more. Never use this procedure

*The: 9 instructions for stopping very young children from leaviry a
time-out chair are offered by Forehand and McMahon in Helping The
Noncompliant Child (pp. 77-83}, a book for family therapists.”
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Rebellion #4

Your Plan—

Rebellion #5

Your Plan—

Rebellion #6

Your Plan—

Rebeliion #7

Comments—
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more than three times and always use an open hand
fo spank.

If the above plans are not effective, you will need to
consult a family counselor regarding ways to help your
child to improve his behavior. Refer to Chapter 22,
“When And How To Get Professional Help.”

Most children will stay on a time-out chair when
commanded to do so by their parent. When escap-
ing from time-out is a problem, most parents find that
this problem rarely lasts more than one or two weeks
after beginning the time-out method. Always use a
large straight-back chair and a portable timer.

Not leaving time-out after the timer rings.

Tell the child that the timer rang and that it's okay to
get off the chair. Then use active ignoring or leave
the room.

After leaving the time-out chalr, the child con-
tinues to cry or scream,

If your two- or three-year-old child continues to scream
or cry loudly after leaving time-out, walk out of the
room and don’'t give her any attention. If your four-
year-cld child continues to cry loudly after leaving
time-out, place her back in time-out for another four
minutes. Do this only once,

After leaving time-out, the child Is annoyed with
the parent, but does not cry or scream.
Ignore your child’s annoyance. Don't insist that he be

pleasant after leaving time-out. He has a right to his
own feelings.

Child Intentionally hurts herseif while on the time-
out chalr.

A child who intentionally hurts herself usually has
demonstrated this same behavior at other times when
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Rebettion #1

Your Plan—

disciplined. A child who hurts herselt when punished
has '‘accidentally’ learned this undesirable behavior.
This behavior can be ¢changed, but you may need to
work with a family counselor.” A family counselor can
give you specific suggestions suited to your child.

e

Tic

The Five- To Twelve-Year-Oid

Delaying or refusing tc go to time-out. The child
does not immediately go to time-out or refuses to go.

If your child delays or resists going to time-out, tell
him that he must go immediataly or he will have to
spend additional minutes in “ime-out. For each ten
seconds he delays going to time-out, add one more
minute on the timer. Siently count from one to tenin
order to keep track of ten seconds. Add as many as
five additional minutes of time-out on the timer.

After you add five additional minutes on the
timer, warn your child that he will re¢eive a parlicular
behavior penalty (a loss of certain privileges) if he
does no! immediately go to time-out,* After giving
this warning, silently count from one to ten. If he has
not gone to time-out by the time you reach ten, an-
nounce the behavior penalty and walk ¢fi. Do not
count out loud, become angry, or argue. Simply walk
off. See Chapter 5 for a description and examples of
behavior penalty.

Consider the following example of how a
mother dealt with her ten-year-old daughter, Kelly. Kel-
ly was attempting to avoid time-out by arguing with
her mother.

Mother refused o argue and said, "Kelly, you
afready have ten minutes of time-out. Now you have
one more minute for not going right away. That's a total
of eleven minutes.” (Mother pauses and counts

‘See Chapler 22, "When And How To Get Professional Help."
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silently to ten.) “Okay, you now have efeven minutes
Dlus one more minute and that makes twelve minutes. "'
Kelly stopped arguing, turned, and reluctantly walk-
ed off to time-out.

If Keliy had continued to delay going to time-
out, her mother would have added as many as five
additional minutes to the original ten minutes. If Kel-
ly had not gone to time-out by then, Mother would
have announced that Kelly's privilege of watching
tetavision for the rest of the day was revoked—a
behavior penalty. After announcing this particular
penalty to Kelly, Mother would have walked off and
refused to discuss the matter any longer. if Kelly had
wanted to watch television that day, she first would
have had to go to time-out for fifteen minutes.

If your child refuses to go to time-out, give her a
behavior penalty. However, also permit her to go to
time-out later in the day in order to remove the
behavior penalty.

When you first use time-out with your child, you
and your spouse should be present so that your child
knows that you agree with each other. |f she delays
going to time-gut, you might need additional practice
in giving effective commands—a skill discussed in
Chapter 2. Don’t scold or argue with your child if she
resisis going to time-out. Children who resist going
to time-out usually resist only the first week or two,

Making nolse = time-out. A child may continuously
call out to his parents, cry loudly, stomp his fest, say
he *‘hates" everyone, or have a full tantrum.

ignore the child, stay away from the time-out room and
"do not try to calm him down.”*" Don't scold,
reassure, or answer your child, Be sure not to reward
his noise-making by paying attention to this behavior,
The best way to decrease noise-making is to use ac-
tive ignoriag—to withdraw all attention from your child.

Add extra minutes on the timer for noise-making. If
your child is noisy when the timer rings, reset the timer
for two more minutes.®

Remember that your child’s purpose ior making noise
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is to get your attention, make you angry, and force
you to stop using time-out. Don't get angry or scold
him for making noise, as this rewards this undesirable
behavior. Simply ignore him and set extra minutes on
the timer. Be sure that you're using a portabfe timer
s0 that your child doesn’t leamn to keep calling out to
you to “see if he can come out now."

Making noise in time-out is one type of
rebellious bshavior which may continue for some
time.Y Many parents go to a distant part of their
house or apartment to avoid the noise. Going to
- another part of the house until the noise stops is a
geod idea since this reduces stress on the parents
and also ensures that the child will receive no
attention.

MAKING NOISE IN TIME-QUT

SIEFERF4TELISISLFRFELEFTIEELNAIP Y

“f don't lfke time-out!™

Some children attempt to rebel against time-
out by making noise or having a lantrum. Be
calm! You can handle this problem also.

Time-Out At The Motel

Althounh in a motel, mother and father needed o han-
die their six-year-old son's temper tamirum. They placed him
in time-out In their motel bathreom. However, his crying was so
loud and obnoxious that they had to leave their motel room.
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They found themselves standing on the sidewalk outdoors until
their son's iime-out was over! Mother and father correctly han-
dled their son’s noise-making by actively ignoring it.

Rebellion #3

Your Plan—

Comments—

Fizbellion #4

Your Plan—

Comments—

Rebellion #5

Your Plan A—

“Escaping’’ from the time-out room. The child
leaves time-out before the timer rings.

For each ten seconds that the child is absent from the
time-out room, she gets one more minute added to
the timer, up to a maximum of five additional minutes.
If she doesn't return to time-out, or is absent more
than one or two minutes, she receives a behavior
penalty (such as no television for the rest of the day).
Refuse to get angry, announce the behavior penalty,
and walk off. Don't argue with your child. Be sure to
follow through with the behavior penalty which you
announce.

Escaping from time-out is usually not a problem. /f it
is a problem, it raraly lasts past the first two weeks.

Making a mess In the time-out room. The child may
scatter objects about the room or spill water on the
floor,

Be matter-of-fact and require the child to clean up the
mess before he may leave the room. Don't act shock-
ed or scold.

Recognize that making a mess in time-out is just
another attempt at punishing his parents or forcing
them into not using time-out. The day after placing
his nine-year-old son in the bathroom for time-out, one
father discovered that his new aerosol container of
shaving cream was empty! His son apparently had
emptied the entire container in the bathroom sink and
rinsed the lather down the drain!

Damaging the time-out room.

The child must clean up the room and help pay for
damages. One way that he may “'pay"’ for damages
is to do extra chores at home. The parent may need
to select and arrange another room for time-out, a
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Plan B—

Rebellion #5

Your Plan—

Rebellio:: #7

Your Plan—

Rebellion #8

Your Plan—

Rebellion #9

Comments—

room which is safe but less easily damaged. However,
do not use the child’'s bedroom.

The parents may need to meet with a family counselor
to determine specific methods to help a child who
loses control when disciplined. Refer to Chapter 22,
“When And How To Get Professional Help.”

Not leaving time-out after the timer rings or the
child says he '"llkes’’ time-out.

If the child doesn": leave time-out after the timer rings
say, “The timer rang. You can come out now if you
want to, or you can stay in there—whatever you want
fo do.”’ Then turn and walk away. Say nothing else.
A bright child may say that she “likes" time-out. Don't
take her statement seriously. This is just another at-
tempt at manipulating the parent into not using time-
out,

After leaving time-out. the child continues to
scream, yell, and cry.

Immediately place the child back into time-out for
another full period of time-out.

After leaving time-out, the chlld Is annoyed with
the parent, but does not cry or scream.

Don't insist that your child be cheerful after leaving
time-out. Ignore his annoyance. Be sure that you don't
appear or act angry after time-out is over. Also, don't
"‘apologize" for timing-out your sun or daughter.

Child Intentionally hurls hergelf while In time-out.

A child who intentionally hurts herself when angry at
her parents is trying 1o punish them and make them
feel guilly. She is attempting to manipulate her
parents. This pattern of self-destructive behavior can
be changed; however, you will probably need to work
with a family counselor who can tailor recommenda-
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tions and a plan to fit your child. Read Chapter 22,
“When And How To Get Professional Heip."”

Parents will need professiona! assistance if their child physically
attacks them or runs out of the house to avoid time-out. If your chilct
day after day refuses to go to time-out and ignores the consequent
behavior penalty, you may need to get professional help.

Main Point To Remember:

If your child rebels against time-out, select a plan from this appandix
to effectively handle her resistance. Be surs to use a plan suited to
her age.




Appendix C

Helping The Noncompliant Child
To Mind—A New Program
For Children Three To Seven

MISTAKES PARENTS MAKE

i

"“It's time to get ready for school. Would you like to put
away your loys?"

“NO! I'M GONNA PLAY SOME MORE!"

Give a clear command if you think that your child might

ignore a simple request. Don't ask a question or make

an indiract statement to your child when you want him
. 16 mind.

“Nol I'm Gonna Play Some Moref"

Five-year-old Benjamin is noncompliant—ha fails to com- " i
ply with most of his mother's requests. Mother learred from a T
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friend about a new program for helping noncompliant children
who are three 1o seven years old. In the program the parent gives
clear, effective commands and backs up those commands with
time-out. The parent and child also play a special 10 minute
game each day called “'the child’s game.”

Mother wants Benjamin to get ready for school. Let's
listen as she corrects her old, ineffective method of trying to get
Benjamin to mind.

Mother: “it's time to get ready for school. Would you like to
put away your loys?"

Benjamin: “No! I'm gonna piay some more!”

Mothaer quickiy realizes that she is asking Benjamin if he
wants to put away his toys rather than clearly telling him to do
s0. She pauses and then gives a clear command.

Mother: "“You musn't be fate for school. Benjamin, pick up
your toys and put them in that box. Do it now!"

Benjamin: “No!”

Mother silently waits about 10 seconds to give Benjamin
time to ot:ey her command. However, he continuy 3 playing with
his toys. Mother then gives Benjamin an “if-then warning.”

Mother: “Benjamin, if you don’t pick up your toys then you
must go to time-out!”

Benjamin: "'No!"

Mother again wails 10 seconds 1o see if Benjamin is go-
ing to mind. Since he doesn’t obey, she places him in time-out.

Mother: “Time-out for not minding! Benjamin, go now!”
Benjamin: "'Waaah! ! don’t wanna go fo time-oul!"

Moather says nothing more and leads Benjamin to iime-
out. She aleo places a ticking timer nearby o he can hear it
ring. After five minutes the timer rings, and Benjamin comes out.

Mother: “Benfamin, you must pick up yaur {oys now!"’

Benjamin:  “I'm gonna put them all together in the box. I'm gon-
na play with them after school.”

Mothner: “I'm glad that you put your toys away, Benfamir.
Good for you!"
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Good for mother! She is realizing that sometimes she
musi give clear, effective commands if she expects Benjamin
to mind. Benjamin will learn that he gets praise for minding and
time-out for not minding. He will gradually learn to obey clear
commands without mother using time-out.

Parents whose children are between three and seven years old
may use a spacial program to teach their children to mind.** This
program has been used at the Univarsity of Georgia, Idaho State
University, the University of British Columbia, and at many parent-child
counseling centers.”

Play ‘“‘the child's game'’ with your son or daughter for 10
minutes each day. Tell your child to choose a game and that you
will play it with him. After he selects an activity, give him your undivid-
ed attention and do only what he wants to do. Don’t make sugges-
tions, give commands, ask guestions, ot try to teach him something
while playing this special game. If he decides to change the game,
that's fine, but be sure that youv don't change or direct the game. Give
your child lots of attention and frequently praise any good behavior
you observe. Actively ignore any minor misbehavior during this special
activity. If your child engages in aggressive or dangerous misbehavior,
discontinue the chiid’'s game. Handle the misbehavior with a scoiding,
a warning, ot time-out. Then continue playing the child’'s game if he
wishes to do so. ’

Your child will love the extra attention, and playing the game
togetiher will improve and strengthen your relationship. You will get
additional experience rewarding his good behavior and ignoring his
bad behavior. Play the child's game each day for at least a weok or
two before you begin the discipline part of the child compliance pro-
gram. Then continug playing this game daily. Remember, never give
your child criticism or commands while you are playing the child's
game uniess he acts aggressively or dangerously.

When Mother played the child’'s game with five-year-old 8en-
jamin, he usually wanted her to sit on the floor next to him and help
build things out of Tinker Toys and Lincoln Logs. Playing the child's
game is an important’ ..t of the child compliance program. Don't skip
it.

Use the folowing five discipline steps to teach your chifd to rmind
you.

1. When your son or daughter is likely to ignore or disohey
your instructions, glve a clear command. Say, ‘Benjamin, pick up
your toys and put them In that box. Do it now!" Don't ask a question

*This child compliance program is described by Foraliand and McMahon
In Halping The Woncompliant Child, a book for famlly therapists.?
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or give vague instructions. You may wish to review ‘'How to give ef-
fective commands'' in Chapter 2. {f you find that you have given vagus
instructions, it's easy to correct yourself. Simply pauss, say your child's
nams, get eye contact, and then give a clear command.

Be sure that you are asking your child to do a simple task, such
as "'pick up your shoes’ or “'take your cereal bow! to the sink.” Don't
give him a more complex task, such as ‘'straighten your room" or
“practice the piano.”

Only give a command that you are willing to take the time to
enforce. If you don’t have sufficient time to follow through, then give
your child a simple request rather than a command.

2. Wait 10 seconds and continue looking at your child. If
he starts to obey your command, give him praise and attention. If he
doesn't obey, go to Step Three.

3. Give your child an "if-then warning.'’ Say, “‘Benfamin, if
you don't pick up your toys, then you must go to time-out!”

4. Walt another 10 seconds and continue looking at your
chlld. if he obeys your If-then warning glve him praise and atten-
tlon. if he doesn't obey your warning, quickly place him In time-
out. Say, “Time-out for not minding! Benjarnin, go now!"’ At this point,
he must go to time-out even if he begins picking up his toys or begs
for a third chance. If you think that you might have difficulty placing
your child in time-out read Appendix B, which tells how to get a
rebellious child to cooperate with the time-out method.

5. After time-out Is over, return your child to the same tark
that he earlier refused to do. Say, “Benjamin, you must pick up your
toys now!" If he minds, give him praise. If he doesn’t mind, again follow
the above steps, beginning with Step Two. Repeat these steps if
necessary.* If the steps are properly followed, it's unusual to have
to repeat them.

Main Points To Remember:

i. Play ""the child’s game'' for 10 minutes each day.

2. Give clear instructions and commands when you want your child
to mind.

3. Teach your child to follow your commands by using all five discipline
steps, if needed.
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Appendix D

Quizzes And Answers For Parents

Each quiz asks 10 questions over a different section of SOS!
Test your knowledge of the methods and skills described in SOS! by
markinn the correct answers. Then check your answers with those
given at the end of each quiz.
Guiz One
Chapter 1. "'V¥hy Kids Behave And Misbehave"

Chapter 2. "Clear Communication Promotes Effective Parenting"'

Quiz Two
Chapter 3. “'Ways Of Increasing Good Behavior"

Chapter 5. “"Major Methods For Stopping Bad Behavior''

Quiz Three
Chapter 4. '""What Is Time-Out? When Do Parents Use It?"
Chapters 6 through 12. "“Basic Skills Of The Time-Out Method"’

Appendix B. "If Your Child Rebels Against Time-Out"

Qulz Four

Chapters 13 through 18. "Further Applications Of Your
Parenting Skills"

Ealrice Nolan heiped to construct the quiz iloms.
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Quizzes And Answers For Parents

QUIZ ONE

Covering:

Chapter 1. “Why Kids Behave And Misbehave'

Chapter 2. “Clear Communication Promotes Effective Parenting”

Select the best answer to each guestion.

1. When you reward any behavior, that behavior will:
a. occur more often in the future.
b. occur less often in the future,
¢. not change at all.
d. stop occurring immediately.

. When praising a child, it's best to:
a. give the child money along with praise.
b. not praise too often.
¢. praise the specific behavior.
d. ali of the above are correct.

. An error or mistake commonly made by parents is:
a. rewarding good behavior.
b. punishing some bad behavior.
¢. rewarding good behavior quickly.
d. failing to reward good behavior.

Mika's tantrum in the gracery store earned him a candy bar. Mike's
mother committed which error?

a. failed to reward good bshavior.

b. accidentally punished good behavior.

¢. accidentally rewarded bad behavior.

d. all of the above are correct.

Parents should manage their chiid by:

a. rewarding good behavior.

b. not accidentally rewarding bad behavior.

¢. using mild punishment for some bad behavior.
d. all of the above.

191




198

10.

808! Help For Parenis

. A parent gives a command when:

a. the parent wants the child to stop or start a behavior but believes
that a request will be disobeyed.

b. a simple request will be obeyed.

¢. anytime a parent wants a child to stop a behavior.

d. anytime a parent wants a child to start a behavior.

. Clear communication between parents and between parent and

child leads to:

a. agreement on “‘house rules.”
b. fewer discipline problems.

¢. better parenting.

d. all of the above are correct.

. A“'house rute' that has been set up by both parents and children:

a. is more likely to be followed by the child.
b. is less likely to be followed by the child.
¢. shouldn’t be enforced by the parents.

. “Put the cookie back!' is an example of:

a. saying the child's name.

b. keeping the command simple.
¢. backing up the command.

d. a stern facial expression.

“{ ook at him! He's always into something! | must be a bad, terri-
ble parent.” This was probably said by:

a. an angry parent.

b. a hopeless parent.

¢. a guilty parent.

d. a low energy parent.
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QuUIZ TWO

Covering:

Chapter 3. “Ways Of Increasing Good Behavior”
Chapter 5. “Major Methods For Stopping Bad Behavior"'

Select the best answer t0 each question.

1. Bil's parents actively ignore his sarcasm. They also praise him
when he speaks politely. Bill's parents are:
a. rewarding teasing.
b. modeling bad behavior.
¢. vewarding goud alternative behavior.
d. all of the above are correct,

2. Grandma's Bule simply says:
a. never punish a child.
b. the pleasant activity comes after the chore.
¢. the pleasant activity comes before the chore.
d. give grandchildren lots of cookies!

3. Diana's dad taught Diana how to play with the new puppy without
hurting the animal. Diana's father was:
a. punishing Diana for mistreating the puppy.
b. helping Diana practice good behavior.
¢. using Grandma's Rule.
d. using active ignoring.

4. We increase our child's good behavior by:
a. rewarding those behaviors.
b. using active ignoring, for some misbehavior.
¢. helping the child to practice good behavior.
d. all of the above.

5. Actively ignoring a whining child:
a. will reward the whining behavior.
b. will not change the child’s behavior.
¢. will reduce the whining behavior in the long run.
d. is impossible to do.
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6. Any mild punishment will be more effective if:
a. parents only threaten to use it.
b. no reason is given for the punishment.
¢. parents remember to also praise the good alternative behavior.
d. all of the above are correct.

7. Scolding is not an effective mild punishment if your child:
a. talks back to you when heing scolded.
b. ignores you or smiles when being scolded.
¢. has a temper tantrum when being scolded.
d. all of the above are correct answers.

8. When Mary broke her little sister's doll, her parents gave one of
Mary’s dolls to the little sister. This is an example of:
a. logical consequence.
b. natural consequence.
c. time-out.
d. all of the above.

9. Tom lost his TV privileges because he stayed out past his curfew.
This is:
a. logical consequence.
b. natural consequence.
¢. behavior penalty.
d. scolding and disapproval.

10. Bad behavior may continue because:
a. the rewards {for the bad behavior outweigh the punishment.
- _ b. the parents model or demonstrate the bad behavior themselves.
: ¢. parents rarely follow through with the mild punishment.
d. all of the above,
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QUIZ THREE

Covering:

Chapter 4. "What Is Time-Out? When Do Parents Use It?”
Chapters 6 through 12. “Basic Skills Of The Time-Out Method"
Appendix B. *If Your Child Rebels Against Time-Out”’

Selscut the best answer to each question.

1. After time-out is over, parents should ask their child:
“Do you still love Mommy and Daddy?"’

. ““Can you say you're sorry?"

“Will you promise to be good?"’

. “Why did you have to go fo time-out?”

ooow

2. Time-out is an effective way to reduce misbehaviors for children
aged:
a. one to five years old.
b. two to twelve years old.
c. six to twelve years old.
d. ten to sixteen years old.

3. Time-out i~n't very useful in reducing:
a. behaviors not seen by the parents.
b. mocking or sassing parents.
c. toy grabbing.
d. spitling at others.

4. The best time for demonstrating and explaining time-out to your
child is:
a. while you or your child is angry.
b. before you ever use time-out.
c. while you are using time-out for the first time.
d. all of the above.

5. The place chosen for time-out should be:
a. dull, boring, and safe.
b. the child's bedroom.
c. a frightening place.
d. where the child's toys are.

201

4

J

-~

4

i



202 808! Help For Parents

6. A timer is a necessary part of time-out because:
a. timers can't ''forget’” the child.
b. children take responsibility for correctly leaving time-out.
¢. ticking timers let others know that ''time-out is in progress."
d. all of the above are correct,

7. “Davidi | can't believe that you're teasing your sister again! Go
to time-out—this time for 20 minutes!” David's father just made
which error?

a. only threatening to use time-out.

b. using a very long period of time-out.

¢. not selecting the right place for time-out.
d. all of the above.

8. if your child screams during time-out, you should:
a. scold the child for being noisy.
b. stop using time-out.
¢. ignore the noise or add one to three minutes to time-out if he's
noisy when the timer rings.
d. give the child a behavior penalty or spanking.

9. When a child is annoyed with her parents after being in time-out,
her parenis should:
a. apologize for using time-out.
b. ignore her complaints and realize that she has a right to her
feelings.
¢. put her back into time-out.
d. offer her a candy bar or ice cream!

10. During the first few weeks of using time-out, parents should ex-
pect their son to:
a. completely stop misbehaving.
b. go to time-out without any fussing or complaining.
¢. apologize for his misbehavior.
d. "test" and challenge his parents' new method of discipline.
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QUIZ FOUR

Covering:

Chapters 13 through 18. "'Further Applications Of Your
Parenting Skills"

Selsct the best answer to each question.

1. Tokens and point-rewards may be exchanged for:
a. praise.
b. freedom from time-out.
c. special privileges or inexpensive toys.
d. all of the above.

2. The best and easiest way to improve behavior is to:
a. reward good behavior.
b. punish bad behavior.
¢. use time-out,
d. worry and fret a lot!

3. A parent-child contract should be written down and include:
&. duties of the child only.
b. everyone's duties and consequences if the contract isn’t
upheld.
¢. no possibility for changing the contract.
d. only the parents’ signature.

4. Timing-out both children reduces fighting because:
a. both children get the same mild punishment.
b. parents aren't rewarding children with attentlon by scolding
them:.
c. parents don’t have to decide which child is guilty and which
is innocent,
d. all of the above are correct.

5. An aggressive child's threats to injure another child should:
a. result in time-out.
b. be ignored.
c. lead o a spanking.

d. be given a Iot of attention.
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6. Reflective listening requires a parent to:
a. give the child attention when he expresses feelings.
b. restate the child's feelings and the situation that the child
describes.
¢. give advice or suggestions only after the child has expressed
his feelings.
d. all of the above.

. Point-reward calendars are effective because:
a. children earn points for misbehaving.
b. children can buy rewards with points earned.
¢. parents don't have to give praise.
d. all of the above are correct.

. Before using time-out in public or when visiting friends:
a. the child should be accustomed to time-out at home.
D. parents should tell the child how she is expected to behave in
public.
¢. parents should be prepared to deal with interference from
others.
d. all of the above.

. When two children keep fighting over a toy, a parent should:
a. scold them into taking turns.
b. put either the children or the toy in time-out.
¢. giv~ the toy to a charity.
d. buy each child a new toy.

. Reflective listening requires the parent to:
a. scold the child if the child voices irrational plans. ,
b. offer suggestions only before the child has expressed his
feelings.
c¢. offer suggestions only after the child has expressed his feslings.
d. all of the above are corract.
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Appendix E

Professionals Using SOS!

SOS! teaches principles of behavior and specific methods and
skills for improving the behavior of children. The goal of SOS! is to help |
parents to be better parents. Professionals who counsel parents, teach |
students, or render social services to families will find SOS! an in-
teresting and useful teaching tool.

Theoretical Trends In Parent Training-Education

Behavioral Parent Education Humanistic/Adierian Parent Education
A Adler
Guiding The Chid (1930)
B.F. Skinnar
C. Rogars
R. Draikurs
Children: The H. Ginott
Chatlenge Between Parent
{1964) And Chikd {1965)
0. Lindsley
. Patterson D. Baer
Living With Chidren M. Bernal
(1968) R. Wahler T. Gordon
Farniliss (1975) PET. (1970)
D. Dinkmeyer
& G. McKay
STEP{1976)
A. Faber & E. Mazfish
R. Forehand & R. McMahon Haw To Tak So Kids
Helping The Noncomphant Wil Listen . . . .
Child {1981) {1680)
D. Dinkmeyer
4 (. McKay
STEPTeen {1583)
L. Clark
S0S! Help For Parents
{1989)
BEST COPY AVAILABLE
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The two dominant theoretical systems in parent education are
the behavioral and the humanistic/Adlerian approaches. The figure
“Theoretical Trends In Parent Training-Education' shows the inter-
change of ideas within each of these two systems. The figure also
shows the development of SOS/

Professionals familiar with the Adlerian STEP" parenting
hanabook may recognize similarity in the art work between STEP and
SOS8! John Robb, a Denver artist, did the illustrations for both books,
All captions for SOS/ illustrations were written by the author,

Research indicates that media materials can teach parsnting
skills such as time-out.® SOS8/ Is intended to stimulate additional
research on the effectiveness of printed materials teaching child
management skills when used alone and when used as a tool by family
counselors.

SOS! Help For Parents is suggested for:

Family therapists, social service professionals.

Colleges-—courses in family therapy, behavior therapy,
child development, parenting, special education, prac-
ticum, field placements.

Parenting programs presented at community centers,
sacial service agencies, churches and synagogues,
mental health and counseling centers, preschools.,
Elementary teachers, special education classes.
Kindergartens, preschools, day-care centers,

Special programs for handicapped and '‘high risk"
children,

Pediatricians, hospitals.
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A useful kit of parent education/counseling aids, SOS! Help
For Professionsis, is avallable. The supplementary materials
are intended for professionals who offer parent education classes
or parent counseling. See order form on page 246.

The following materiais are included in the SOS! Help For
Professlonglas kit

+ One copy of SOS! Help For Parents book.

+ One copy of How To Use Tlme-Out Effectively audio-
tape (Revised; 60 plus minutes), demonstrates and teaches
time-out skills. Also, two children tell their feelings about
time-out, Suitable for individual or group listening.

Basic Child Rearing Methods: 18 flip-over cards with en-
larged cartoon illustrations (8 1/2° by 11" bound cards)
iltustrate and teach effective parenting skills. Suitable for
use with individuals or groups.

Basic Time-Out Steps: 11 flip-over cards with enlarged
cartoon illustrations (8 1/2" by 11" bound cards} lllustrate
and teach time-out skills. Coordinated with above audiotape
and book,

Time-Out Parent Inventory (TOPI). Reproducible Record
Form and Manual, Assesses the time-out skills of parents.
(reliability r= .89)

Parent Handouts. Reproducible handouts illustrate and
teach child management sKills.

Qulzzes for parents. Reproducible muitiple-choice quizzes
ask questions over sections of SOSI Help For Parents. In-
cludes answer sheet and scoring key.

Professional Manual provides suggested outlines for teach-
Ing parenting skills described in SOS! Help For Parents.

Other materials.




Appendix F

More Parent Education And Parent
Counseling Resources For Professionals

This appendix describes additional resources for professionals
who offer parent education classes and parent counseling. Both the
behavioral and humanistic/Adlerian approaches present methods,
materials, and training programs In parenting. The behavioral ap-
proach is producing impressive research data, documenting its effec-
tiveness. The following figure shows some major differences between
the behavioral and the humanistic/Adlerian approaches to parent
education.

Differences Between Behaviorat And Humanistic/Adlerian
Systems Of Parent Education

ciem
Differences Behavicral Humanistic/Adkerian

. Method of research Systematic obseivation, Case histories,
recording, and co4trol anecdotes
of behavior; dala-based

. Democratic emphasis  Less emphasis More emphasis
in narenting

. Who can benefit? Parents and children Parents and children
at all levels of at higher levels of
adjustment and adjustment and
functioning functioning

. Communication of Less emphasis More emphasis
feelings between
parent and chitd

The following books offer basic information for students and
professionals regarding the behavioral approach.
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Geliand, D.M., & Hartman, D.P. (1984). Child Behavior Analysis And
Therapy. (2nd ed.). NY: Pergamon Press.

Martin, G., & Pear, J. (1983). Behavior Modification: What Is It And
How To Do It. {2nd ed.). Englewcod Cliffs, NJ: Prentice-Hall.

Useful books for professionals which describe issues and
methods in behavioral parent education include the following:

Polster, R.A., & Dangel, R.F. {Eds.). {1984). Parent Training: Founda-
tions Of Research And Practice, NY: Guilford Press.
Forehand, R.L., & McMahon, R.J. (1981}). Helping The Noncompliant

Child. NY: Guilford Press.
Dangsl, R.F., & Polster, R.A. (in press). Teaching Child Management
Skills. NY: Pergamon Press.

“Consumer Issues In Parent Training,” a chapter in Parent
Training: Foundations Of Research And Practice, provides an in-
teresting overview of behavioral parent education.’

Winning! Child Management Skills" is one of the most exten-
sive (and expensive!) behavioral parent education programs avaitable
to professionals. !t includes a series of video training tapsas which can
be used with individuals or groups. For information write, Winning/,
P.O. Box 32, Arlington, TX 76004,

Several companies publish a variety of parent education
materials including books, audio tapes, video tapes, films, and
‘packaged" training programs. They also offer materials for profes-
sionals who conduct in-service training programs for tea:hers.
American Guidance Service produces humanistic/Adlerian parent
education materials including STEP and STEP/Teen. The other com-
panies offer behavioral parent fraining materials for professionals. Con-
sider asking for a catalog of parent education and parent counssling
materials from the following publishers.

Research Press American Guidance Service
Box 31779 Publishers' Building
Champaign, IL 61821 Circle Pines, MN 55014-1796
Castalia Publishing Co. PRO-ED

P.O. Box 1587 5341 Industrial Oaks Bivd.
Eugene, OR 97440 Austin, TX 78735

{Owner of H&H Enterprises)
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Basic Child Rearing Rules And Errors

What car. you do to help your child improve his or her behavior?
Follow three basic child rearing rules and avold four possible errors.

These rules and errors are discussed in Chapter 1 of SOS/ Help For
Parents.

Three Chiid Rearing Rules—
Parents’ Check Ligt

Rule #1. Reward good behavior (and do it quickly and
oftan).*

Rule #2. Don't “accidentally” reward bad behavior.**

Ruie #3. Punish some bad behavior (but use miid
punishment only).

‘‘Accidentally’’ Causing Behavior Problems—
Four Chiid Rearing Errors To Avoid

Error #1. Parents fail to reward good behavior.

Error #2. Parents "‘accidentally’’ punish good
behavior.

Error #3. Parenis "accidentally’” reward bad
behavior.

Error #4. Parents fail to punish bad behavior
(when mild punishment is indicated).

*When behavior is rewarded, that behavior recelves ''positive reinforcement” or
simply “reinforcement.’’

*"When behavior which once was rewarded is no longer rewarded, the term
“extinclion” is used. Extinction is afso called nonreinforcement of behavior.
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Rewards Children Like

“That's great! You're leaming to tle your own sfoes!"’

It's important to reward your child’s good behavior. Rewarding
good behavior is the easiest and best way to improve behavior. What
rewards should parents use? Rewards that motivate children are social
rewards, activity rewards, and material rewards.

Rewards Children Like

Social Activity Rewards Material
Rewards Including Privileges Rewards

Smiles Play cards with mother Ice cream
Hugs Go to park Ball

Pats Look at book with father Money
Altention Help bake cookies Book
Touching Watch a late TV movie Jump rope
Ciap hands | Have a friend over Balloons
Winks Play ball with father Yo-yo
Praise Play a game together Flaghlight
"Good job"' Go out for pizza together Record

it's also important to “fail to reward" your child’s bad behavior.
If you "‘accidentally” reward bad behavior, you will strengthen that
bad behavior.

Reward only good behavior and do it quickly and often. Basic
child rearing rules and common errors are discussed in Chapter 1 of
808! Help For Parents.
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How To Give Effective Instructions And Commands
To Your Child

All parents must be able to give clear, effective instructions and
commands on occasion. The* must also be able to *back up'' their
commands. A command is a tequest to immediately start or stop a
behavior.

When are commands given? Give your child a command when
you want him to stop a specific misbehavior and you believe that he
might disobey a simple request to stop the mishehavior. Also, give
a command when you want your child to start a particular behavior
and you believe that your child might disobey a simple request to start
the behavior:

How should you give a command? Follow the guidelines listed
below:

Giving Effuctive Commands To Your Child
Parents' Check List

__ ¥ _ Steps To Follow:

e 1. Move close to your child.

____ 2. Have a stern facial expression.
Say his or her name.

Get and maintain eye contact.

Use a firm tone of voice.

Give a direct, simple, and clear command.

N o AW

“Back up'' your command if necessary.

Be sure to give "'goad" instructions and commands rather than
“bad' instructions and commands. "'Good" commands are clear,
direct, and simple. '‘Bad” commands are unclear, indirect, vague,
complicated, consist of chains of commands, or are given as questions.

What if your child doesn't obey your command? You have time-
out—a useful back-up! The correct steps for using time-out and how
to give effective commands are described in SOS Help For Parents.
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Basic Steps For Initially Using Time-Out—

Parents’ Check List '(\? ”

/
7 Q(J. 7C
_ ¥ _ Steps To Follow: ===

Select one target behavior on which to use
time-out. (Chapter 4) ’

Count how often this target behavior occurs.
(Chapter 4)

Pick out a boring place for time-out.
(Chapter 7)

Explain time-out to your child. (Chapter 8)

Wait patiently for the target behavior to oc-
cur. (Chapter 9)

TARGET BEHAVIOR OCCURSI

*9.

Place your child in the time-out place and
use no more than 10 words and 10 seconds.
{Chapter 9)

Get the portable timer, set it to ring in
minutes, and place it within hearing distance
of your child. {Chapter 10}

Wait for the timer to ring—remove all atten-
tion from your child while she waits for the
timer to ring. {Chapter 10)

Ask your child, after the timer rings, why she
was sent to time-out. (Chapter 11}

*These two steps are important but not essential.

Set the timer one minute for each year of your child’s age.
Always use a portable timer. The basic steps for using time-out are

discussed in SOS! Help For Parents.
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Methods Of Mild Punishment—Comparison For Parents

Mathod of Elfectiveness | Typa of How
Milg Age of of Bakaviers | Gulskly
Punishment Child Punishment } Punished | Applled

Exitamaly Immadiataly,
Hactive If possible

Modenalely Immadiately
factive of Isler

Some Immediately
Bahavler of later

Legleal| Thres Eftective Immadialaly
- Conse-| through o later
g Quances{ Adolestence
“I'm pi.m your crayons up
for ONE WEENK!"

Immediately
of {ater

“KKi3 don 't like i when [laithe *
“Mids don'i ke if when ! tatthe *"
Midy don’t ko Hwhenl. ..

BEST COPY AVAILABLE 214
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Basic Steps For Handling Aggressive
Or Dangerous Behavior—
Parents’ Check List

Immediate Steps A
To Follow: = IR

J e e L o

Stop the behavior.

Deliver a brief scolding ard name the unac-
ceptable bshavior.

Deliver three swats to his bottom (if he is six
or younger).

Place him in time-out immediately.

After Time-Out Is Over:

Ask him to say what he did that was
aggressive or dangerous.

Help him describe one or two other ways of
behaving safely or nonaggressively in the
future. Reward him with your praise after he
teils you about these other ways of safely
behaving.

Follow through with a mifd logical conse-
qusence or behavior penalty. (See Chapter 5)

Use refiective listening if your child is in the
mood to talk. (Chapter 18)

*You may decide that this step is unnecessary, especially if your child's
misbehavior isn't serious or if you oppose the use of “'swats.”
**This step may be unnecessary also, depending on the seriousness
of your child's behavior.

Chapter 17 of SOS! Help For Parents discusses the basic steps
for handling aggressive or dangerous behavior.
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Point-Reward Calendar
For Improving One Behavior

POINTS EARNED

Good Behavior (and possible points):

First Week

Second Week

Third Week

This calendar reconls one behavior for several weeks. At the
end of the third week pos a new calendar.

When your child spends a point, draw a red mark or slash
through that point, Points without slash marks are points not yet spent.
Encourage your child to spend her points rather than save them.
Chapter 14 of SOS!/ Help For Parents describes how to use a point-
reward calendar to Improve behavior.
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Point-Reward Caiendar

For improving Several Behavlors
< VT

POINTS EARNED -

LIsl of Good Belaviors {and possiblapolnis}{ S 1 M | T | W } T F|$§

TOTAL POINTS EARNED

This calendar provides a record of several behaviors for one
week. Post a new calendar each week.

At the end of each day, total the number of points your child
has earned. Draw marks through points on the bottom line when your
child spends those points. Chapter 14 of SOS! Help For Parents
describes how to use a point-reward calendar to improve behavior.
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Menu of Rewa:ids

- Menu of Rewards

Gost in
Reward Points

List material rewards and activity rewards on this menu. Also
list the number of points (or tokens) that your child must pay for each
reward. Post this menu next to the point-reward calendar.

Chapter 14 of SOS! Help For Parents describes how to use a
menu of rewards to improve behavior.
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Parent-Child Contract Form

CONTRACT

L, a&agree to:

{child's nama)

We, Mother and Father, agree to:

Date contract begins:
Date contract ends:

Date contract signed:
Agreed to by:

{Child's signature)

{Mother)

{Father)

Chapter 14 of SOS! Help For Parents describes how to use
parent-child contracts.
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Parent-Teacher-Child Record Form

Recordof ___ Target Behavior
{child's name)

Week of:

Target behavior:

(teacher recards each day)}

Teacher's initials:
({teacher signs each day)

Child’s initials:
{child signs sach day)

Parent's initials:
{parent signs each evening)

Plan:

Chapter 20 of SOS! Help For Parents describes how to use
parent-teacher-child record forms.
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Information For Parents

c
\ \C

“All | did was HIT Jonathan once!"’

Dear Parents,

All classrooms have behavior problems from time to time. TIME-
OUT is a safe, nonaggressive way for helping children to improve their
behavior. Time-out is placing a ¢hild in a duli, boring place for a brief
period of time following the child’s misbehavior.

Time-out is used for hitting, kicking, shoving, scratching, biting,
spitting at others, behavior dangerous to oneself, and threatening
others. Sometimes children are placed in time-out for grabbing things
from others, repeatedly disobeying classroom rules, swearing, angry
screeching, and sassy talk to me.

Normally, you shouldn't punish your child at home if you find
out that he was placed in time-out at school. You want your child to
feel free to tell you about what is happening at school!

Tirme-out can also be used to help correct a child's misbehavior
at home. Please ask me any questions that you may have about time-
out or other methods that | use to help children.

(teacher)

Classroom teachers may reproduce this sheel 1o give to parents

<l
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The Video

SOS!
Help For Parents
A Video-Discussion

Parent Education
Program

| 1 L . |

This video parent education program is based on the book, SOS! Help For
Parents, and includes the 65 minute VHS videocassette, Video Leader's
Guide, parent handouts, and SOS! Help For Parents book.

The SOS Video Is used by counselors, parent groups, educators, churches,
and social service professionals and is intended for parenting workshops,
staff development, in-service training, teacher fraining, and classroom use.

Part One may be viewed by a group or individually. For Part Two, a group
leader should guide the discussion following each of the parenting scenes.
The easy-10-use Video Leader's Guide offers discussion questions for each
scene, The brief SOS Sampler-Preview Video demonstrates how you can use
The SOS Video to educate others in SOS parenting skills and methods, The
SOS Video is enjoyable and user-friendly!

SOS! Help For Professionals
A kit of parent education and
counseling materials
(See page 209)

The SOS! Help For Professionals kit includes the following: (1) SOS! Help
For Parents book, (2) How To Use Time-Out Effectively audiotape, {3) Child
Rearing Methods flip cards, (4) Time-Out Steps flip cards, (5} Time-Out
Parent Inventory, (6) Parent Handouts, (/) Quizzes for parents, (8) Profes-
sional Manual, & (9) other materials. Each professional person educating or
counseling parents will find the SOS! Help For Professionals kit useful.

How To Use Time-Out Effectively
Audlotape {67 minutes),

This audiotape demonstrates and teaches time-out
skills, Todd (age nine) and Lisa {age eleven) tell how
they feel about time-out, You'll hear answers to
common time-out questions and learn 1o avoid nine
common time-out mistakes. The audiotape describes
"time-out for two" and “time-out for toys."

For individual or group listening. Brief guide and
ilustrated time-out chart included.

R
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Parents Press
Post Office Box 2180, Bowling Green, KY 42102

SOS books cg%&ol be ordered through bookstores.
Convaniently order SOS books and materials from the Publlisher.

—___ Copies of SOSI Help For Parents book for $8.95 plus $1.50
shipping. (Book ISBN 0-935111-16-6)

Copies of How To Use Time-Out Effectlvely audiotape (67
minutes) for $9.50 plus $1.50 shipping. {Audiotape ISBN 0-
935111-32-8) See page 242.

SOS! Help For Professlonais kit for $49.95 plus $3.00
shipping. For counselors, educators, and social service profession-
als. Includes SOS! Help For Parents book, How To Use Time-Out
Effectively audiotape, flip cards, & other materials. (Kit ISBN 0-
935111-24-7) See pp. 209 & 242,

SOS Sampler-Preview Video for $12.00, shipping included.
This $12.00 can be aSpplied later to the price of the full 8OS Video
described below. (Sampler-Preview Video ISBN 0-935111-37-9)

The Video SOS! Help For Parents education program for
$150.00, shlpping included. The SOS Video is used by counselors,
parent groups, educators, churches, and social service profession-
als, Program includes 65 minute videocassette, Video Leader's
Guide, Jaarent handouts, and SOS! Helg For Parents book. (SOS Vidso
ISBN 0-935111-44-1) See page 242,

If not satlsfied, | understand that | may return any of the matedals for a refund. Or-
dars from individuals must be prepaid by check or money order. Agency purchase of-
ders are accepted. FAX us your slgned purchase order form: FAX 502/796-9194 is
for FAX orders only. Telephone orders are not possible at this time. Federal tax 1D

No. 510361116, - .
Mailing Label -- Please Print

Name:
Address:
City: State: Zip:

Shlpping: Include only $1.50 shippin‘? for first SOS book or SOS audiotape
and .50¢ shipping for each additional SOS book or audiotape.

Quantlty Discounts: If you are ordering at least five books and/or
audiotapes, deduct 20% from the cost of the bocks or audictapes.

| can't wait 2 to 3 weeks for Book Rate shipping. Enclosed is $2.50
total shipping per book or audiotape for air maﬂ.

___ 1 am a professional working with parents and/or children. Please
send a professionals’ SOS Catalog of parent education materials.
Forelgn country orders: All erders must be prepald In US funds (money orders,
chacks on US banks). For forelgn shipping, doubls US shipping rates, The SOSI Help
For Professionals Kit Is too heavy to ship by alr mail. It is shipped to lerelgn countrles
only by Surface Book Rate.
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The Video
SOS!
He!p For Parents
A Video-Discussion
Parent Education
Program

This video parent education program is based on the book, SOS! Help For
Parents, and includes the 65 minute VHS videocassette, Video Leader's

Guide, parent handouts, and SOS!
The SOS Video is used by cou
and social service professionals a

Help For Parents book.
nselors, parent groups, educators, churches,
nd is intended for parenting workshops,

staff development, in-service training, teacher training, and classroom use.
Part One may be viewed by a group or individually. For Part Two, a group

leader should guide the discussion following each of the

The easy-to-use Video Leader's G

parenling scenes.
uide offers discussion questions for each

scene. The brief SOS Sampler-Preview Video demonstrates how you can use
The SOS Video to educate others in SOS parenting skills and methods, The

SOS Video is enjoyable and user-

friendly!

SOS! Help For Professionals
A kit of parent education and
counsaling materials
(See page 209)

The SOS! Help For Professionals kit includes the following: (1) SOS! Help
For Parents book, {(2) How To Use Time-Out Effectively audiotape, (3) Child
Rearing Methods flip cards, {4) Time-Out Steps flip cards, (5) Time-Out
Parent Inventory, (6} Parent Handouts, {7} Quizzes for parents, {8) Profes-
sional Manual, & (9) other materials. Each professional person educating or
counseling parents will find the SOS! Help For Professionals kit useful,

How

illustrated
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To Use Time-Out Effectively
Audiotape (67 minutes).

This audiotape demonstrates and teaches time-out
skills. Todd (age nine) and Lisa (age eleven) teli how
they feel about time-out. You'll hear answers to
common time-out questions and learn 1o avoid nine
common time-out mistakes. The audiotape describes
"time-out for two" and “time-out for toys.”

For individual or group listening. Brief guide and

ime-out chart included.




Parenting/Child Care

About the Author

The author of SOS! Help For Parents and the
SOS parenting program is Dr. Lynn Ciark, a
clinical psychologist who lives in Bowling Green,
Kentucky. He is a Professor of Psychology at
Waestern Kentucky University.

Dr. Clark has extensive professional experience
in community mental health centers, hospitals,
counseling centers, and community agencies.

He is listed in the National Register of Health Service Providers of the
American Psychological Association.

As a parent, Dr. Clark has used all the methods of behavior manage-
ment in the SOS Program with his own two sons.
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HARD-TO-CONTROL
BEHAVIOR

f atways win'”

READ WHAT OTHERS ARE SAYING ABOUT SOS

“Lynn Clark...drew from his 20 years of working with parents and
children when he wrote SOS! Help For Parents.” — USA Today TODAY

“SOS is an extremely comprehensive book...an excellent book. We highly
recommend it.” — Journal of Clinical Child Psychology

“§0S turned our family around...I really regained my self-confidence as 2
parent.” — Mother of two, Riverview, Michigan

About the Artist 1S

BN 0-935111-1b-b
John Robb of Denver, Colorado, is married and

has three daughters and seven grandchildren. He

has drawn illustrations for numerous publications

including STEP, a popular parenting handbook.
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A PRACTICAL GUIDE FOR HANDLING COMMON
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Methods, Ski!is, And Concepts Presented
In The Video SOS! Help For Parents Program

Three Child Rearing Rules

1. Reward good behavior (and do it quickly and often)
{Posilive reinforcement of appropriate behzvior)
Social rewards (Social reinforcers)
Praise
"Descriptive praise
Attention

Activity rewards (including privileges) (Activity reinforcers)

Material rewards (Materiai reinforcers)

Point-rewards

Grandma's Rule {Premack Principle)

2. Don't "accidentally" reward bad behavior
{Exlinction of inanpropriate behavior)
Refuse to reward tne bad behavior
Active ignoring

3. Punish some bad behavior (but use mild punishment only)
{Punishmenl of inappropriate behavior)
Time-out
Time-out for toys
Time-out for two
Scolding and disapproval
Natural consequences
Logical consedquences
Behavior penalty (Response cost)
Don't use harsh punishment

Four Child Rearing Errors To Avoid

1. Parents fail to reward good behavior (Eror - extinclion of appropriate behavior)

2. Parents "accidentally"” punish good behavior (Error - punishment of appropriate

behavior)
3. Parents "accidentally" reward bad behavior

(Error - positive reinforcement of inappropriate behavior)

4. Parents fall to punish bad kehavior (when mild punishment is indicated)
{Error - failure to punish inappropriate behavior when mild punishment is indicated)

Other Child Management Methods And Skills Presented:

Giving instructions and commands; reflective listening (i.e., active listening);
increasing self-esteem; being a good model for your child; negative reinforcement
(in contrast to punishment); and parents and children teaching each other behaviors.

22Y
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Video Leader's Guide

a component of

The Video SOSI| Help For Parents

Lynn Clark, Ph. D.

The Video SOS! Help For Parents
A Video-Discussion Parent Education Program

Based on the book, SOS! Help For Parenis
by Lynn Clark

The Video SOSI Help For Parents

program includes:
(1) 65 minute VHS videocassette
(2) Video Leader's Guide
(3} Handouts (reproducible)
(4} SOS!Help For Parents book

Parents Press
Post Office Box 2180
Bowling Green, Kentucky 42102

228




Video Leader's Guide
a component of

The Video SOSI Help For Parents

All rights reserved under International and Pan-American Copyright Conventions. No part of
this book or video program may be reproduced or transmitted in any form or by any means,
including electronic, mechanical, photocopying or by any information storage and retrieval

system without written permission from the author or publisher, except for brief quotations in
areview.

Copyright © 1991 Lynn Clark

ISBN 0-835111-44-1

Printed in the United States of America

Published by: Parents Press
Post Office Box 2180
Bowling Green, KY 42102
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Outline For Conducting SOS Video Workshops And Presentations

Steps For Offering Video Workshops And Presentations

1. View "Guidelines For The Presenter." This three minute orientation at the beginning of-
the video is intended only for the presenter. Also, review the Video Leader's Guide and
preview the video before mesting with your group.

3. Show Part One Basic Parenting Skills, 26 minutes in length, to your participants. lLead a
general discussion of the content of Part One,

4. Begin showing the live action scenes from Part Two Video-Discussion Scenes and lead
a discussion of each scene, using questions from the Video Leader's Guide. Be sure all
participants have handouts and allow sufficient time to discuss the scenes. Schedule a
couple of sessions if you want to view and discuss all the scenes. Have a volunteer
help with the VCR since Part Two has 94 pause on/pause off changes. A volunteer
allows you to give full attention to your participants. Having a volunteer help is another
way to involve participants in your presentation.

5. Have available copies of SOS! Help For Parents books for those participants seriously
committed to improving their parenting skills.

How To Use Time-Out Effeclively Audiotape Program

Many parents are eager to learn time-out. Time-out skills, however, should only be
taught after parents learn basic parenting skills as presented in The Video SOS! Help For
Parents program.

The "How To Use Time-Out Effectively” program includes a 67 minute audiotape suitable
for group listaning. The audiotape, a brief audiotape manual, and other time-out teaching
materials are available in the kit, SOS| Help For Professionals. Plan two or three sessions
to teach time-out skills to your participants.

2. Distribute handouts to participants. '
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INTRODUCTION

Objectives Taught

The Video SOS! Help For Parents is a video-discussion educational program which teaches
over 20 methods, skills, and principles for managing the behavior of children two to twelve
years old. The skills and principles taught by this program are listed on the front inside cover of
this Video Leader's Guide. This program is based on the book, SOS! Help For Parents, and
has four components. These components include a videocassette, a Video Leader's Guide,
reproducitle handouts, and the SOS! Help F~r Parents book. The video employs a total of 57
live action scenes and 11 still cartoons.

Part One teaches basic child managemernit skills, methods, and principles. Part Two provides
practice in recognizing the correct and incorrect application of these skills and principles in 43
brief scenes (i.e., vignettes) involving parents and children.

Who Can Benefit From This Video Program?

This educational program is appropriate for staff development, in-service training, high school
home economics classes, college courses, and teaching educators child management methods
as well as teaching parents child management skills.

Classroom courses appropriate for The SOS Video include parenting, child development,

‘home economics, learning, behavior therapy, special education, elementary education, counsel-

ing, and family therapy.

Suggested SOS Waorkshops
Several formats for offering child management workshops for parents, teachers, and for staff
who work with children and parents are described in Chapter 1 cf this Guide. The SOS Video
provides the structure and materials for a single presentation or for two to four child manage-
ment classes.

Preparation Of The Presenter
A group leader or presenter is needed to introduce Part One Basic Parenting Skills and to
lead the discussion of each of the scenes in Part Two. The SOS Video and Leader's Guide are
user-friendly. The presenter does not need extensive preparation and does not need to be an
expert in child behavior or psychology. He or she, however, should review this Leader's Guide
and preview the video before presenting it to a group.

The first th -ee minutes of the videocassette is entitled, Guidelines For The Presenter, and is
a brief orientation for the leader.

Handouts For Participants
The two handouts are essential for this video-discussion program. Be sure that your partici-
pants have the handouts whenever discussing or viewing the video. It's recommended that
both handouts be photocopied onto one sheet of paper for your participants' convenience.

Arranging The Room And TV Monitor
The SOS videocassette plays on a conventional VHS VCR format. [f your grcup is large, ob-
tain a large screen TV or attach your VCR to two TV monitors. Leave the room fully lighted in
order to encourage participants to freely interact with you and each other. When leading the

-1-
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discussion of the live action scenes in Part Two, it's probaoly more comfortable for your partici-
pants for you to stand near the TV monitor.

Set up and test your videocassette, VCR, and TV monitor before participants arrive. Also,
set the sound level and cue up your videocassette to the desired section. Remember, the first
videocassette section is entitled, "Guidelines For The Presenter,” and is intended only for you
and not for your participants.

Unless your VCR has remote control, ask one of your participants to volunteer to operate the
VCR during Part Two since Part Two has 94 pause on/pause off changes. Also, during long
discussions and pauses, most VCRs will automatically start the video tape again. Your volun-
teer can handle this problem while you continue to lead the group discussion. Having a volun-
teer help is another way to involve participants in your program. Give your full attention to the
group and ask for a volunteer.

Running A Session

Introduce yourself and the program and distribute handouts to each person. Tell your group
that Part One of The SOS Video will teach and demonstrate the child management skills listed
on their handouts. Have SOS books available for participants seriously committed to improving
their parenting skills.

Show Part One Basic Parenting Skills, respond to questions, and lead a brief discussion of
the methods presented. At this first session or at the next, begin showing the live action scenes
from Part Two Video-Discussion Scenes. State that the scenes in Part Two will give partici-
pants practice in recognizing both child rearing rules and errors to avoid. Pace the scenes at a
level comfortable for both you and your group.

The Video Leader's Guide lists specific questions and comments for each scene in Part Two.
Encourage participants to frequently refer to their handouts so that they will gain experience in
recognizing and applying the principles and concepts shown in the handouts.

If your group is large, consider clustering your participants into separate groups while they
watch the scenes in Part Two. Ask each group to identify and discuss among themselves, the
principles of behavior management demonstrated in each of the scenes.

Chapter 1 of this Guide offers suggested "lesson plans™ depending on how many sessions
you are planning for your participants.

Q & A: Questions And Answers
Q: "Can | have parents view this video on their own?"
A: Part One Basic Parenting Skills can be viewed alone. However, Part Two Video-

Discussion Scenes, is designed only to be viewed in a group setting with someone will-
ing to lead the discussion following each scene.

Q: "Why wasn't a video on time-out skilis produced rather than a video on basic parent-
ing skills? Parents are more interested In learning about time-out than any other
child management topic."

A: Time-out skills should be taught after parents learn the three child rearing rules and
the four child rearing errors. For many child behavior problems, time-out is pot the best
solution. Also, parents will make many mistakes if they use time-out without knowing
more basic parenting skills. The SOS audiotape, "How To Use Time-Out Effectively,”
and the kit, "SOS! Help For Professionals,” can be used to teach time-out after partici-
pants learn the basic parenting skills.
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Q: "Do parents need to read the book, SOS! Help For Parents, If they participate in the
SOS Video program?"
A: No. However, parents who are seriously committed to improving their parenting skills
are likely to be interested in obtaining their own copy of SOS! Help For Parents. The SOS
book provides parents with a handy parenting resource long after they have completed The
SOS Video workshop. Also, the SOS book provides an extensive description of time-out
and many additional methods and skills.

Q: "What if my SOS videocassette becomes damaged?”
A: Write Parents Press and describe the problem.

Q: "Are additional coples of The Video Leader's Guide and participant handouts
available?"

A: Yes. Additional copies of The Video Leader's Guide and handouts are available at
$18.00 per set which includes shipping costs. [t is recommended that each individual in an
agency who offers SOS Video workshops have his or her own Video Leader's Guide.




1. Suggested Outlines
For Offering SOS Presentations And Workshops

The SOS VYideo provides several formats for offering child management workshops and pres-
entations. The same general formats also would be appropriate for staff development, in-
service training, and teacher training. These participants would cover more material per ses-
sion and in greater depth than parent participants.

The SOS Video can be used for a single presentation to a group or it can provide structure
for two to six group sessions. If five to six classes are planned, the SOS Video (which teaches
basic parenting skills) and the "How To Use Time-Out Effectively” audiotape program (which
teaches time-out skills), can both be employed.

Some participants will ask you to offer individualized treatment plans for their child's problem.
In general, discourage the discussion of individual children during group sessions. Say that this
video program teaches general principles that apply to all children and that there is not enough
time to develop specific plans for individual children. Offer to meet with parents after the ses-
sion or refer the parent and child to a competent professional.

Participants should complete the SOS Video program before beginning time-out with their
child. Teach time-out skills after teaching basic child management skills.

Have SOS! Help For Parents books available for participants seriously committed to improv-
ing their parenting skills. If you are offering several sessions or classes, consider assigning
chapters from SOS! Help For Parents for participants to read before the next class.

Assuming that you have 60 to 90 minutes available per session, select and modify one of the
following outlines for teaching SOS child management skills. A brief overview for presenting
SOS classes is found in the, "Outline For Conducting SOS Video Workshops And Presenta-
tions" on page iv.

One Session Class:

Introduce your program, distribute handout sheets, and show Part One Basic Parenting Skills
(about 26 minutes). Discuss Part One, show several scenes from Part Two Video-Discussion
Scenes, and discuss these scenes.

Two Session Classes:

First Class: Introduce your program and distribute handout sheets. Show Part One Basic Pa-
renting Skills (about 26 minutes). Discuss Part One. Show scenes 1 to 10 from Part Two Vid-
eo-Discussion Scenes and discuss these scenes.

If you are asking participants toc read, SOS! Help For Parents, assign Chapters 1 through 5
for the next meeting.

Second Class; Show and discuss scenes 11 to 22, the four cartoons, and additional scenes

from Part Two Video-Discussion Scenes.

Three Sesslon Classes:
First Class: introduce your program and have your participants introduce themselves. Distrib-
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ute handout sheets. Show Part One Basic Parenting Skills (about 26 minutes). Discuss Part
One.

Assign Chapters 1 through 5 from SOS! Help For Parents for the second class, if you are
asking participants to read SOS.

Second Class: Show and discuss scenes 1 through 22 from Part Two Video-Discussion
Scenes. Participants will learn more if they view and discuss scenes in two sessions rather
than hurrying through all the scenes in one session. Be sure participants have handouts.

Assign Chapters 6 through 14 from SOSI Help For Parents for the next meeting. Ask partici-
pants to wait before beginning time-out until after they have completed all three classes.

Third Class: Show and discuss the four cartoons and scenes 23 to 43 from Part Two Video-
Discussion Scenes. Discuss questions and comments offered by your participants. Summarize
what your program has covered.

Four Session Classes:
Use a combination of plans for Three Session Classes and Five Session Classes.

Five Session Classes (with an introduction to time-out skills):

(To teach time-out skills, obtain & copy of the SOS! Help For Professionals kit.)

First Class: Introduce your program and have your participants introduce themselves. Distrib-
ute handout sheets. Show Part One Basic Parenting Skills (about 26 minutes). Discuss Part
One.

Assign Chapters 1 through 5 from SOS! Help For Parents for the second class.

Second Class: Show and discuss scenes 1 through 22 from Part Two Video-Discussion
Scenes. Participants will learn maore if they view and discuss Part Two Video-Discussion
scenes in two sessions rather than hurrying through all the scenes in one session. Be sure par-
ticipants have handouts.

Assign Chapters 6 through 14 and Appendix B from SOS! Help For Parents, for the next
meeting, if you are asking participants to read SOS. Ask participants to wait before using time-
out until a full session is devoted to studying this skill.

Third Class: Show and discuss the four cartoons and scenes 23 to 43 from Part Two Video-
Discussion Scenes. Discuss guestions and comments offered by your participants.

Assign Chapters 15 through 17 from SCS! Help For Parents for the next meeting.

Ask participants to wait before beginning time-out until after a full session is devoted to study-
ing this skill.

Introduce the skill of time-out using, the SOS! Help For Professionals kit, "How To Use Time-
Qut Effectively” audiotape, and "Basic Steps For Using Time-Out" handout. Play and discuss
the first 17 minutes of the audiotape, "How To Use Time-Out Effectively.”

Fourth Class: State that knowledge of the three basic child management rules and the four er-
rors to avoid (as demonstrated in the SOS Video) is necessary before using time-out. Briefly
summarize and review the concepts presented on the SOS Video handout.

-6 -
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Continue studying time-out using the SOS! Heip For Professionals kit and "How To Use Time-
Out Effectively” audiotape. Be sure participants have the handouts, "Basic Steps For Using
Time-Out" and "How To Give Effective int ;uctions And Commands To Your Child." Play and
discuss as much of the audiotape as you have time.

Assign Chapters 18 through 22 and Appendix A from SOSI Help For Parents for the next
meeting.

Parents who want to begin time-out may do so before the next class. Ask them to report their
experiences to the group at the next class.

Fifth Class: Go over the basics of time-out, the nine common mistakes parents make with
time-out, and how to manage the behavior of children who rebel against time-out using relevant
SOS chapters as your outline. Ask parents to describe their recent experiences using time-out.
Consider administering the Time-Out Parent Inventory (TOPI) to those parents who report diffi-
culty using time-out.

Teach the parenting skill of reflective listening (i.e., active listening) using SOS Chapter 18,
"Helping Your Child Express Feelings," as your outline,

Be prepared to refer those parents who want additional help for themselves or their child to a
competent professional.

Six Session Classes:

Spend more time developing each of the topics covered in Five Session Classes and elaborate
on the concepts and skills that you feei your participants need to learn. The skill of reflective lis-
tening, as presented in SOS Chapter 18, is especially important.
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2. Guidelines For The Presenter
And
Part One Basic Parenting Skills

Guidelines For The Presenter
This three minute orientation at the beginning of The SOS Video is intended oniy for the per-
son who presents this video program. The Guidelines offer suggesticns for presenting this
video-discussion program to participants. Cue the video tape to Part One before you begin
your presentation.

Pari One Basic Parenting Skills
Part One of The SOS Video is about 26 minutes in length and is suitable for either individual
or group viewing. Over 20 child management rules, skills, principles, and errors to avoid are
presented by Lynn Clark and a co-narrator. Seven still cartoons and 12 live action scenes of
parents and children demonstrate important parenting concepts. introduce the video program.
Then distribute handouts to your participants and mention that the video will teach the rules and
principles illustrated on these handouts.

The outline of Part One generally follows the same sequence of topics as appears on the
front cover of this guide. This outline is entitled, "Methods, Skills, And Concepts Presented In
The Video SOS! Help For Parents Program." Consider following this outline as you view Part
One.
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3. Part Two Video-Discussion Scenes

Part Two of The SOS Video provides practice in recognizing the correct and incorrect appli-
cation of the principles and concepts taught in Part One. The following pages are guidelines for
presenting the 43 scenes (i.e., vignettes) of parents and children which form Part Two of The
SOS Video. Be sure that each participant has a handout. Discuss each brief scene with your
participants after viewing it.

Each of the following pages lists:

. Major principles of behavior illustrated by that scene.

. Occasional introductory comments by Lynn Clark.

. Script (dialogue).

. Suggested questions, answers, and comments to help the presenter to guide a group
discussion of each scene.

. Technical comments. Mental health professionals and college students can practice
recognizing the behavioral concepts and terms which are reflected in each scene.

LS I

(&)1

The following is a brief outline of Part Two Video-Discussion Scenes:
1. 22 live action scenes.
2. Four "What would you do now?” cartoons.
3. 21 more live action scenes.

It is not possibie to determine how long it will take to discuss a given number of scenes. Work

through the scenes and cartoons at a pace which is comfortable and enjoyable for both you and
your group.

-19 -
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Scene # 1

IGNORING REPORT CARD »02

Error #1 Parents fail to reward good behavior.
The good behavior is getting good grades and
telling the parent about it.
The mother accidentally uses active ignoring on
good behavior.

Introductory Comment By Clark: “In the following example, note the child's behavior -- what the child does, and the

parent's behavior -- what the parent does. You decide which of the three child rearing rules or four errors this scene
demonstrates. Refer to your study sheet and identify any other child management methods or techniques shown in
the scene.”

Script:
Mcther is reading and her son sits near her with his report card in hand.
Mitchell:  "Hey Mom. | made good grades. You wanna see my report card?"

Mother:  "Uh, huh, but let me finish reading the paper first. Would you go and ask your
father if he paid the bills today ?"

Questions, Answers, And Comments:
Q: Which rule or error did mother follow?
A: Error #1 Parents fail to reward good behavior.
Q: What is the good behavior?
A: Making good grades and wanting to show mother his report card.
Q: What did the parent do?
A: Ignored her son when he tried to tell her about getting a good report card.
Q: Is the child more or less likely to work hard at school in the future?
A: Less likely.
Q: What should mother have done or said?
A: To look at her son's report card and talk about it with him. Attention and praise would
be a social reward and would only take a couple of minutes.

Technical Comments:
Scene demonstrates exiinction of desirable behavior. The extinction procedura is ignoring.

-13 -
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Scene # 2

SPINNING ON CHAIR ss10

Rule #3 Punish some bad behavior {put use mild
punishment only}.

The bad behavior is not minding the parent (doesn't
stop spinning) and being careless with his drink.

The punishment consists of two logical
consequences {cleaning up the spill and not getting
another drink}.

Introductory Comment By Clark: "For the next scene, note what the child does and what the parent does. Then

determine which child rearing rule or error the scene shows. Use your study sheet and look for any other principles of
behavior demenstrated in the scene.”

Scr: ¢
* .other is sitting at the table reading. Ben is also sitting at the table and is spinning on his chalir.
Mom: "Ben, stop spinning. You might spill your drink.” {Ben spins again.) "Be careful
with your drink.” (7-Up spills onto the floor.}

Ben: "Oh! Ohl I need another drink!”
Mom' " told you to stop spinning and to be careful. No more 7-Up this afternoon. And
here, you need to help clean up the mess too.” {Mom doesn't scold.}

Questions, Answers, And Comments:
Q: Which rule or error did mother follow?
A: Ruie #3 Punish some bad behavior (but use mild punishment only).
Q: What is the bad behavior?
A: Not minding the parent (doesn't stop spinning) and being careless with a drink.
Q: What is the punishment? What Is the name of the punishinent?

A: Two logical consequences - no more 7-Up and cleaning up the mess. Note that mother
doas not scold.

Q: Is the child more or less likely to mind mother and be careful with a drink in the future?
A: Morae likely.

Q: What else should mother have done or sald?
A: Ask participants to contribute ideas.

Point To Make: When you use logical or natural consequences you normally should keep from
scolding.

Technical comments:
Scene indicates punishment of undasirable behavior using two mild logical consequences.

-14-
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Scene # 3

COOKIES AT GROCERY STORE 08

Error #3 Parents "accidentally" reward bad
behavior.

The bad behavior is making demands and
disobedience.

The reward is a material reward (cookies).

Introductory Comment By Clark: “Let's look at some more scenes. Note the child's behavior.z nd what the parent
does. You decide the rule, error, or methods of child management each scene demonstrates.”

Script:
Mother and Mitchell are shopping at a grocery store. Mitchell demands cookies and then throws them in the
shopping cart.
Mitchell:  "Gef me some cookies! | want some cookies!” )
Mom: "No! We've gof cookies at home. You put those back because | don't want to buy any more
cookies.”
Mitchell:  *f want these ~ookies!" (He throws two boxes in their shopping cart.)

Mom:  “Oh, all right! But nothing eisel”
Mitchell:  "Where are the M & Ms? We need some M & Ms foo!l”

Questions, Answers, And Comments:
Q: Which rule or error did mother follow?
A: Error #3 Parents "accidentally” reward bad behavior.
Q: What Is the kad behavior?
A: Demanding behavior and disobedience.
Q: What is the reward?
A: A material reward {cookies) as well as power and control over mother.

Q: Is the child more or less likely to be demanding and disobedient when he wants something In
the future?

A: More likely.
Q: What should mother have done or sald? What are some possibllities? What would you do?

A: Discuss various alternatives with participants.
(1) Refusa to keep the cookies and place them back on the shelf. However, be prepared to
immediately deal with a major power struggle. Permitting the son to keep the cookies
strengthens his demanding behavior.
{2) Before going to the grocery, mother should state her expectations for his behavior. She
could offer to let him select a treat (such as cookies or M & Ms) jf he behaves at the grocery,

but make this offer beforg going to the store. Don't give in after he begins his demanding
behavior.

Technical Comments:

Scene illustrates positive reinforcement of son's undesirable behavior, with a material reinforcer. Mother's behavior
of permitting her son to keep the cookies is negatively reinforced by the son temporarily discontinuing or lowering the

intensity of his aversive demanding behavior.
-15-
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Scene # 4

CLEANING THE SINK #2.13

Rule #1 Reward good behavior (and do it quickly
and often).

The good behavior is helping mother to clean
the sink.

The reward is a social reward (praise).

Script:
Jill is cleaning the bathroom sink and mother walks in and praises her work.
Mom:  "That looks great! Thanks for cleaning the sink. I'm so proud of you!”

Jill:  (Child says nothing but smiles.)

Quuestions, Answers, And Comments:
Q: Which rule or error did mother follow?

A: Rule #1 Reward good behavior (and do it quickly and often).
Q: What is the good behavior?

A: Helping mother by cleaning the sink.
Q: What is the reward?

A: A social reward (praise)

Q: Which soclal rewards did mother use? Look at your handout, "Rewards Children Like."
A: Smile, hug, attention, touching, praise.

Q: Is the child more or less likely to heip mother in the future?
A: More likely.

Point To Make: Social rewards are usually the most effective kind of rewards.
Technical Comments:

Scene illustrates positive reinforcement of desirable behavior, with a social reward. The poesitive rein-
forcement is immediate.

Trivia:
Note the brand of spray cleaner being used!

-16-2
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Scene # 5

WASHING THE BOAT 116

Error #4 Parents fail to punish bad behavior (when
mild punishment is it.Jicated).

The bad behavior is hostile teasing of a
younger child and carelessly destroying property
belonging to others.

Script:
Father and his two sons are washing a boat. The older brother pours a bucket of water on the younger one and
also drenches his radio.

Todd: (Older brother pours a bucket of water on younger brother but doesn't say anything.)

Ben: "Hey! You dumped water on me! Thal's not fair. And you got our radio all wetl”
Dad: (Sees but ignores the misbehavior.)

Questions, Answers, And Comments:
Q: Which rule or error did father follow?

A: Error #4 Parents fail to punish bad behavior (when mild punishment is indicated).
Q: What Is the bad behavior?

A: Hostile teasing of a younger child and carelessly destroying property befonging to others.
Q: Is the chlid more or less likely tc tease his brother In the future?
A: More likely.

Q: What should father have done or sald? What are some possibllities? What wouid you have
done?

A: Discuss various alternatives with participants.

(1) Scold he older brother and have that brother pay for a new radio ( a logical consequence
or restitution).

(2) Father and the boys have a "sit down talk" and discuss what happened after everyone has
had an opportunity to cool off.

(3) Let the brothers solve their own problem. However, one brother is much older than the
other.

Technical comments:
Scene demonstrales ignoring hostile teasing of a younger sibling and the destruction of property.
Trivia:
Lynn Clark plays the part of the father. Todd Clark is the author's son. Todd's voice is heard twice on the audio-

tape, "How To Use Time-Out Effectively.” Todd was two years old and cried while in lime-out on the audiotape.
When he was nine years old, he was inlerviewed and asked about his feelings regarding time-out.

-47-
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Scene # 6

HORSE AT GROCERY STORE w07

Rule #1 Reward good behavior (and do it quickly
and often).

The good behavior is the child behaving herseif
at the grocery store

The reward is an activity reward (a ride on the
horse) and a social reward (praise).

Script:
Motheris pushing Nicole in a grocery cart, toward a mechanical horse at the grocery store.

Mom:  "Well, Nicole, ycu were a really good girl whon we picked up the groceries. Let's get a
special treat.” (Mom places Nicole on the horse.)

Nicole: "I have a penny.” (Almost inaudible. A penny is needed t0 operate the horse.)

Questions, Answers, And Comments:
Q: Which rule or error did mother fallow?

A: Rule #1 Reward good behavior (and do it quickly and of.en).
Q: What Is the good behavior?

A: Behaving herself at the grocery store.
Q: What Is the reward?

A: An aclivity reward (riding the horse) and a social reward (praise).

Always give a social reward (praise, attentinn, etc.) along with an activity reward.

Q: Is the child more or less likely to behave herself at the grocery In the future?

A: More likely.

Q: What are other rewards that Mom might have used?

A: Something small from one of the vending machines such as a piece of gum (a material
reward),

Q: What else can a parent do to help thelr chlid behave on shopping trips?
A: Be sure to tell your child what behavior you expect before leaving for the grocery store.
Also, be sure that your shopping trip is not too long considering the age of your child.

Technical Comments:

Scene illustrates positive reinforcerient of desirable behavior, with activity and social reinforcers. Always give a
social reinforcer (praise, attention, etc.) along with an activity reinforcer.

Trivia:

Nicole and her mother actually shop at this store each week. Nicole gets a ride almost every week. Her motheris
a social psychologist.

-18 -
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Scene 3¥ 7
GET ME MILK] #1120

Error #3 Parents "accidentally” reward bad
behavior.

The bacd behavior is demanding, bossy
behavior.

The reward is a matarial reward (milk).

This is also an example of the child giving a
command, but o his father!

Script:
Father is washing dishes while the son is eating a sandwich and demanding milk.
Mitchell:  "Get me some milk!... Get me milk! ... Get me milk! ... Get me mifk!"

Dad: "OK! But you're big enough to get it yourself. (Dad gets the milk.) Here."

Questions, Answers, And Comments:
Q: Which rule or error did father follow?
A: Error #3 Parents "accidentally" reward bad behavior.
Q: What is the bad behavior?
A: Demanding, bossy behavior, giving the parent a command.
Q: What is the reward?
A: A material reward (milk) as well as compliance with the child's demands.
Point To Make: This is also an example of a command, with the ¢hild giving the command!

Q: Is the child more or [ess likely to be demanding and bossy in the future?
A: More likely.

Q: What should father have done or said?
A: Discuss various alternatives with participants.
(1) Not reward the bad behavior by getting the milk.
(2) Father could also teach the child alternative good behavior of asking politely.

(3) Father could say, "l don't like being ordered to do something. You will need to get
your milk yourselt."

Technical Comments:

The scene shows positive reinforcement of son's undesirable behavior, with a material reinforcer. Fa-
ther's behavior of getting milk is negatively reinforced by son discontinuing aversive demanding behavior.

-19 -
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Scene # 8

DOING A FLIP #1.17

Error #2 Pzrunts "accidentally" punish good
behavior.
The good behavior is trying to learn a new skill.
The punishment is disapproval.

R

Script:
Chris is trying to do a flip on trapeze rings and Uncle Bill walks up and makes some critical remarks.

Chris:  "Uncle Bill, I'm going to do a flip. Watch me. (Does not succeed.) Watch me again.
{Does not succeed.) That's hard to do."

Uncle Bill:  "The reason you aren't any good is that your muscles aren't built up. When | was
your age, I couid do 10 flips in a row."”
Chris:  (Appears discouraged but doesn't say anything.)

Questions, Answers, And Comments:
Q: Which rule or error did Uncle Bill follow?
A: Error #2 Parents "accidentally” punish good behavior.
Note: Participants might mention two errors, punishing good behavior and failing to
reward good behavior. Then ask, "Which is the more serious error?"
Q: What is the good behavior?
A: Trying to learn a new skKill.
Q: What is the punishment?
A: Disapproval and unfavorable comparison with himself.
Q: Is the chlld more or less likely to try to learn to do a flip in the future?
A: Less likely. He feels discouraged.
Q: What should Uncle Bill have done or said?
A: Make some encouraging remarks.
Point To Make: Criticism and disapproval of good behavior causes children to give up when they
are trying to learn a new skill. Also, it hurts their self esteem.

Technical Comments:
Scene demonstrates punishment of desirable, appropriate behavior. The punishments are disapproval and critical

comments.
Trvia:
In real life, "Uncle Bill" is a university psychologist who teaches leaming theory and developmental psychology.

-20-




Scene # 9

GIVING VAGUE INSTRUCTIONS 507

Exampie of bad instructions (bad commands).

These bad instructions are unclear, indirect, vague,
coraplicated, consist of a chain of instructions, stated
as questions, and are inconsistent with each other.

This scene Is not intended to be an example of the
three basic child rearing rules or four errors.

Introductory Comment By Clark: "For the next scene, look over your study sheet and decide which principle of
behavior or mistake the scene shows. It does nigl demonstrate one of the three basic rules or four errors.”

Script;
Crissy is playing on the floor with her toys scattered about. Mother enters the room and gives bad (i.e., inetfeclive)
instructions for coming to eat.
Mom:  “Are you ready to eat now? Don't you think it wouid be a good idea to do something with afl

your things and put ‘em some place? And wash your hands. Hurry up and come and eat.
The food is gelting cold.”

Crissy.  (Looks confused but doesn't say anything)

Questions, Answers, And Comments:
Q: Which principle of behavior management did this scene demonstrate or show?
A: Example of bad, ineffective instructions.
Q: Look over the handout, "How To Glve Effective Instructions And Commands To Your Chiid."
Which steps listed there did mother correctly follow or not follow?
. Move close to your chlld? No. Butin this case this step was not essential.

- Have a stern faclal expression? No. Butin this case this step was not essential.
. Say her name? No.

. Get and maintain eye contact? No.

. Use a firm tone of voice? No.

- Glve direct, simple, and clear instructions (command)? No. Mother's instructions are
unclear, indirect, vague, complicated, consist of a chain of instructions, stated as questions, and

are inconsistent with each other. Mother's greatest error was on this sixth step.
Q: What did Crissy do?

A: She kept sitting there and didn't seem to know what to do.
Q: What should mother have done or sald?
A: Correctly follow the steps for giving instructions (and commands).

Point To Make: Parents who correctly follow the steps for giving effective instructions and commands are
more likely to get their children to mind them.

QO H N -

Technical Comments:

Scene demonstrates an example of bad, ineffective instructions and commands. The steps for giving effective in-
structions and commands are described above, in the handout, and in SOS! Help For Parents.
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Scene # 10

MESSY BEDROOM - doirig it wrong «20s

Error #3 Parents "accidentally" reward bad behavior.
The bad behavior is leaving a messy room.
The reward is an activity reward (being taken to the
mall).
This is also an example of:
(1) Giving bad instructions/commands.
(2) Reversing Grandma's Rule.

Introductory Comment By clark: *The following scenes show the three rules or four errors of child rearing. However,
most of the scenes show gdditional principles or mistakes in managing behavior. Using your study sheet, see how
many principies or mistakes you can find."

Script:
Angela asks mother to take her to the mall and mother indirectly asks Angela to clean her room.
Angela:  I'm ready for you to take me fo the mall to mesat my frends.”
Mom:  "How about doing something with this room before we leave?”
Angela:  "No, I want to gel to the mall early.”
Mom:  "Well, OK, let's go. But when we get back, you'll need to do something with all this stulf? OK?"

Angela:  "Yeah, yeah. Let's get going.”

Questions, Answers, And Comments:
Q: Which rule or arror did mother follow?
A: Error #3 Parents "accidentally™ reward bad behavior.
Q: Which other mistakes or principles of behavior did the scena lllustrate?
A: (1) Glving bad Instructlons. Look over the handout,” How To Give Effeclive Instructions And Commands Te Your
Child." Which steps listed there did mother corructly follow or not follow?
1. Move closa to your child? Someawhat.
2, Have a stern faclal expression? No.
3. Say her name? No.
4.Get and malntaln eye contact? Somewhat.
5. Use a firm tone of volce? No.
6. Glve dlract, slmple, and instructions? No. Mothar was indirect, vague , and asked questians. Also, she
did not announce Grandma's rule.
{2) Reversing Grandma's Rule {i.e., you gat to go to the mall now if you agree to straightan your room }ater).
Children don't learn to improve their behavior whan parents reverse Grandma's Rule.

Q: What Is the bad behavior?
A: Leaving a massy reom.
Q: What s the reward?
A1 An activity reward (being taken to the mall).
Q: is the chiid more or less likely to straightan har room in the future?

A: Less likely.
Q: What should mother have done or sald? What are somae possiblilties? What would you have done?

A: Discuss various alternatives with paricipants.
{1) Use Grandma's Rula and give good instructions whan announcing Grandma's Rule.
{2) Don't argue with the daughter and don't lat the daughter provoka mother o anger.

Technical Comments: The scene illustrates at least three errors, rules, or principles.
(1) Positive reinforcamant of undasirable bahavior, with an activity reinforcer.
{2) Giving bad instructions.
{(3) Reversing Grandma's Rule. Grandma's Rule is also called the Premack Principla.




Scene # 11

DUSTBUSTER CLEANS A MESS ss.01

Rule #1 Reward good behavior (and do it quickly
and often).

The good behavior is cleaning up a mess that
the child made.

The reward is a social reward (descriptive
praise).

Script:
Mother and Katie are working together in the kitchen making a cake.

Mom:  "You are such a good helper! Next, you can put the flour in the baking pan so that
the cake won't stick.”

Katie: "I like to help. (Katie accidentally knocks the flour off the counter.) Uk, Oh/*
Mom:  “Uh, Oh, is rightl You'll need tc use the Dustbuster to vacuum up that mess."
Katie: (Katie vacuums up the flour.) *That flour went everywherel”

Mother:  "But you certainly did a good job of cleaning up. Thank you."

Questions, Answers, And Comments:
Q: Which ruie or error did mother follow?
A: Rule #1 Reward good behavior (and do it quickly and often).
Q: What is the good behavior?
A: Cleaning up the mess when asked to do so.
Q: What is the reward?
A: A social reward (descriptive praise).
Q: Is the child more or less likely to clean up messes in the futura?
A: More likely.

Point To Make: Doing a pleasant activity together {(making a cake) strengthens the mother-
daughter relationship.

i

Technical Comments:
The scene demonstrates positive reinforcement of daughter's desirable behavior, with a sociat reinforcer.

Also shown, is grompting of good behavior by saying, “You'll need to use the Dustbuster to vacuum up that
mess.”
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Scene # 1 2

DO SOMETHING I ASK #3.05

Error #2 Parents "accidentally” punish good
behavior

The good behavior is minding the parent,
compliance.

The punishment is sarcasm.

Script:
Miranda is watching television when mother comes in and tells her to turn it down.
Mom:  "Turn down the TV! it's too loud!"

Miranda: "OK, Mom."
Mom: "I'm glad you finally did something | asked!"
Miranda: (Looks discouraged, but says nothing)

Questions, Answers, And Comments:
Q: Which rule or error did mother follow?
A: Error #2 Parents "accidentally” punish good behavior.
Q: What Is the good behavior?
A: Compliance with mother's request, minding mother.
Q: What is the punishment?
A: Harsh, sarcastic remark.
Q: Is the child more or less likely to mind mother in the future?
A: Less likely.

Point To Make: Criticism and disapproval of good behavior weakens that behavior. it also hurts
the child's self-esteem.

Technical Comments:
Scene illustrates punishment of daughter's desirable behavior, with sarcasm.
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Scene # 13

WATCH TV WITH ME! #s-05

Error #3 Parents "accidentally” reward bad
behavior.

The bad behavior is whining and pleading.

The reward is both social reward and activity reward
{mother's aitention and watching TV with daughter).

Script:
Mother is busy folding laundry and Katie begins whining and pleading for mother to come watch television with her.
Katie:  “Mama, come watch TV with mel”
Mom:  "leant P'mbusy now. I'm folding laundry.”

Katie: "I want somebody to watch Bugs Bunny with me! | don't want to watch it by myseif, Come
watch TV! Mamaal Mamaal”

Mom: "Ch, OK, 'l come! Just stop whining.”

Questions, Answers, And Comments:
Q: Which rule or error did mother follow?
A: Error #3 Parents "accidentally” reward bad behavior.
Q: What Is the bad behavior?
A: Whining, pleading, and demanding.
Q: What is the reward?
A: Both a social reward (mom's attention) and an activity reward (mom watching TV with
daughter) as well as compliance with the child's demands.
Q: Is the chlid more or iess likely to whine and plead in the future?
A: More likely.
Q: Should mother punish her daughter for whining and pleading?
A:No! Simply fail to reward the whining and pleading behavior.
Q: What should mother have done or sald?
A: Discuss various alternatives with participants.
(1) Mother could ask Katie to come to the bedroom to discuss watching TV instead of yelling
back and forth and reinforcing this yelling back and forth.
(2) Mother could agree to watch TV with Katie in 10 to 20 minutes to avoid immediate
reinforcement of Katie's whining and pleading.

Technicai Comments:

Scene demonstrates positive reinforcement of daughter's undesirable behavior, with social and activity reinforcers.

Mother's compliance (Coming to watch TV) is negatively reinforced by daughter discontinuing aversive whining and
pleading behavior.




Scene # 14

POTTED PLANT AND TIME-OUT #s.06

Rule #3 Punish some bad behavior (but use mild
punishment only).
The bad behavior is digging in the potted plant.
The punishment is tims-out.

Script:
Nicole, who is three and one-half years old, has overturned a potted plant and is digging in the dirt. Mother enters
the scene and places her in time-out.
Mom:  "What a mess! Time-out for digging in the dirtt”

Nicole: "Idon't feel good. I won't be mean now.” (Nicole continues pleading not to be putin
time-out, but the rest of her words are not intelligible. She begins crying.)

Questions, Answers, And Comments:
Note To Presenter: This scene will definitely elicit an emotional reaction regarding time-out from your
participants. Do encourage participants to express any reservations that they may have regarding

time-out. Later, consider teaching time-out skills using the kit, SOS! Help For Professionals.
Q: Which rule or error did mother follow?

A: Rule #3 Punish some bad behavior {but use mild punishment only).
Q: What is the bad behavior?

A: Overturning the potted plant and playing in the dirt.
Q: What Is the punishment?

A: Time-out, using the SOS rules for placing children two to four years old in time-out.

Q: How many of you would use time-out on your chlld, If your child became as unhappy as Nicole?
Q: Is Nicole more or less likely to play with the potted plant In the future?
A: Less likely.

Q: What else should mother have done or said?
A: Discuss various alternatives with participants. Have an "after time-out" discussion with Nicole
about not playing with the plants. if this was the first time that she disturbed one of the plants,
then a warning would have been sufficient.
Technical Comments:
Scene demonstrates punishment of unacceptable “mess making™ behavior using time-out. The SOS rules for
piacing children two to four years old in time-out were followed.

Trivia:

A couple ot months prior to shooting this scene Nicole's mother did in fact place Nicole in time-out for making a mess out of a
potiad plant. In arranging this particular scene, Nicole agreed 1o "pretend a gams of time-out,” 10 look for pannies buried in the din,
and then be placed in time-oul. Evidently, she forgot that everyone was just playing a game of time-out! The next day, she was
ready to return and act in more scenes. However, she didn't want to do any more finje-gyt scenes!

-26 -
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Scene # 15

TYING SISTER'S SHOE 108

Rule #1 Reward good behavior {and do it quickly
and often). :

The good behavior is helping little sister (tying
her shoe).

The reward is a social reward (descriptive
praise).

Script:
Brother is tying his sister's shoe when mother walks up and sits beside them.
Mom:  "Thanks for tying your sister's shoe.”

Mitchell: "I don't mind. Hold still Crissy, so we can lie the other one."”

Questions, Answers, And Comments:
Q: Which rule or error did mother foliow?
A: Rule #1 Reward good behavior (and do it quickly and often).
Q: What is the good behavior?
A: Helping little sister to tie her shoe.
Q: What is the reward? '
/.. Social reward.
Q: What kind of social rewards did mother use? Look at your handout, "Rewards Children
Like."
A: Smile, attention, touching, and descriptive praise. Descriptive praise is describing the
exact behavior that pleases you. !t is more effective than nondescriptive praise.
Q: Is the child more or less likely to help his sister in the future?
A: More likely.

LU

Technical Comments:
Scene demonstrates positive reinforcement of desirable behavior, with a social reinforcer.

-27-
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Scene # 16

IGNORING HURT FEELINGS #5.04

Error #1 Parents fail to reward good behavior.

The “good" behavior is sharing hurt feelings with a
parent.

Father ignores and superficially responds to his
daughter's hurt feelings.

Scene can be used to introduce the parenting skill of
reflective listening.

Script:
Angela is talking on the phone and has just learned that she has not been included to spend the night with the other girls. Father
is reading nearby.
Angela:  "So everybody got invited but ma? Yeah, yeah. Well, I'll sea you at school tomorrow. Bye." (Hangs
4 up the phone and then turns to her father) "/ just found out that Diane invited all the girls over to spend
the night. And she didn' invite ma.”

Dad:  "You can't win them all.”
Angsla:  (Looks upset, says nothing, and leaves the room.)

_j Questions, Answers, And Comments:

Q: Which rule or error did father follow?
A: Erro. #1 Parents fail 10 reward good behavior. Note To Presenter: (1} the daughter's "good” behavior
{i.e., sharing hurt feelings with a parent) i's more subtle in this scene than in other scenes. (2} Some
participants might judge that father punished rather than falied to reward his daughter's expression of
feeling. However, Clark feels that the scene illustrates "failure to reward.” What do you think?

Q: What Is the good behavlor?
A: The “good" behavior is sharing hurt feelings with her father. We want our children to share their feelings
with us.

Q: What did the father do?
A: He ignored and dismissed her hurt feeling by being very superiicial in his response to her.

Q: Is the daughter more or less likely to share her hurt teelings with father In the future?
A: Less likely.

Q: What should father have done or sald?
A: Discuss the parenting skill of reflective listening with participants. Chapter 18 of SOS! Help For Parents,
“Helping Your Child To Express Feelings,” concisely lists five guidelines for helping your child to share
feelings with you. As the presenter, read each guldeline and ask, “DId father do that?"
(1) Accept and respect all of your child's feelings.
(2) Show her that you are listening to what she says.
(3) Tell your child what you hear her saying and what you think she is feeling.
{4) Give her feelings a name.
(5) Cifer advice, suggestions, reassurance, or alternative ways of 100king at things, only AFTER you help
your child to examine how she feels.

Technical Commaents:

Scene demonstrates extinction of desirable behavior of sharing hurt fesling with a parent by parent ignoring and superficially

responding to these hurt tealings. Using Chapler 18 as your outline, consider discussing at greater length, "How To halp Your
Child To Express Feslings.”

-28-
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Scene # 17

REFUSING APPLE JUICE .10

Rule #3 Punish some bad behavior (but use mild
punishment only).

The bad behavior is knocking the glass of water
off the table and loss of control.

The punishment is time-out.
Example of "good" command in sending child to
time-out.

Script:
Mother brings apple juice and two crackers to Mitchell who is sitting at the table and demanding cookies.

Mitchell:  “No! [ want those cookies!"

Mom:  "You can have the crackers and apple juice to hold you over to dinner time. It will be ready
in about 30 minutes and you may have cookies for dessert.”

Mitchell:  *I don't want any dumb juice!” (Said as he knocks the glass off the tabie.)
Mom: *Time-outl You knocked the glass over. Go now!"

Mitchell:  “/ don't want time-out! | want those cookies!" (Said as he stomps ofi to time-out)

Questions, Answers, And Comments:
Q: Which rule or error did mother follow?
A: Rule #3 Punish some bad behavior (but use mild punishment only).
Q: What is the bad behavior?
A: Knocking the glass over.
Q: What is the punishment?

A: Time-out.

Q: When frustrated in the future, Is the child more or less likely to lose control?

A: Less likely.

Q: Did mother use time-out correctiy?

A:Yes. SOS recommends sending a child to time-out within 10 seconds following the bad
behavior and using 10 words or less. Mother sent him to time-out immediately and
used only 8 words. Also, mother gave a "good" command in sending her son to
time-out.

Suggestions To Presenter: Save a long discussion on time-out until after this video program and
then offer a workshop on time-out.

Technical comments:

Scene demonstrates punishment of undesirable behavior using time-out, A "good" command is used in
sending child to time-out,

-29.
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Scene # 1 8

SWEEPING THE WALK #.10

Rule #1 Reward good behavior {and do it quickly and
often).

The good behavior is trying to help with work.

The reward is a social reward (descriptive praise).

This is also an example of mother setting a good
example and the daughter imitating the mother's
behavior.

Script:
Mother and daughter are sweeping the walk in front of their house.
Mom: "Nicole, | sure like it when you help Mommie sweep the walk. You're doing a good
job!ll

Nicole: (Child doesn't say anything, but continues working hard sweeping the walk.)

Questions, Answers, And Comments:
Q: Which rule or error did mother follow?
A: Rule #1 Reward good behavior (and do it quickly and often).
Q: What is the good behavior?
A: Helping mother with work, sweeping the walk.
Q: What Is the reward?
A: A social reward (descriptive praise).
Q: Is the child more or less likely to help mother in the future?
A: More likely. )
Q: What kind of soctal rewards did mother use?
A: Smiles, attention, and praise (descriptive praise).

Point To Make: Little Nicole doesn't have to do a perfect job tc earn her mother's praise. Parents
should reward attempts to do a chore. Also, mother is being a good role model and Nicole is
imitating mother's behavior. Most of what children learn is by observing others.

Technical Comments:
Scene illustrates positive reinforcement of daughter's desirable behavior, with a social reinforcer {de-

scriptive praise). Social imitation (daughter is imitating mother's behavior). Shaping (rewarding an atternpt
io sweep the walk).
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Scene # 19

MY ABCS s2.04

Error #1 Parents fail to reward good behavior.
The good behavior is the daughter practicing
her ABCs.
Mother ignores her daughter's attempt to say
her ABCs.

Script:
Mother is reading a book when Crissy walks up and asks if mother wants to hear her ABCs.
Crissy: "Do you want to hear me say my ABCs? A, B,C,D,E, F, G H LK J LLMN, O,
P."
Mom:  "Not now honey. I'm busy reading.”
Crissy: "My teacher likes it. (Crissy walksaway.) A,B,C, D, E,F, G H, I, K J, L, M N,
o, P."

Questions, Answers, And Comments:
Q: Wiiich rule or error did mother follow?
A: Error #1 Parents fail to reward good behavior.
Q: What is the good behavio:?
A: Practicing her ABCs and sharing this with mother.
Q: What did mother do?
A: Ignored her daughter's effort in practicing the ABCs.
Q: Is the child more or less likely to try to practice her ABCs in the future?
A: Less likely.
Q: What should mother have done or said?
A: Spend a rainute or so listening to her daughter and give a few words of approval.

Technical Commerts:
Scene demonsirates extinction of daughter's desirable behavior by using ignoring.

Trivia:
Even caring parents who are busy or distracted can make parenting mistakes. The book mother is read-
ing is P.E.T., Parent Effectiveness Training, a book which teaches active listening among other parenting

skills. P.E.T. is recommended in both of Dr. Clark's books, SOS! Help For Parents and The Time-Out Solu-
tion.




Scene # 20

MOTORCYCLE w18

Rule #1 Reward good behavior (and do it quickly
and often).

The good behavior is telling the truth.

The reward is a social reward (descriptive
praise).

Script:
Father rides up on a motorcycle. Chris walks up and admits breaking a window.
Chris:  "Dad, | broke our garage window. I'm sorry.”

Dad: "What! You broke the window! (Pause) Well, I'm proud of you for telling the truth.
Let's go check that window.”

L Uk R UL AL
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Questions, Answers, And Comments:
Q: Which rule or error did faer follow?
A: Rule #1 Reward good behavior (and do it quickly and often).
Q: What is the good behavior?
A: Telling the truth, admitting breaking something.
Q: What is the reward?
A: A social reward (descriptive praise) after almost punishing the good behavior.
Q: Is the child more or less likely to tell the truth in the future?
A: More likely.

Technical Comments:

Scene demonstrates positive reinforcament of desirable behavior, with a sociai reinforcer (descriptive
praise). However, the positive reinforcement isn't immediate since father almost forgets to reward his son's
honezty. Parents need to continue to work on good parenting skills.

Trivia:
Lynn Clark plays the part of the father. The motorcycle is a Honda V65 Magna.
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Scene # 21

CARELESS WITH GUM
- doing it wrong sz

Error #3 Parents "accidentally" reward bad
behavior,

The bad behavior is being careless with gum
and getting it on her clothes again.

The reward is a material reward (another piece
of gum).

Script:
Mother is cleaning the china closet door and Crissy walks up with gum on her shirt.
Crissy: "Momma, | got gum on my clothes again. | need another piece."”

Mom: "Well you sure did get gum on yourself! That's the second time this week. Well, we
will have o get you cleaned up, and then we'll get you another piece. But please be
more careful this time.”

Questions, Answers, And Comments:
Q: Which rule or error did mother follow?
A: Error #3 Parents "accidentally” reward bad behavior.
Q: What is the bad behavior?
A: Being careless with gum and getting it on her clothes again.
Q: What Is the reward?
A: A material reward - another piece of gum. Crissy alsc got increased attention (social
reward) from her mother.
Q: Is the chlld more or less likely to be careful with gum in the future?
A: Less likely.
Q: What should mother have done or said?
A: Discuss various alternatives with participants. Mother could use a logical consequance
- Crissy loses the privilege of chewing gum for several days or a4 week.

Technical Comments:
Scene demonstrates positive reinforcement of careless, undesirable behavior, with a material reinforcer
(gum) and perhaps a social reinforcer (increased attention from mother).
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Scene # 22

TIMING -OUT THE TV 115

Rule #3 Punish some bad behavior (but use mild
punishment only).

The bad behavior is arguing and fussing.

The punishment is timing-out the TV, which
could also be seen as a logical consequence.

Script:
Two brothers are arguing and fussing over which TV program to watch. When they call out fo Mother to
solve their problem she arrives with a timer and places the TV in time-out.
Ricky: "You always want to watch dumb programs!”
Ben: "'mgoing to change the channel!”
Ricky: "Mom! Ben's going to change the channel. And if he does he's gonna get hit!"
Mom: "Time-out for the TV because you're fussing! When the timer rings you can watch
the TV. If you fuss or argue again, then the TV goes back in time-out.”

U U DO E R ooy W i

Questions, Answers, And Comments:
Q: Which rule or error did mother follow?
A: Rule #3 Punish some bad behavior (but use mild punishment only).
Q: What is the bad behavior?
A: Arguing and fussing over which TV program to watch,
Q: What is the punishment?
A: The punishment is timing-out the TV, which could also be seen as a logical
consequence. Mother didn't scold.
Q: Are the children more or less likely to argue and fuss over the TV In the future?
A: Less likely.
Q: What else could mother have done or sald?
A: Discuss various alternatives with participants. Mother couid teach the alternative good
behavior of taking turns. She could aiso use time-out for two, but timing-out the TV is
probably as effective and is less harsh.

Technical comments:
Scene demonstrates punishment of undesirable behavior using time-out for the object involved in the misbehavior.
This punishment could also be seen as a logical conseguence.

Trivia:
The two objects near the timer represent two historical figures in psychology. Whose picture is setting on the TV
set? Who wrote the book on the TV sel?
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Cartoon A

DRAWING ON THE WALL w613
"What Would You Do Now ?" Cartoon

Description of cartoon scene:

Mother has just discovered four-year-old Tommy drawing on the wall with his crayons. What
should mother do? What would you do?

Alternative Solutions:

Q: What are some possible things that mother could do to handle this behavior probiem?
First, encourage participants to oifer their ideas.

(1) Put away the crayons for one week. This is a Jogical consequence or timg-out for the
crayons.

(2) Child helps clean the wall or helps pay (even a small amount) to repaint. Thisis a

i
i
i
|
i
|
|
l logical consequence or restitution.
l (3) Scolding.

(4) Explain that crayons are for drawing on paper and not the wall.
' (5) Time-out for the child.
|
|
|
i
!
i

(6) The next time that he uses his crayons correctly, mother commentis on this. This
method is rewarding the allernative behavior.

Suggestions To The Presenter:

Encourage participants to offer and discuss alternatives (including those listed above) for handling the
behavior problem. For each alternative offered, ask participants to nama the behavior management

method (e.g.. logical consequences, active ignoring, etc.)
Parents should avoid using more than one punishment for a bad behavior.
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Cartoon B

STOMPING ON A TOY #s-14
"What Would You Do Now ?" Cartoon

Description of cartoon scene:

Five-year-old Mike is having a temper tantrum and stomping on his toys. What should mother
do? What would you do?

Alternative Solutions:
Q: What are some possible things that mother could do to handle this behavior problem?
First, encourage participants to offer their ideas.

(1) Time-out for the child.
(2) The destroyed toy is nof replaced. This is a patural consequence.

(3) Mother walks off so that she won't accidentally reward the tantrum with her attention.
This is active ignoring.

(4) When he is angry in the future and does control his anger, mother praises that

self-control. This is_rewarding the aiternative behavior.

Non-Recommended Solution:

(1) Scolding and disapproval is usually not effective during a tantrum.

Suggestions To The Presenter:

Encourage participants to offer and discuss alternatives (including those listed above) for handling the
behavior problem. For each alternative offered, ask participants to name the bshavior management
method (e.g., logical consequences, active ignoring, etc.)

Parents should avoid using more than one punishment for a bad behavior.
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Cartoon C

SHOUTING AT MOTHER #s-15
"What Would You Do Now ?" Cartoon

Description of cartoon scene:
This boy is shouting at his mother, "I hit my sister because she was playing with my tape record-
ert And ['ll hit her again the next time she touches it!" What would you do if you were his parent?

Alternative Solutions:
Q: What are some possible things his mother could do to handle this behavior problem?
First, encourage participants to offerthgjr ideas.

(1) Time-out for hitting his sister, threaiening to hit his sister, and talking sassy to mother.
Only one time-out, however. (Behavior penalty is used to back up time-out if the child

refuses to go to time-out.)
l (2) The tape recorder is also put up for the rest of the day. This is a [ogical consequence.
' (3) Have a sit-down-talk with both children. Mother and the children might jointly set a nule
|

against one child playing with a tape recorder or other expsnsive property belonging to the

other child.
(4) When brother and sister do get along, mother should be sure to comment on their

cooperation. This is rewarding the alternative behavior.

Non-Recommended Solutions:

(1) Scolding and disapproval is usually not effective when a child is angry.
(2) when hitting occurs, parents normally shouldn't use active ignoring.

method (e.g., logical consequences, active ignoring, etc.)
Parents should normally avold using more than one punishment for a bad behavior.
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Suggestions To The Presenter:
Encourage participants to offer and discuss alternatives (including those listed above) for handling the
behavior problem. For each alternative offered, ask participants to pame the behavior management
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Cartoon D

TANTRUM TO AVOID TRASH #s-15
"What Would You Do Now ?'" Cartoon

Description of cartoon scene:

Nine-year-old Mary is angry, lying on the floor, and yelling. Father is saying to himself, "All 1 did was ask her if she
wanted to take out the trash. | guess that she doesn't want to do it!" What would youy do?

Alternative Solutions:

Q: What are some possible things that mother could do to handle this behavior problem?
First, encourage paiticipants to offer thoir ideas.

(1) Don't ask her if she wants to take out the trash. Do ask her to take out the trash using
good instructions and commands.

(2) Don't "accidentally" reward the bad behavior by taking out the trash yourself.

(3) Announce_Grandma's Bule, turn, walk off, and use active ignoring. Say, "You can play
outside or watch TV only after you take out the trash.

(4) Use the Resting Chair (page 144 of SOS! Help For Parents) after Mary stops her
tantrum. She stays there until she does her chore.

(5) The next time that she does do a chore without complaining be sure to comment on
her help. This is_rewarding the alternafive behavior.

Non-Recommended Solution:
(1) Scolding and disapproval is usually pot effective when a child is angry.

Suggestions To The Presenter:

Encourage participants to offer and discuss alternatives (including those listed above) for handling the
behavior problem. For each alternative offered, ask participants to pame that behavior management
method (e.g., logical consequences, active ignoring, etc.)

Parents should avoid using more than one pynishment for a bad behavior.




Scene # 23

DIDN'T WET THE BED »2on

Error #2 Parents "accidentally” punish good
behavior.

The good behavior is having a dry night - not
wetting the bed.

The punishment is scolding and disapproval.

Introductory Comment By Clark: "Let's look at some live action scenes. Use your study sheet. Note what the child

does and what the parent does. Then decide which parenting rule or error or glher principles of behavior the scenes
illustrate.”

Script:
Mother is making Crissy's bed with Crissy standing next to the bed.
Mom: "Well, | can see that you didn't wet the bed last night. You're cerlainly old enough to
stay dry. You know, your cousin Jeremy stopped wetting the bed when he was just
two years old! |just hate washing wet sheets.”

Crissy: (Says nothing but frowns)

Questions, Answers, And Comments:
Q: Which rule or error did mother follow?
A: Error #2 Parents "accidentally” punish good behavior.
Q: What is the good behavior?
A:Having a dry night or not wetting the bed.
Q: What is the punishment?
A: Scolding and disapproval, and unfavorable comparison with cousin Jeremy.
Q: Is the child more or less likely to try to have a dry night in the future?
A: Less likely.
Q: What should mother have done or said?
A: (1) Praise Crissy for having a dry night.
(2) Recommendations for helping children overcome bedwetting are in SOS! Help For
Parents, Chapter 19.

Point To Make: Criticism and disapproval of good behavior causes ¢hildren to give up when they
try to improve their behavior. Criticism and disapproval also hurts their seif-asteem.

Technical Comments:
The scene shows punishment of child's desirable behavior, with scolding and disapproval.

Trivia:
Crissy wants viewers to know that she doesn't actually have a bed wetting problem!
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Scene # 24

KILLING THE DANCING FLOWER 1412

Error #4 Parents fail to punish bad behavior (when
mild punishment is indicated).

The bad behavior is intentionally damaging a
toy belonging to his sister.

Also shown is the parent's failure to state a rule
against damaging or threatening someone else's

property.

Script:
Katie is playing with a toy and father is reading nearby.
Mitchell:  "F'm going tc put that dumb flower out of it's misery. I's making too much noise."”
Katie: "You leave my flower alone! It doesn't belong to you.”

Mitchell:  "It's a stupid flower. You could play with something elsel” (Knocks flower off the
table.)

Katie:  "He killed my flower! He's always wrecking my stuffi™ (Said to father.)
Dad: '"He's been in a bad mood lately. We just have to be patient with him."

Questions, Answers, And Comments:
Q: Which rule or error did father follow?
A: Error #4 Parents fail to punish bad behavior (when mild punishment is indicated).
Q: What Is the bad behavior?
A: Intentionally damaging someone els@'s property.
Q: Is the brother more or less likely to damage his sister's possessions In the future?
A: More likely.
Q: What should father have done or said?
A: Discuss various alternatives with participants. Ask for their ideas.
(1) Father should clearly state or reaffirm to the brother, the rule against damaging or
threatening to damage someone else's property.
(2) Father could use scolding, time-out, or a logical consequence (if the flower is
damaged, brother must buy a new one).

Technical Comments:
Scene illustrates failure to punish the behavior of intentionally damaging someone else's property. Also

shown is father's failure to clearly state the rule against damaging or threatening to damage someone
else's property.
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Scene # 25

POINT-REWARD CALENDAR #1.14

Rule #1 Reward good behavior (and do it quickly
and often).

The good behavior is picking up ..ys and
helping clear the table.

The reward is a point reward and a social
reward.

Script:
Jill and father are standing at the refrigerator and father is pointing to a point-reward calendar on the
refrigerator.
Dad: ‘"Let's see. You get one point for picking up your toys and one point for helping
clear the table after supper. I'm really proud that you earned these points! You've
almost earned enough points to get a new coloring book.”

Jill:  (Child smiles but doesn't say anything.)

Questions, Answers, And Comments:

Q: Which rule or error did father follow?
A: Rule #1 Reward good behavior (and do it quickly and often).

Q: What is the good behavior?
A: Picking up her toys and helping clear the table after supper.

Q: What [s the reward?
A: Point-rewards which the child can exchange for a material reward (a new coloring
book). A point-reward calendar can be used with children ages six to twelve and is
described in Chapter 14 of SOS! Help For Parents.

Q: What other reward did father use?
A: Social reward in the form of praise. He used descriptive praise since he described the
behavior he liked when he praised the behavior. Be sure to aiways use social rewards
with point-rewards or material rewards.

Q: Is the child more or less likely to help with chores in the future?
A: More likely.

Technical Comments:

Scene demonstrates positive reinforcement of desirable behavior, with point-rewards and social reward
in form of descriptive praise. The points can be exchanged for a back-up material
reinforcer (8. g., @ new coloring book).
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Scene # 26

USING ENCYCLOPEDIAS .19

Error #2 Parents "accidentally” punish good
behavior.
The good behavior is doing a school report.
The punishment is sarcasm and disapproving
comments,

Script:
Todd is using encyclopedias to help write a school report. Uncle Bill enters and makes some critical comments.
Todd:  "Hi Uncle Billl I'm doing my report for school.”

Uncle Bill:  “Finally, you're using those high-priced encyclopedias your parents got yal"
Todd:  “I'm getting tired of looking at these bcoks! | think that I'm going to go walch TV or
something.”

Questions, Answers, And Comments:
Q: Which rule or error did Uncle Blil follow?
A: Error #2 Parents "accidentally"punish good behavior.
Note: Participants might mention two errors, punishing good behavior and tailing to reward-
good bshavior. Then ask, "Which is the more serious error?"
Q: What Is the good behavlor?
A: Working on a school report and using encyclopedias as a resource.
Q: What Is the punishment?
A: Sarcasm and disapproving comments.
Q: Is the chlid more or less likely to use the encyclopedias and do schooi reports In the future?
A: Less likely.
Q: What should Uncle Blll have done or sald?
A: Make some encouraging comments rather than discouraging ones.
Point To Make: Sarcasm and disapproval of good behavior causes children to give up when they are trying to leamn
something new. Also, it hurts their self-esteem. Parents who are tired, under a lot of stress, or careless may be seen
by their child as punishing. Be sure to reward behavior that you-want to see repeated.
Technical Comments:

The scene demonstrates punishment of desirable, appropriate behavior. The punishiment is sarcasm and
disapproving comments.

Trivia:

In real life, the "nephew" is Todd Clark, the author's son. Todd's voice is heard twice on the audiotape, "How To
Use Time-Out Effectively.” Todd was two years old and cried in time-out on the audiotape. When he was nine years
old, he was interviewed and asked about his feelings regarding time-out. "Uncle Bill'is a university professor who

teaches learning theory and developmental psychology. Which theory in psychoiogy does Uncle Bill's book repre-
sent?

-42-

20



Scene # 27

PESTERING ON TELEPHONE #1-13

Error #3 Parents "accidentally” reward bad
behavior.

The bad behavior is interrupting and pestering
mother while she is talking on the telephone.

The reward is mother stopping her conversation
to heip Mitchell find his shoes.

Script:
Mother is talking on the telephone and Mitchell begins tugging on her sleeve, whining, and interrupting her conversation. He
asks for help in finding his shoss so he can go out and play.
Mitchell:  "Mom, help me find my shoes! Please help me find my shoes.”
Mom:  (Turns to Mitchell) “Shi Don't bother me. I'm talking on the phone. (Says on phone) Well, we found
the best price on home owner's to be State Farm. Who do you have your insuranice with?”
Mitchell:  "Help me find my shoes! Help me find my shoes now. | want to go out and play.”
Mom:  “This is a very important telephone call.”
Mitchell:  “"Mom, come now!”
Mom:  “I'm sorry. I'll have to call you back later. OK, good-by. (Turns to Mitchell} Let's go find your shoes.”

Questions, Answers, And Comments:
Q: YWhich rule or error did mother follow?
A: Error #3 Parents "accidentally” reward bad behavior.
G: What Is the bad behavior?
A: Interrupting mother's telephone conversation, pestering, and whining.
Q: What s the reward?
A: Stopping her conversation and compliance with the child's demand to help him find his shoes.
Q: Is the chiid more or less likely to interrupt her phone calls In the future?
A: More likely.
Q: What should mother have done or sald?
A: Discuss various altematives with participants.
(1) Not reward the bad behavior.
(2) Lay the phone down, remove him from the room, and return to the phone conversation.
(3) She could offer to help him find his shoes after her conversation, but he would probably keep
pestering her.
(4) Allow natural consequences to continue. He was careless in not putting his shoes away and not
remembering where he put them so he is inconvenienced by having to search for them.
(5) She could give him a command not to bother her during her phone conversation and it he failed to
comply, use time-out.

Tachnica! Commenis:

Scene demonsirates positive reinforcement of son's undesirable behavior. Mothar's bahavior of getting off the phonae and look-
ing for the shoes is negatively reinforced by son discontinuing aversive pestering behavior.
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Scene # 28

TREE HOUSE AND PINE CONES #.06

Rule #3 Punish some bad behavior (but use mild
punishment only).

The bad behavior is disobeying a parent and doing
something dangerous.

The punishment is a logicai consequen. < and scolding.

This is also an example of giving good commands.

Script:
Two brothers are playing at a tree house and throwing pine cones and sticks at each other ag mother enters the
scene.
Ben:  "You can't hit me!"

Ricky:  "You better duck! I'm a good shot.”
Mother:  “"Drop those sticks and pine conas pow! | warned you two fo slop throwing pine cones af

oach other. Someone will get hunt, You can't play in the tree house the rest of the day. I'm
very annoyed at you for not minding me.”

Questions, Answers, And Comments:

Q: Which rule or error did mother follow?
A: Rule #3 Punish some bad behavior (but use mild punishment only).

Q: What Is the bad behavior?
A: The bad behavior is disobeying a parent and doing something dangerous.

Q: What are the punishments? There are two.
A: Scolding and a logical consequence (which could also be seen as tine-out for the tree house).
A logical consequence is when the parent implements the punishment and the punishment fits the
bad behavior.

Q: Are the boys more or less likely to throw pine cones and sticks at each other In the future?
A: Less likely.

Q: What else could mother have done or sald? Mother had already glven the boys a warning.
A: Discuss various alternatives with participants. Mother could have used time-out for tiie boys or
behavior penalty. Some parents would wait for natural consequences to handie the behavior
problem. However, an appropriate logical consequence {8.9., no one plays in the trge house the
rest of the day) is often a preferred method and can also be used with neighborhood children. The
parent could suggest an alternative safe play activity.

Technical Comments:

The scene illustrates punishment of disobedience and dangerous behavior using scolding and a logica conse-
quence (which could also be seen as time-out for the tree house).

Trivia:

Lynn Clark built this tree house for his two sons and occasionally implemented this logical consequence for
throwing behavior with his sons as well as with neighborhood childrenl
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Scene # 29

MESSY BEDROOM - doing It right s200

Rule #2 Don't "accidentally" reward bad behavior.
The bad behavior is leaving a messy room.
This is also an example of:

(1) Giving good instructions.
(2) Grandma's Rule.

Script:
Angela is asking mother to take her to the mall and mother telis Angela she will take her to the malt after she cleans her room.
Angela:  "I'm ready for you to take me to the mail lo meet my friends.”

Mom:  "Angela. put away your clothes and the things on the floor. And make your bed. Then Il take you to
the mall.”

Angela:  "Nol I'm already late.”

Mom:  "Angela, first put away your clothes and the things on the floor, and make your bed. Then I'f take you
to the mall."

Angeta:  "Oh, alright.”
Mom:  "Good for you. Thank you for doing what | ask. We'll go to the mall right after you finish.”

Questions, Answers, And Comments:
Q: Which rule or error did mother follow?
A: Rule #2 Don't "accidentally” reward bad behavior.
Q: Which other mistakes, rules, or principles of behavlor did the scene lilustrate?
A: (1) Glving good Instructions. Look over the handout,” How To Give Effective Instructions And
Commands To Your Child." Which steps listed there did mother correctly follow or not follow?
1. Move close to your child? Yes.
2. Have a stern faclal expression? Yes.
3. Say her name? Yes.
4. Get and maintain eye contact? Yes.
5. Use aflrm tone of volce? Yes.
6. Glve direct, simple, and clear Instructions? Yes.
() Using Grandma's Rule correctly (i.e., first you straighten your room and then you get to go to the
matl}.
(3) Rewarding good behavior. After straightening her room, Angela gets to go to the mall (an activity
reward).
Q: What Is the bad behavlor at the beginning of the scena?
A: Leaving a messy room.
Q: Is the child more ~r less llkely to stralghten hen her room In the future?
A: More likely.
Point To Make: Grandma's Rule works particularly well for getting chores done (straightening a reom, doing dishes,
taking out the trash, etc.) if the child Is able to engage in some desiiable behavior after doing the chore.

Technical Commants:

The scens illustrates at least thras principles. (1) Extinction of undesirable behavior. (2) Giving good instructions. (3) Using
Grandma's Rule correctly. Grandma'’s Rule is also called the Premack Principle.
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Scene # 30

BEING JULIE'S FRIEND w428

Rule #1 Reward good behavior (and do it quickly
and often

The good behavior is helping another child
(altruistic behavior).

The reward is a social reward (descriptive
praise).

Script:
Mother is reading and Miranda is nearby doing her schoo! work.
Mother:  "How did school go today Miranda?"

Miranda: '"The kids started making fun of Julie again. They keep picking on her. But | told
her to ignore them.”
Mother:  "Well, I'm proud of you for wrying to help Julie. That was kind, helping her like that."
Miranda: (Smiles and returns to doing her school work.)

Questions, Answers, And Comments:
Q: Which rule or error did mother foliow?
A: Rule #1 Reward good behavior and do it quickly and often.
Q: What is the good behavior?
A: Helping another child, altruistic behavior. We want to teach our children to be sensitive
to the needs of others.
Q: What is the reward?
A: A social reward (descriptive praise).
Q: Is the daughter more or less likely to help a child in the future?
A: More likely.

Point To Make: Being responsive to the needs of others is a behavior which can be strengthened
by rewarding and encouraging that behavior.

Technical Comments:

Scene illustrates positive reinforcement of daughter's attempt to help another child. The reward is praise
(descriptive praise).
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Scene # 31

DUMB-DUMB! #i-12

Rute #3 Punish some bad behavior (but use mild
punishment only).

The bad behavior is sassy talk and name calling to a
parent.

The punishment is time-out.

Example of giving good instructions (in asking child
to move crayons) and of giving a good command (in
sending child to time-out).

Script:
Katie is coloring at the kitchen table with her crayons scattered on the table. Father walks up with a stack of dishes to set the
table.
Dad:  "Katie, please pick up your coloring book and crayons so f can set the table. (Dad v . - ; for Katie to
comply and then repeats his request.) Katie, pick up your book and crayonsi Do it powf™
Katie:  “I'm not through coloring yet, DUMB-DUMB/
Dad:  “Time-outl That was sassy. Go to time-outl”
Katie:  (Katie stomps off to time-cut, but says nothing.)

Questions, Answers, And Comments:
Q: Which rule or error did father follow?
A’ Rule #3 Punish some bad behavior (but use mild punishment only).
Q: What s the bad behavior?
A: Sassy talk (i. e., back-talk} and calling father a name. Aiso, Katie failed 1o comply with fathers request
to remove the crayons, but time-out was used primarily for sassy talk and name calling.
Q: What Is the punishment?
A: Time-out.
Q: Did father use tiine-out correctly?
A: Yes. SOS recommends sending a child to time-out within 10 seconds following the bad behavior and
using 10 words or less. Hz gave a good command in sending Katie to time-out.
Q: Is Katie more or less likely to back-talk and call father names in the future?
A: Less likely.
Q: What other principie of behavior management dld the scene illlustrate?
A: Giving good instructions to move the crayons.
Q: What shou!d father do about the crayons left on the table?
A After time-out, father could 2gain ask Katie to remove them. Or, father could remove the crayons
himself, place them in time-out for the rest of the day, and then set the table.

Suggestion To Presenter: Save a long discussion on time-out until affer this video program and then offer a
workshop on time-out. Be prepared to mention that father could use behavior penally to back-up time-out if Katie
refuses to go to time-out.

Technical Commaenis:

Scene demonstrates punishment of undesirable behavior using time-out. This is also an example of giving "goed™ instructions
{lo move crayons) and of giving a "good™ command to go {0 time-out.
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Scene # 32

LOOKING AFTER KATIE s.0

Rule #1 Reward good behavior (and do it quickly
and often).
The good behavior is taking care of little sister.
The rewards are a social reward (descriptive
praise) and an activity reward (helping make
cookies).

Script:
Chris is swinging little sister when mother walks up.
Mom: “Hikids! Thanks for looking after Katie for me. You've really been helpful while I've been
getting my work dcne.”
Chris: "I like looking after Katie."
Mom: " Hey, let's make some Cookies!"
Chris:  "Making cookies sounds fun. Come on Katie. Let's go make some cookies.”
Katie:  "That will be lots of fun, won't it.”

Questions, Answers, And Comments:
Q: Which rule or error did mother follow?
A: Rule #1 Reward good behavior (and do it quickly and often).
Q: What is the good behavior?
A: Taking care of his sister.
Q: What is thn reward?
A: A social reward (words of appreciation and descriptive praise) and an activity reward
(helping make cookies). Also, taking care of his sister seemed to be rewarding by itself.
Q: Look over your handout, "Rewards Children Like." What kinds of social rewards does
mother use?
A: Smile, attention,words of appreciation, and descriptive praise. Descriptive praise is
describing the exact behavior you like. Be sure to give social rewards along with activity
rewards.

Q: Is Chris more or less likely tu take care of his sister In the future?
A: More likely.

Point To Make: Little sister also receives an activity reward (helping make cookies) for letting
Chris take care of her. |n addition, she probably enjoys swinging and receiving brother's attention.

Technical Comments:

Scene illustrates positive reinforcement of desirable behavior, with 1»oth a social reinforcer {descriptive
praise) and an activity reinforcer.
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Scene # 33

CLEAN THE KITCHEN NEXT! .04

Error #2 Parents "accidentally" punish good
behavior.

The good behavior is cleaning her room.

The punishment is sarcasm (disapproval) and
another chore.

Script:
Miranda is straightening her room. Mother walks in, says something sarcastic, and gives her another
chore to de.

Mom: "/ don't believe it! You're cleaning your room. When you finish with that, you can
clean up the mess your brother made in the kitchen!”

Miranda: (Says nothing, but looks disappointed)

Questions, Answers, And Comments:
Q: Which rule or error did mother follcw?
A: Error #2 Parents "accidentally” punish good behavior,
Q: What Iis the gocd behavior?
A: Cleaning her room.
Q: What is the punishment?
’ A: A harsh, sarcastic remark and another chore (and perhaps a chore the brother should
do himself).
Q: Is the child more or iess likely to clean her room in the future?
A: Less likely.
Q: What should mother have done or said?
A: Discuss various alternatives with participants.
(1) Appreciate her daughter's efforts and make positive comments about the
straightened room.
(2) If mother chooses to give Miranda a second chore, then wait at least a few minutes
after commenting on the clean room before assigning the chore.

Technical Comments:

Scene illustrates punishment of desirable benavior. The punishment is sarcasm (disapproval) and an-
other chore.
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Scene # 34

THROWING CHEESE BALLS #202

Error #4 Parents fail to punish bad behavior (when
mild punishment is indicated).
The bad behavior is throwing food in the house.
Also, example of father failing to give a
command to stop a significant misbehavior.
Scene also shows parent's hesitancy about
setting and communicating rules.

Script:

Father, Ricky, and Ben are walching television. Ricky and Ben are throwing cheese balls at each other and father
is trying to ignore their misbehavior.

Ricky:  (Giggles, but doesn't say anything)

‘Ben: (Also giggles and doesn'l say anything)

Questions, Answers, And Comments:
Q: Which rule or error did father follow?
A: Error #4 Parents fail to punish bad behavior (when mild punishment is indicated).
Q: What other mistake did father make?
A: Failing to give a command to stop throwing food. Some misbehavior shouldn't be ignored.
Q: What Is the bad behavlor?
A: Throw.ng food.
Q: Are the boys more or less l'kely to throw food In the future?
A: Just as likely.
Q: What should father have done or sald? What are some possibllities? What would you have
done?
A: Discuss various alternatives with participants.
(1) Give a command to stop throwing food.
(2) Remove the cheese balls (a logical consequence or time-out for the object involved in the
misbehavior).
(3) The boys clean up the mess (a logical consequence).
(4) The boys leave the room and leave the cheese balls behind (a logical consequence).
Point To Make: Each parent needs to decide what is acceptable and unacceptable behavior. Most par-
ents, however, would decide that food throwing is unacceptable.

Technical Comments:

Scene shows ignoring (failing to punish) significant misbehavior. Also demonstrated Is failing to give a command to
stop a significant misbehavior.
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Scene # 35

CARELESS WITH GUM
- doing it right #-11

Rule #3 Punish some bad behavior (but use mild
punishment only).

The bad behavior is being careless with gum
and getting it on her clothes again.

The punisinment is a logical consequence
(which couid also be seen as time-out for the
package of gum).

Script:
Mother is cleaning the glass on the china cabinet and Crissy walks Up with gum on her shirt.
Crissy:  "Mom, I got gum on my clothes again.”

Mom: "Oh you sure didi What a mess! That's the second time that's happened this week. Weall, |
guess we are going fo have to put the rest of this gum up till Saturday since it made such a
mess again.” (Mom takes the rest of the package of gum and puts it up.)

Questions, Answers, And Comments:
Q: Which rute or error did mother follow?
A: Rule #3 Punish some bad behavior {but use mild punishment only).
Q: What Is the bad behavior?
A: Again being careless with gum and getting it on her clothes.
Q: What Is the punishment?
A: A logical consequence (which could also be seen as time-out for the package of gum).
A logical consequence Is when the punishment fits the bad behavior. If you are careless with
gum, you lose the privilege of chewing it for a short period of time (until Saturday).
Q: Is the girl more or less llkely to be careless with gum In In the future?
A: Less likely.
Q: What other method of managing behavior might you use?
A: Discuss various alternatives with participants.
(1) If Crissy found gum on her shirt unpleasant, this would be an example of a natural
consequence.
{2) Mom should be careful not to give Crissy too much attention for getting gum on her shirt.
Crissy might experience this as reinforcing the behavior of getting gum on her shirt.

Technical Comments:
Scene demonstrates punishment of careless, undesirable behavior using a logical consequence. This
punishment could also be seen as time-cut for the object involved in ithe problem (i.e., the gum).




Scene # 36

EXERCISE BIKE - SPOUSES #.13

Error #2 Spouses "accidentally" punish good
behavior.

The good behavior is exercising

The punishment is an unkind comment,
sarcasm.

Script:
Wife enters room where husband is exercising.

Wife:  "Well, | don't believe it! You finally started exercising on that expensive bike you
bought for yourself!"

Husband: (Says nothing, but looks discouraged.)

Questions, Answers, And Commients:
Q: Which rule or error did the wife follow?
A: Error #2 Spouses "accidentally” punish good behavior.
Q: What Is the good behavior?
A: Exercising and using the exercise bike he bought for himseif.
Q: What is the punishment?
A: An unkind comment, disapproval, sarcasm.
Q: Is the husband more or less likely to exerclse in the future?
A: Less likely.

Point To Make: The basic principles for managing of behavior of children such as the three rules

and four errors of parenting also apply to other relationships, including relationships between
spouses.

Technical Comments:

The scene demoenstrates punishment of desirable, appropriate behavior. The punishment is an unkind
comment, disapproval, sarcasm.
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Scene # 37

REFUSING TO TAKE TURNS s.co

Rule #3 Punish some bad behavior (but use mild
punishment).

The bad behavior is refusing to take turns with a friend.
The punishment is a natural consequance. The other
child leaves since he doesn't get a tum. The natural order

of events does the punishing rather than the parents.

Script:
Two children are swinging. One of the children leaves since the other chiid won't take turns.
Ben:  "You had 10 turns already! Give me a turn.”

Chris:  "I'm taking another turn. I'm not through swinging yel.”
Ben: 'I'm not playing with you anymore. I'm leaving.” (Child walks off.)
Chris:  “Ben, come on back. It's no fun playing alone. Il take turns. Ben, Ben, Ben!”

Questions, Answers, And Comments:
Q: Which rule or error occurred?
A: Rule #3 Punish some bad behavior (but use mild punishment only).
Q: What Is the bad behavior?
A: Refusing to take turns swinging.
- Q: What is the punishment?
A: A natural consequeice. The natural order of events does the punishing rather than the
parents. If you don't treat a friend right, that friend might leave.
Q: Is the child more or less likely to take turns In the future?
A: More likely.
Q: What could the parents have done or sald [f they were aware of the probiem Involving the
swing?
A: Discuss various alternatives with participants.
(1) Do nothing. Let the children handle their own problem with the swing.
(2) Place the swing in time-out for the rest of the day - also seen as a logical consequence.
The rope is thrown up over a tree limb and the children ars told not to play with it for the rest of
the day.
Polnt To Make: (1) Natural consequences are unpleasant events which naturally occur. Nature, orthe natural order
of events does the pinishing unless the parents block that natural consaquence. (2) Adults as well as children experi-
ence natural consequences as a result of their behavior. (If you wre repeatedly late to work you might get fired)

Technical Commetits: Scene shows punishment of an undesirable behavior, refusing o take turns. The punish-
ment is & natural consequenca.

Trivia: This swing Is at Lynn Clark's home. Overthe years, his sons as well as neighborhood children would often

swing there. As many as 10 children would line up to swingl When conflicts arose, he sometimes placed the swing in
time-out.
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Scene # 38

NOT DOING THE DISHES #2-11

Error #3 Parents "accidentally” reward bad
behavior.

The bad behavior is @&voiding a chore, whining,
pleading, and complaining.

The reward is getting to play longer, being
excused from a chore, and mother doing the
chore for child.

Script:
Chris is swinging on the poich with his little sister when mother calls him to do the dishes.
Mom:  "Chiris, i's your turn to do the dishes, Come on in.”

Chris: "l dont want to do the dishes. I'm busy. Please don make me do the dishes. | want to swing some
moie."

Mom: “Oh, all right! I'l do them myself. | never get any help around here.”

Chris: "l hate doing the dishes.” (Said to Katie.)

Questions, Answers, And Comments:;
Q: Which rule or error did mother follow?
A: Error #3 Parents "accidentally” reward bad behavior.
Q: What Is tha bad behavior?
A: "Chore avoidance behavior,” whining, pleading, and complaining.
G: What Is the reward?
A: The reward is getting to play longer, being excused from a chore, and mother doing the chore for him.
Q: Why doesn't mother get any help with chores?
A: She excuses Chris from chores when he whines, complains, and pleads.
Q: What Is ilttla sister learning by observing Chris and mother?
A: To pehave the same way.
Q: What behaviors do your children use to avold chores at home?
Point To Make: Common chore avoidance behaviors include - refusal to do chore, whining, sassy talk,
getting angry, intentionally provoking parent to anger, distracting the parent, acting "sick,"” acling inadequalte,
elc. Behaviors which successfully help a child to avoid a chore, will be used more frequently in the future.
Q: What should mother have done or sald?
A: Discuss various alternalives with participants.
(1) Mom could come out on porch and give good instructions/commands 10 do the dishes.
(2) Use Grandmd's Rule - before doing anything else after swinging, Chris must finish the dishes.
(3) Use social rewards when Chris does do chores.

(4) Other possibilities include: Point-rewards and co:tracts (SOS Chapter 14), use of The Resting Chair
(SOS Chapter 19)

Technical Communts:
Scena ilivsirales positive reinforcement of undesirable behavior, by excusing child from a chora. Mother's hehavior of dropping

raques! for the chore is negatively reinforced by son discontinuing aversive whining and complaining behavior, Point To Make:
Parents and children teach each other how to behaval Also, observationar laarning by younger sister is probably cocurring.
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Scene # 39

CATIN A SUITCASE #04

Error #4 Parents fail to punish bad behavior (when
mild punishment is indicated).

The bad behavior is repeatedly shutting the cat
in the suitcase.

The scene is also an example of bad
instructions and commands.

Seript:
Mother is dusting the furniture when Crissy walks past carnrying a suitcase with her cat shut inside.

Mom:  "Oh hi, Crissy. What you got there? Oh, your call Have you got Wilbur in your suitcase again? Dont
you think it would be a good idea to let him out? He doesn't like it in there. Dont you think it would be
a good idea o lel the cat out of the suitcase, Crissy?

Crissy:  (Crissy continues walking out of the room with her cal in the suitcase)

Questions, Answers, And Comments:
Q: Which rule or error did mother follow?
A: Error #4 Parents fail to punish bad behavior (when mild punishment i3 indicated).
Q: What Is the bad behavior?
A: Again shutting the cat in the suitcase.
Q: Is the child more or less iliely to lock the cat In the suitcase In the future?
A: Just as likely (if the cat survives!).
Q: What gther principle of behavior management does the scene demonstrate?
A: Giving bad, ineffective instructions and commands.
Q: Look over tie handout, "How To Glve Effective Instructions And Commands To Your Child.” Which steps
listed there did mother correctly follow or not follow?
1. Move close to your child? No.
2. Have a stern faclal expression? No. Mother appeared puzzled and frustrated.
3. Say her name? Yes,
4. Get and maintain eye contact? Mother got eye contact but lost it by letting Crissy waik off.
5. Use a firm tone of voice? No. She whined and her voice was "wishy-washy .

6. Give a direct, simple, and clear command? No. Mother was indirect and gave Crissy questions rather
than commands,

Q: What should mother have dona or sald?
A: (1) Give Crissy an effective command to let the cat out of the suitcase.
{2) Since Crissy has shut her cat in the suitcase In the past, do use a mild punishment such as scolding,

logical consequence (e.g., cant play with the cat for rest of the day), time-out, etc. The parent shouldn'i
allow & natural consequence (let the cat expirei}.

Technical Comments:

1. The scene demonsirates the parent's failure to punish a repeating bahavior which is harmful to the cat,
2. The scene is also an example of bad, ineffe~tive instructions and commands. The steps for giving effective instructions and
commands are describad in the handout and in $O51 Help For Parents,
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Scene # 40

WON'T PLAY PING-PONG w411

Error #1 Parents fail to reward good behavior.
The good behavior is finishing home work.
Father fails to deliver a promised activity reward

and fails to give a social reward (praise).

Script:
Angela has finished with her homework and asks father to play ping-pong as he agreed.

Angela: "Dad, | finished doing my home work on the computer. Now will you play ping-pong
with me like you said you would?®

Dad: "I'm too tired and I'm busy right now. Some other time."

Questions, Answers, And Comments:
Q: Which rule or error did father follow?
A: Error #1 Parents fail to reward good behavior.
Q: What is the good behavior?
A: Finishing her home work.
Q: What did father do?
A: Failed to give the pn mised activity reward (to piay ping-pong) and also failed to give a
social reward (praise). -
Q: Is the child more or less likely to do her home work In the futurs?
A: Less likely.
Q: What should father have done or said?
A: Play ping-pong with his daughter (a promised activity reward) and make a positive
comment about getting her home work done (a social reward). At the least, he could

make a positive comment about his daughter getting her home work done (a social
reward).

Technical Comments:

Extinction of daughter's dasirable academic hehavior by withholding a promised activity reinforcer and
withholding a social reinforcer as well.
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Scene # 41

FRANKENSTEIN LIVES! .08

Rule #3 Punish some bad behavlor (but use mild
punishment only).

The bad behavior Is teasing and scaring his sister
after being told not to tease and scare her.

The punishment is behavior panalty and scolding.

Script:
Katie is playing with a toy. Her brother, wearing a Frankenstein mask, sneaks up and frightens her.
Mitchell:  (Makes a growling noise)

Katie: (Screams and runs off)

Dad: “Mitchell, I'm angry with you. 1 told you to stop teasing and scaring your sister. No
TV for the rest of the dayI”

Questions, Answers, And Comments:
Q: Which rule or error did father follow?
A: Rule #3 Punish some bad behavior (but use mild punishment only).
Q: What is the bad behavior?
A: Teasing and scaring his sister after father told him not to do so.
Q: What Is the punishment?
A: Behavior penalty (no TV for the rest of the day) and scoiding.
Q: Father removed and kept the Frankenstein mask. What is this called?
A: Logical consequence.
Q: Is the brother more or less likely to be scare his sister in the future?
A: Less Jikely.
Q: What else could father have done or sald?
A: Discuss various alternatives with participants.
(1) Do nothing. Let the children handle their own problems. However, in this case,
father had already told brother to stop teasing and scaring his sister.

(2) Determine if sister is encouraging her brother to tease and scare her.
(3) Ask for other opinions.

Technical Comments:
Scene illustrates punishment of undesirable behavior using behavior penalty and scolding.




Scene # 42

THROWING SANDWICHES s:-12

Error #4 Parents fail to punish bad behavior (when
mild punishment is indicated).

The bad behavior is throwing food at the table.
The scene also shows parent's confusion about
setting and communicating rules.

Script:
Brother and sister are eating lunch on the deck and begin throwing sandwiches at each other.
Miranda:  “Yuck! You eat this one! You'lf eat anything." (Said as she throws a sandwich at brother.}

Ben:  “You take this one!" {He also throws a sandwich at his sister.)
Mom:  “Why are you throwing your sandwiches? Don't you two like your lunch?"
Both Childran: "/ don't like this kind of sandwiches. | hale 'em.”
Mom:  "What's wrong with them? They looked good to me." (Mom begins inspecting a sandwich.)

Quaestions, Answers, And Comments:

Q: Which rule or error did mother follow?
A: Error #4 Parents fail to punish bad behavior {(when mild punishment is indicated).

Q: What is the bad behavior?
A: Threwing food at the table. The children also seemed to make a game of throwing food
at each other.

Q: What did mother do?
A: Mother was confused about setting and communicating a rule against food throwing.
She accidentally communicated that food throwing was justified if the children didn't like
their food.

Q: Are the children more- or iess likely to throw food in the future?
A: More likely.

Q: What should mother have done or said? ,
A: Discuss various alternatives with participants. (1) Mother should give a clear command
to stop throwing food and explicitly state the rule against food throwing. Chapter Two of
SOS states that parents need to clearly state rules to their children. However, mother first
needs to decide if food throwing is unacceptable behavior. (2) Scolding or behavior
penalty could be used.

Technical comments:

Scene lllustrates mother's confusion about setting and communicating a rule against food throwing. Scene also
shows failure {0 punish the behavior of throwing food.
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scene # 43 LAST SCENE

NOT READY FOR BED 106

Error #3 Parents "accidentally" reward bad
behavior.

The bad behavior is begging, whining, and
complaining

The reward is an activity reward (getting to stay
up later).

Script:
Father has just brought a glass of water to Katie who is delaying going to bed.
Dad: ‘"Here's that glass of water, Now, it's time to go to bed.”

Katie: “But | don't want fo go to bed! I'm not tired! | want to stay up. Please let me stay
up!ll‘

Dad: "Oh, calm down! You can stay up another 30 minules. | can't stand to hear you cry
and carry on. When are you going tc learn to go to bed without crying and
complaining?"

Katie: " getto stay up!”

Questions, Answers, And Comments:
Q: Which rule or error did father follow?
A: Error #3 Parents "accidentally” reward bad behavior.
Q: What is the bad behavior?
A: Eegging, whining, and complaining
Q: What is the reward?
A: The reward is an activity reward {(getting to stay up later).
Q: Is the child more or less likely to beg, whine, and complain in the future?
A: More likely.
Q: Should father punish Katie for her begging, whining, and complaining?
A: No. Simply don't reward that behavior.
Q: What else should father have done or said?
A: Discuss various alternatives with participants. Father should not let Katie stay up after
she became so demanding and emotional. Father could encourage Katie to take
books to bed (but not toys) and read until she gets sleepy.

Technical Comments:
Scene demonstrates positive reinforcement of daughter's undesirable behavior, with an activity reinforc-

er. Father's behavior of permitting Katie to stay up later is negatively reinforced by Katie discontinuing
aversive behavior of begging, whining, and complaining. Parents and children teach each other behaviors.
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APPENDICES
Appendix A QOrganizing Parenting Workshops And Presentations
Appendix B Workshop Participant Evaiuation Form
Appendix C Handouts For Participants (two pages)

The original purchaser may photocopy the above in small quantities when used
for educational purposes and not for resale. The Participant Handouts must be
photocopied in their entirety. including the copyright information which appears
on them. The copyright law (P.L. 94-553) protects these materials.
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Appendix A
Organizing SOS Parenting Workshops And Presentations

The SOS Video can be used for a variety of different parenting workshops and presentations.
The Video can be used for a single presentation to a group or for two to six sessions with a
group. !f five to six meetings are planned, then The SOS Video which teaches basic parenting
skills and the "How To Use Time-Out Effectively” audiotape program which teaches time-out
skills, could both be used.

Making SOS Posters Announcing Parenting Workshops

Make your owr: posier announcing SOS parenting workshops. Display the posters wherever
interested parenis might see them. Mail out copies to community organizations and schools (in-
cluding preschools) serving children and parents. Posters copied on colored paper are proba-
bly most noticeable. See the following page for a sample announcement poster.

Steps To Follow:

(1) Type a poster, entering the name of your organization, address, times, and dztes.

(2) Cut out illustrations from the SOS! Help For Parents book and position the illustrations
on your poster. Place clear tape around all four sides f each illustration. Apply white
typing correction fluid on top of the tape to help "blend" the cut edges of the illustration
with the poster. Permission is granted to the purchaser of The SOS Video to use
illustrations fromSOS! Heip For Parents book to make SOS posters. Be creativel

(3) Run off copies of the poster on colored paper. Distribute the posters.

Ra-lio And Television Spot Announcements

Many radio and television stations broadcast public service announcements for nonprofit or-
ganizations. Newspapers are also interested i publicizing local events. Modify and send the
following news release to the news media. Use the stationery of your organization and address
the envelope to a specific person or to, "Attention: News Editor.”

Public Se +“ce Announcement, 30 Seconds
Dates to run:

Frustrated with your child? Join SOS! Help For Parents. SOS! Help For Parents is a child man-

agement workshop and discussion group for parents and others who help children. You'll learn
new skills and methods for handling common everyday behavior problems.

The six session workshop is being offered in Central City by the Office Of Child Services.

If you would like more information about this workshop and discussion group, call the Office Of
Child Services at 811-1111.
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Sample Announcement
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The Office Of Child Services

presents

SOSI Help For Parents Workshop And Discussion Group

When: March 5th Tuesday evening for six Tuesdays. Ending
Tuesday evening, April 9 th.

Time: 7:00 pm until 8:30 pm.

Where: Office Of Child Services, Conference Room
1010 Main Street.

Eees: For couples and for one panticipant ,
for all six sessions.

Are your children's arguments and fights getting you down? Do you have a
strong-willed child? Are you feeling exhausted, frustrated, or angry with be-
havior problems such as teasing, tattling, back-talk, sassy talk, temper tan-
trums, or refusal to do chores? You may be ready for:

SOS!I HELP FOR PARENTS -- WORKSHOP and DISCUSSION GROUPI

This six session Workshop and Discussion Group is for parents and others
who help rear children. It will teach you new methods for improving your
child’s behavior. Your child will be better behaved and happier. You will be
more self-confident and effective as a parent!

For both couples and single parents -- whose children are 2 to 12 years old.

For more information on how to register, call the Office Of Child Services at
841-1111.
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Workshop Participant Evaluation Form

SOS! Help For Parents Workshop And Discussion Group

Location: Date:

The information on the SOS Videotape and handouts was (circle one):

i 2 3 4
Excellent Good Average Fair
How would you evaluate Presenter #1 (circle one):
1 2 3 4
Excellent Good Average Fair
How would you evaluate Presenter #2 (circle one):
1 2 3 4
Excellent Good Average Fair

What did you like best about the SOS! Help For Parents workshop?

Poor

Poor

Poor

What did you like Jeast about the SOS! Help For Parents workshop?

if another parenting (or child management) workshop was offered in the future, what would you

like to learn from that workshop?

Other comments:

This form may be copied 1o evaluate parenting or in-service training workshops.
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Child Managemént Methods And Skills Presented
In The Video SOS! Help For Parents Program

Basic Child Rearing Rules and Errors
What can you do to help your child improve his or her

behavior? Foflow three basic child rearing rules and avoid The Vid €0
four possible errors. These rules and errors are discussed in SOS!
Chapter 1 of SOS! Help for Parents. :

Help For Parents

Three Child Rearing Rules—
Parents’ Check List

(- 10 ]

Rule #1.  Reward good behavior (and do it quickly A Video-Discussion

and often). )
Parent Education Program
Ruie #2.  Don't “accidentally” reward bad behavior. based on the book,
!
Rule #3.  Punish some bad behavior (but use mild S0S/H elp For Parents
punishment only).
“Accidentaily” Causing Behavior Problems— Rewards Children Like

Four Child Rearing Errors To Avoid

“That's greot! You're fearning

Error #1. Parents fail to reward good behavior. to tie your own shoes!”

Error #2.  Parents "accidentally” punish good
behavior.

O Error #3. Parents “accidentally” reward bad
behavior,

Error #4.  Parents fail to punish bad behavior
(when mild punishment is indicated),

(t'simportant to reward your child’s good behavior. Reward-

ing good behavior is the easiest and best way to improve
Notes... behavior. What rewards should parents use? Rewards that
motivate children are social rewards, activity rewards, and mate-
rial rewards.

Rewards Children Like

Social i Activity Rewards Material
Rewards i Including Privileges Rewards
Smiles * Play cards with mother Ice cream
Hugs * Goto park Ball
Pats »  Look at book with tather . Money
Attention " Help bake cookies : Book
Touching * Wotch a late TV movie * Jump rope
Clap hands . Have a friend over Ballloons
Winks i Play ball with father Yo-yo
The Video SOS! Help For Parents Praise | Pay a game together . Flashlight
Copyright © 1993 by Lynn Clark 2 9 2 “Good job” Go out for pizza together . Doll
P2k -
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How To Give Effective Instructions
And Commands To Your Child

All parents must be able to give clear, effective instruc-
tions and commands on occasion. They must also be able
to “back up” their commands. A command is a request to
immediately start or stop a behavior.

When are commands given? Give your child a command
when you want him to stop a specific misbehavior and you
believe that he might disobey a simple request to stop the
misbehavior. Also, give a command when you want your
child to start a particular behavior andyou believe that your
child might disobey a simple request to start the behavior.

How should you give a command? Follow the guidelines
listed below:

Giving Effective Commands To Your Child

Parents’ Check List
__'/__ Steps 7o Follow:

Move close to your child.
Have a stern facial expression.
Say his or her name.

Get and mointoin eye contact.

Use a firm tone of voice.

SN
2
1
___ 4,
___ 5
___ 6. Give a direct, simple, and clear command.
7.

“Back up” your command if necessary.

Using Grandma's Rule—
Examples For Parents

Time-Out Skills Workshop

The "How To Use Time-Out Effectively” workshop is based
on an audiotape and other materials in the SQS! Help For
Professlonals kit.

S0OS! Help For Parents
books
$9.95 plus $1.50 shipping

How To Use Time-Out
Effectively audiotapes
$9.50 plus $1.50 shipping

Send to:
Parents Press
Post Office Box 2180
Bowling Green, KY 42102

After you: then you get to:
1. complete your math 1. watch television
homewaork
2. wash the supper dishes 2. goout and play ball
3. straighten your room 3. play video games
4, take anap 4. goswimming
5. eat your vegetables 5. eat dessert
6. practice the piano for 6. visit a friend
twenty minutes
Methods Of Mild Punishment—
Comparison For Parents
Method of Ageol | Etectvenes | o IPEO Qﬁ:?&"]y
Time-Out
Two Extremely | Maost Immediately,
] thiough | efective  : behavior, | # possile
Twelve i especially
" ¢ hard-to-
l ! handle
et i behavior
@t\i !
- —i
Scolding and Disapproval ;
AN Moderately | Al Immediately
Agee effeclive i Behavior of later
]
i
i
I
Natural Consequences
A Effective Some Immediately
Ages | Behavior or later
T
“Fm poting your crayons| Three Effective I Most Immediately
op for ONEWEEKI™ | through Behavior of later
Adolescence
Five Effective Al Immediately
thiough Behaviot | orlater
Adolescence '
i |
X it when | taltle * ' t
*fads don't e d when 1._.* !
2.
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Order Form

“I always winl”

How To Use Time-Out Effectively
Audiotape (67 minutes)

This tape demonstrates and teaches time-out skills. Todd (age
nine)} and Lisa (age eleven) tell how they feel about time-out.
You’ll hear answers to common time-out questions and learn to
avoid nine common time-out mistakes. 8rief manual and
illustrated time-out chart included. For individual or group
listening.

The Video
Sos!
Help For Parents
A Video-Discussion

Parent Education
Program

This video parent education program is based on the book,
505! Help For Parents, and includes the 65 minute VHS video-
cassette, Video Leader’s Guide, parent handouts, and SOS$/ Help
For Parents book.

The 505 Video is used by counselors, parent groups,
educators, churches, and social service professionals and is
intended for parenting workshops, staff development, in-service
trining, teacher training, and classroom use.

Part Cne may be viewed in a group or individually. For Part
Two, a group leader should guide the discussion following each

This order form may be photocopied

H Parents Press f

Post Office Box 2180, Bowling Green, KY 42102

Order SOS from the above address
or through bookstores.

Copies of SOS! Help For Parents book for $9.95 plus
$1.50 shipping. (Book 158N 0-935111-16-6)

Copies of How To Use Time-Out Effectively
audiotape (67 minutes) for $9.50 plus $1.50
shipping. (Audiotape 158N 0-935111-32.8)

— SOS! Help For Professionals kit for $49.95 plus
$3.00 shipping. For counselors, educators, and social
service professionals. Includes SOSI Help For Parents
book, How To Use Time-Out Effectively audiotape,
flip cards, and other materials. (Kit I8N 0.935111-24-7)

— 505 Sampler-Preview Video for $12.00, shipping
included. This $12.00 can be applied later to the
price of the full SOS Video described below.
(Sampler-Preview Video ISBN 0-935111-37-9)

— The Video 50S! Help For Parents education
program for $150.00, shipping included. The SOS
Video is used by counselors, parent groups,
educators, churches, and social service professionals.
Program includes 65 minute videocassette, Video
Leader's Guide, parent handouts, and SOS! Help For
Parents book. (505 Video 1SBN 0-935111-44-1)

if not satisfied, | understand that | may return any of the
materials for a refund. Orders from individuals must be
prepaid by check or money order. Agency purchase orders
are accepted. FAX us your signed purchase order form:
FAX # 502/796-9194 is for FAX orders only. Telephone
orders are not possible at this time. Federal Tax 1D #
510361116.

of the parenting scenes. The easy-to-use Video Leader's Guide
offers discussion questions for each scene. The brief 5OS
Sampler-Preview Video demonstrates how you can use The SOS
Video to educate others in SOS parenting skills and methods.
The 505 Video is enjoyable and user-friendlyl

SOs!
Help For
Professionals

A kit of parent
education and
counseling materials

The SOS! Help For Professionals kit includes the following: (1)
505! Help For Parents book, (2) How To Use Time-Out Effectively
audiotape and manual, (3) Child Rearing Methods flip cards, (4)
Time-Out Steps flip cards, (5) Time-Out Parent Inventory, (6)
Parent Handouts, (7) Quizzes for parents, (8) Professional
Manual, and (9) other materials.

Each professional nerson educating or counseling parents will
find the SOS! Help For Professionals kit useful.

(

AT

Mailing Label — Please Print

Name:

Address:

City: State: Zipy

"ﬁ- .

Shg;ping: include only $1.50 shipping for first SOS book or SOS
audiotape and .50¢ shipping for each additional SOS book or
audiotape.

Quantity Discounts: f you are ordering at least five books
and/or audiotapes, deduct 20% from the cost of the books or
audiotapes.

| can't wait 2 to 3 weeks for Book Rate shipping. Enclosed
is $2.50 total shipping per book or audiotape for Alr Mall.

Fam a professional working with parents and/or children.
Please send a professionals’ SOS Catalog of parent education
materials.

Forelgn country orders: All orders must be prepaid in US funds (money
orders, checks on LS banks). For foreign shipping double US shipping
rates. The SOSI Help For Professionals kit is too heavy to ship by air mail.
1tis shipped to foreign countries only by Surface Book Rate.
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practical and comprehensive book for [
effectively handling common everyday
behavior problems [

ey

".'T‘-'-P‘

Being an effective parent
is a difficult tasw.

CONTENTS
oRACTICAL GUIDE FOR HANDLING COMON Secion One
B EAYORY BEHAVIOR PROBLEMS FUNDAMENTALS OF BEHAVIOR AND EFFECTIVE DISCIPLINE
NN CLARK, Ph.D- 1" Why Kids Behave and Misbehave .
by L - % Clear Cfolmmunicati(o:n P(r’omotes Effective Parenting |
. . . Ways of Increasing Good Behavior H
240 pages with 100 iflustrations 4 \What Is Time-Out? When Do Parents Use 1t?
S 5 Major Methads Far Stopping Bad Behavior :
. ection Two
The following methods and BASIC SKILLS OF THE TIME-OUT METHOD

skills for helping children are
discussed in SOS using non-
technical language:

6 Getting Started With Time-Out

7 Picking A Boring Place For Time-Out

8 Explaining Time-Out To Your Child

9 Quickly Getting Your Child To Time-Out

10 The Timer And Waiting In Time-Out

11 Talking With Your Child—After Time-Out

12 Common Mistakes Parents Make With Time-Out
Section Three
FURTHER APPLICATIONS OF YOUR PARENTING SKILLS

13 Managing Bad Behavior Away From Home

14 Using Points, Tokens, And Contracts

15 Timing-Out Two Children
“mpatientiv” 16 Timing-Out A Yoy /nstead Of The Child
L witne fo 17 Handling Aggressive And Dangerous Behavior ;
” “the ti?ner 18 Helping Your Child Express Feelings b -
to ring. 19 More Problem Behaviors—Questions And Solutions | { ¢

Section Four

MORE RESOURCES FOR HELPING YOUR CHILD

Positive reinforcement
Extinction
Social reinforcers
Parents as models
Practicing the behavior
Giving effective commands
Common discipline mistakes
Active ignoring
Logical consequences
Natural consequences

7 e 20 Teachers And Parents As Partners
se (ol
ERespo: ecoesr:t TIC .4 21 Useful Classes And Books For Parents
ncouragem @ 22 When And How To Get Professional Help
DRO APPENDICES FOR PARENTS
Time-out variations A Index Of Problem Behaviors With Appropriate
Token rewards Management Methods

B If Your Child Rebels Against Time-Out
C  Helping The Noncompliant Child To Mind—
A New Program For Children Three To Seven
D Quizzes And Answers For Parents i
APPENDICES FOR PROFESSIONALS
E  Professionals Using SOS!
F More Parent Education And Parent Counseling
Resources For Professionals L
REFERENCES

Grandma’s Rule
Sunday Box
Point-reward calendars
Parent-child contracts
Racing the timer
Reflective listening
Expressing feelings
Working with the teacher “Do you want it?

. lillCOther Methods and Skills Hee, hee, heel” 295 m PARENTS PRESS L'
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With The Video SOS! Help For Parents

you can offer:

Workshops and Presentations
for

A Parent Groups

A Staff Development and In-Service Training
A Teacher Training
A College Courses

Quantity Discounts

SOS! Help For Parents
books

Quantity discounts are available.
Refer to Parents Press
catalogs and flyers.

(-
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